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Chapter 21

Growing a research culture in language, literacy_
and communications

Roslyn Appleby
University of Technology, Sydney, Australia

Within Australian universities, language, literacy and communications (1.1.0)
lecturers have often led a marginal existence: working in a traditionally female-
dominated field, supporting marginalised students, focusing on pragmatic 'skills’
rather-than academic ‘content’, priovitising teaching at the expense of developing
research. In light of these conditions, how do LLC lecturers define or describe u
research agenda?

This paper reframes LLC as a domain of critical inquiry and plurality, and
outlines a growing research culture amongst a group of LLC lecturers af an
Australian university. It considers a range of doctoral studies developed within
one small unit, and describes a dynamic, transdisciplinary field of inquiry.
encompassing sociopolitical, geopolitical and iransdisciplinary perspectives.
Finally, it discusses the way this research agenda was aligned to the demands of
the proposed Australian universities Research Quality Framework.

Introduction

The origins of this paper lie in my experiences, over recent years, of teaching and

researching as a language and literacy lecturer at an Australian university, where |

am located in a “support’ unit that has been endeavouring to develop a research -
profile. These endeavours have been impacted by a significant degree of

disciplinary boundary crossing, as our work in developing academic and

professional literacies becomes increasingly embedded in ‘other’ subject specific

disciplines such as engineering, design, information technology, and g0 on. At the

same time, our research activities have also been affected by an institutional

climate of increasing demands for professional accountability that tend to favour

disciplinary demarcation. In light of these conditions, we might ask: how do we .
define or describe our research agenda.as language, literacy and communications

lecturers?

In my own research experiences during this time, I have pursued a doctoral
investigation into English language teaching in East Timor, and in this process
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have made great use of my university library. Searching for books and articles led
tme o every floor of the library and to many sections of the Dewey organised
shelves. Although I started in the 428s with English language teaching, my search
for relevant literature took me from Lyotard and the postmodern condition in the
001s, to histories of the struggle for independence in East Timor in the 959s. As |
roamed the floors of the library, I began to wonder what sort of discipline I was
researching: how was it defined, and why was it so diffuse? How could I describe
a knowledge domain that was spread over so many sections of a classification
system designed to herd related materials into clearly defined sections? And how
did research in this dispersed knowledge domain relate to my teaching work as a
language and literacy lecturer in an Australian university?

This paper is an attempt to address these questions about relevance and diversity
by exploring the research work of several language, literacy and communications
lecturers. I begin by looking at some of the key issues that have hampered the
development of a clearly defined research culture in this field, and then map
several Tesearch perspectives that have emerged from it. Throughout, I draw from
literature in the closely related fields of English for Specific Purposes (ESP) and
English for Academic Purposes (EAP) and, to a lesser extent, on current debates in
TESOL, Applied Linguistics and Second Language Acquisition (SLA). T also refer
to the research work of individual lecturers to illustrate my discussion, and while
these examples are drawn from experiences in one Australian university, I expect
they will resonate with the experiences of lecturers in similar academic units
elsewhere. : '

Language, literacy and issues of marginality

Traditionally, lecturers in language, literacy and communications (LLC) have
faced certain barriers to the development of a research culture. As a female-
dominated profession, LLC work has, over the years, suffered the same
‘disadvantages as other feminised industries, including relatively low status and
salaries. Such industries also tend to be highly casualised and, in the academy,
casual lecturers tend to occupy the lower rungs of the academic scale, employed
on a short-term basis to teach, rather than to take on a full academic load that
includes research. At the same time, the place of LLC lecturers within the
academy has often been perceiveﬁ as subordinate to that of subject or faculty
lecturers with whom they collaborate (Benesch, 2001; Hyland & Hamp-Lyons,
2002). Although collaboration between subject/faculty lecturers and LLC lecturers
has increased over recent years, and LLC teaching has moved away from a
concern with generic features of academic literacy to integration with specific
disciplines (Dudley-Evans & St John, 1998), such collaboration frequently
involves LLC lecturers being cast in a service role “rather than participating in an
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arrangement where both parties contribute and influence cach other squaliy”
(Benesch, 2001, p. 38).

In this service role, the primary responsibility of LLC lecturers may be perened
as skills transfer and remediation, tidying up the messy prablems created by
students perceived as marginal to the high-status knowledge domam of the
university. In turn, this focus on a utilitarian, housekeeping function perpaiuates
LLC lecturers’ professional “marginalisation and displacement”, while deflecing
concern with the connections between academic literacy and the broader critical
questions regarding the social, ‘cultural and political context of vur wurk
(Pennycook, 1997, p. 263). As Canagarajah (2006) observes, if the content of thin
work comprises only the transfer of ‘skills’ and ‘information’ for successful
performance in the academy, neither students nor teachers will have “the space for
asking larger questions of power and difference” (p. 33).

Defining and expanding disciplinary and research
boundaries

The potential marginality of our teaching has consequences for the establishment
of our research agenda: should our research be confined to the transfer of skills, or
should it be concerned with broader, contemporaty issues of cultural and polutical
context, and of power and difference?

Identifying and defining the issues that comprise the appropriate disciplinary and
research domain of LLC can be difficult. If we turn to scholars writing in the
related fields of ESP and EAP (for example, Benesch, 2001; Hyland & Hamp-
Lyons, 2002; Pennycook, 1997), a central issue is the extent to which these ars
perceived as pragmatic or critical disciplines. In this regard, there is a significnm
tension between, on the one hand, a pragmatic concern with efficient knowledge
transfer and the reproduction of existing academic norms and, on the other hand,
the contestation and pluralisation of knowledge, the exploration of diversity, and
the continual questioning of status and privilege, ethics and power. inside and
outside the academy. Thus, an ‘accommodationist’ or ‘market driven’ {Belcher,
2006) focus on enabling access to established academic genres through close
textual apalysis of prevailing lexical, grammatical and discourse patterns may be
usefal in our teaching and research work, and perhaps goes some way towards
defining a ‘discipline’ of LLC. However, from a critical stance, this does not
describe the extent of our academic inquiry, and the scope of our resgarch

interests. Critical inquiry has introduced new questions of ethics, power and

subjectivity into all fields of English language teaching and learning, ! would
suggest that these questions coalesce around three theoretical streams or trends in
EAP, ESP and LLC.
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Firat, according to Dudley-Evans and St Joln (1998), the undertheorisation of ESP
has vontributed to its marginalisation in the academy and hindered its
“professionalization as a self-standing field” (p. 230). To remedy this situation,
they propose greater research attention be directed to issues previously
overlooked, including what I would call crifical sociopolitical concerns, such as
gender issues and leamers” rights. Similarly, Hyland and Hamp-Lyons (2002, p. 9)
recognise a move away from “an exclusive focus on text features to ways of
understanding the social processes in which academic discourses are sited”, and
the development of a “social-theoretical stance” in EAP research, concerned with
issues of social, institutional and political power. In adopting these approaches, we
might see our students as engaging with, rather than being assimilated into, the
academy: “not crossing over into the academy but shuttling between communities
that might be ideologically desirable for the student™ {Canagarajah, 2006, p. 41).

A second trend, identified by Belcher (2006), relates to the effects of increasing
globalisation, wherein “local and global [ESP] needs meet and merge, collide and
conflict” (p. 134) and new cultural and linguistic hybridities emerge. In this trend,
encompassing what 1 might call geopolitical perspectives, the influence of
postcolonial theories is apparent in explorations of the global spread of English,
the interconnection of transnational sites and contact zones, and the proliferation
of World Englishes. Under the dynamic effects of globalisation, norms are no
longer provided unilaterally, and uncontested, from the ‘inner circle’ to the
‘expanding circle’ (Kachru, 1986), or from the centre to the periphery (Philtipson,
1992), but rather emerge and connect across multiple sites in a complex, fluid
network of appropriations and communications. Indeed, shifting patterns of
migration, and transnational culiural and economic relationships mean that the
English(es) of various contact zones, and the emergence of World Englishes, has
“implications for English education everywhere, including inner circle
communities” (Canagarajah, 2006, p. 24). '

Third, Belcher (2006) has referred to a “growing body of research and theory” (p.
134) in ESP and EAP that has rendered these fields increasingly complex and
difficult to summarise. Belcher’s attention is particularly drawn to what 1 would
call an increasing fransdisciplinary comnectedness resulting from the growing
array of occupational, academic aml social domains in which ESP is immersed.
Moreover, this plurality relates not only to the content of, but also to the research
approaches adopted in, ESP and EAP in recent decades, where multiple
sociocultural, historical and political perspectives have become increasingly
apparent in theory building, rivalling the previously dominant positivist/cognitivist
theories of language learning .

7 See Zuengler & Miller, 2006, on sociccultural versus cognitivist approaches in SLA theory.
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These three trajectories or perspectives in the research agenda of VAP aud BAF
literature — critical engagement with sociopolitical issucs. gropobiist jeuws. el
transdisciplinary connectedness — are equally applicable to (e work of 114
lecturers. In all, what has developed is an expansion (or dusssdutiond of
disciplinary boundaries as we move beyond an interest in close textusd asalyas
and the apprenticeship of learners in normative academic or prolassionasl genses, i
include an interest in the relationship between texts and their sociol, hinlsis sl
geographic and political contexts. In the following section, [ look at somme o thy
directions taken by a group of LLC lecturers in researching and theoristng the
sociopolitical, geopolitical and transdisciplinary contexts of LLC.

Developing a research agenda in an academic support
unit

The research projects I discuss below are .those of teachers/researchers i &
*support unit” for language and literacy at a large Australian university. I then
teaching roles, these lecturers work collaboratively with subject lecturers w
faculties to provide support for students in the development of academic snd
professional literacies. Two important institutional changes have impacted on the
unit in recent years.

First, the unit has moved away from generic provision of English lor Academic

Purposes (EAP), toward faculty-integrated support, with the result that L1U

lecturers have become meore enmeshed in the content of dispersed disciplinary
domains that might once have been considered peripheral to our work. Thus, m

their everyday activities, language and literacy lecturers work with students i, for

example, nursing, information technology, or engineering degrees to anulyse amd

teach academic and professional texts from those specific disciplines, ruther than

making use of texts which bave been created to exemplify structures and features

of a generic academic literacy. This trend has effectively highlighted the

intertextual and interdisciplinary nature of our work, and is serving to entwe:
lecturers away from the more traditional domains of LLC research,

Second, in recent years, the LLC lecturers in this unit have worked to build &
research profile within the university, in a changing institutiona! climute shapsd,
part, by government oversight of the Australian Research Council 54“:;538%
programme and thie proposed Research Quality Framework. 1n icrms of their
individual research activities, two LLC lecturers had completed doctoral studics
before joining the unit, a furthér five (including one casual lecturer) have
completed doctoral theses during the last six years, and two more are currently
undertaking doctoral or pre-doctoral studies. Several of these sfudies are referied .
to in the following discussion of trends in LLC research. Much of the on-gomny
research of LLC lecturers continues to focus on the ways in which students from
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iHearse backgrounds negotiate the particular cultural and linguistic discourse
practiees of their specific academic disciplines and professional communities. At
the same time, the impact of doctoral research that reflects broader
epistemological trends has become increasingly prominent in our growing
resenrch culture. Below, [ discuss individual studies under a particular heading;
however, the three perspectives I foreground contain considerable overlap, and it
should be recognised that aspects of each research study are relevant to all three
perspectives.

Sociopolitical perspectives

The adoption of sociopolitical perspectives” and constructivist orientations has
been prominent in the broad field of LLC research, and has generated
investigations of “how identities like gender, race, ethnicity, or one’s immigrant
and ‘non-native’ status impact language learning” (Canagarajah, 2006, p. 17). In
such investigations, our understanding of ‘context’ has shifted from an interest in
languages of specific discipiines, manifest in specific textual genre, to an interest
in ‘context’ as the broader social, political, economic, cultural and historical
conditions of how we think, learn and perform. This wider view of context points
to the interactions between languages, subjectivities and social relations of power.

Several lecturers in this academic unit have taken wp critical sociopolitical
perspectives in their doctoral research. Cynthia Nelson’s doctoral thesis on Sexual
identities and language pedagogy: Lesbian/Gay comtent in ESL (2000)
investigates the challenges and opportunities arising for language teachers and
learners as the range of sexual identities so evident in popular discourses
increasingly infuses classroom discourses. Drawing on poststructuralist identity
theories and critical pedagogies, Nelson makes a case for inquiry approaches that
involve analysing the meanings and meaning-making processes associated with
acts of identity. This research has sharpened her understanding that integral to
discourse practices are identity practices, which has in turn enriched her teaching
of text analysis (as well as her research into doctoral writing practices and
pedagogies). The expertise that she has gained from taking part in various research
activities intemationally in confiection with her doctoral work has proven
invaluable in creating research-writing programmes for postgraduates {(and
academic colleagues) at our university who are secking fo make significant
contributions to their own research areas.

Drawing on feminist posistructuralism and French cultural and political
philosophy, Constance Ellwood’s thesis on Discourse and desire in the second
language classroom {2004), explores the development and contestation of cultural
and professional identities, and their impact on power relations in the second
language classroom. Ellwood’s thesis is directly relevant to second language

v
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pedagogy, has informed her own classroom practice and has helped hier to thearine
and change aspects of the programmes for which she was responsible, 1 teress of
curriculum development and the professional development of tenchers on the
programme.

My own research on The spativlity of English language teaching, sonder ami
context (2005}, engaged with theories of gender in postcolonialism. 1 crtical
geography, ‘and in critical pedagogy, and applied these 10 narrative accounts of
teaching practice in the context of international development, Working hetween
diverse theories and teachers’ narrative experiences, I was able to reconceptuiline
the nexus between gender and ethnicity in English language teaching, and 10 betier
understand the ways in which gender positions teachers in institutionnl  and
international relations.

Globalisation and geopolitical perspectives

An increasing focus on the effects of globalisation in TESOL has coincided witly
the trend towards internationalisation in universities. While this trend has ofen
been seen as a commercial opportunity for increasing profits by cnrolling an
increasing number of international students in Australian university courses, it has
also led to an understanding of the university as a contact zone of “highly
asymmetrical relations of power” where “cultures meet, clash, and grapple with
each other” (Pratt, 1991, p. 33). At the same time, globalisation has aeneruted
interest in relations between geographically diverse sites that have become
increasingly connected through physical, electronic, discursive interactions with
our own home universities,

Historical legacies of an older form of globalisation also continue to impact on
contemporary contexts of English language and literacy teaching, Dscourses of

-

English as an international language, a key feature of the internationalisation of

universities in the English speaking world, bear the historical legasy of

colonialism, and are intertwined with discourses on global development snd
international capitalism. The discourses of English language teaching and) loassing °.

are therefore implicated in Australia’s social, economic and political raintionghips
within the East and Southeast Asian regions.

In Teqching EFL in Thailand: A bilingual study (2005), Ross Forman &
English language teaching practices of eight Thai teachers s gu
Australian teacher located in a provincial university jn T 11
transdisciplinary perspectives, including systemic functions
a sociocultural theory of mind, his study investigates the Wilys
English as a Foreign Language (EFL) teachers mak
second language (L2) in the classroom. Forman’s
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sgmpnrce for tather than & barrier to learning an L2 is clearly relevant to teaching
wark in language and literacy support units, where the majority of students are
bilingual. Forman's study helps us to appreciate the role of scaffolding,
performance, identity, anxiety and humour in the development of students’
linguistic and cultural understandings of English. More broadly, he relates these
aspects of classroom interaction to relations of power, realised in the ‘othering” of
Thai culture and pedagogy, ethnocentrism and linguistic imperialism.

in her professional doctorate, Elizabeth Craven investigated Australia’s assistance
for educational development in overseas aid projects, locating these within broader
discourses of international development and international education. Her thesis,
Development discourses and Australia’s assistance for human resource
development in Vietnam (2002), includes a case study of Australia’s higher
education scholarship scheme for Vietnamese students to study in Australia. Since
this investigation involves overseas students undertaking studies in Australia,
Craven’s findings are directly relevant to Australian universities. Craven notes that
doctoral studies have not only developed her understanding of contemporary
issues in national and international education, but have also given her recent, first
hand experience of being a student in an Australian university. More specifically,
her enhanced understanding of the various stages of completing a substantial piece
of writing has helped inform her current teaching of writing and research
processes.

While my own research data was drawn from Australian teachers’ experiences
working in development projects in Indonesia and East Timor, the implications are
more broadly relevant. They inform my understanding of Ausiralia’s historical and
geographic place within our region, and the critical connection between English
language, education and regional relationships, These relationships, and the effect
they have on classroom practices, are not only significant to EFL contexts in
Indonesia and East Timor, but are also relevant to language teaching contexts in
Australia. Moreover, the experience of researching contexts outside Australia has
significantly altered the way [ see my work inside Australia, by rendering the
familiar unfamiliar, When seen from a distance, the practices and taken-for-
granted assumptions that underpin our work are thrown open for questioning.

Thus, while these studies are located in particular geographic sites, they engage

with theory building that is more broadly applicable across and beyond
increasingly blurry national boundaries, in a world where global and local always
intersect. In turn, they have helped LLC lecturers to link their classroom teaching
to a wider body of research that might otherwise be seen as less relevant to
everyday professional practices.

S
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Transdisciplinarity

The marshalling of research and organisation of knowledge into discrete, Botnded
disciplines has long been an integral part of the modernist regime of avadenu
work, and this article marks, in part, a desire for a legitimate disciphinary wenstdy

recognised in this way. But the formation of disciplinary identity cuns also e
associated with a narrowing of focus, a limiting of boundaries, and a closng Jown
of broader possibilities. It is important, then, to celebrate in our rescarch “the
messy practice of crossing boundaries, mixing identities, and negolinting

epistemologies” (Canagarajah, 2006, p. 30).

The studies I have discussed in the previous sections on socivpolitical und
geopolitical perspectives have each demonstrated an engagement with, and
contribution to, multiple theories and disciplinary areas. Further studics thag
demonstrate a commitment to the variety and transdisciplinarity that characterses
LLC inquiry are described below.

Teresa Dovey’s thesis on The novels of J.M. Coetzee: Lacanian allegories {|9R8)
draws on a range of disciplinary traditions, including literary theory, translution
theory, psychoanalytic theory, and linguistics. In describing the conncctrons
between her research and teaching, Dovey explains that both Hoguistics and the
broadly categorised ‘socio-cultural’ theories she explored form a common hasis
for a wide range of studies in the humanities, including contemporary thinking on
langnage and learning. As such, her research informs her pedagogical practives
with postgraduate research students in diverse disciplines, who are dealing with
interactions of language and identity, with textual construction and deconstruction,
and with the experiences of research and publication. ' '

Comprising a work of fiction and an academic exegesis, Adam Aitken’s Doctoraig

in Creative Arts, Writing the hybrid: Asian imaginaries in Australian literature
(2006), draws on literary theory, postcolonial theory and semiotics, and is located
across the disciplinary areas of sociology, history and arts. This research work is.
underpinned by Aitken’s interest in broad issues of cross-cultural translations,
interpretations and inferactions, especially in terms of how these relations involve
discourses of race, gender and power. These themes are clearly relevamt 1g
teaching in the intercultural classroom. In addition, Aitken’s experience of g
processes involved in both creative and academic writing have informed his
teaching of a variety of genres in the humanities faculty and in language and
literacy support programmes.

Barbara Lasserre’s research (2003) explores metaphor in the language of design
and architecture, and has drawn on cognitive linguistics, semiotics, and desigs
philosophy. These theoretical explorations have led Lasserre 1o develag
sophisticated models for understanding the ways in which metaphors constrvs
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meaning and coniribute to the production of a disciplinary field. In terms of a
practical application, Lasserre has studied data gathered during design critiques®
and alins to investigate how students negotiate the metaphorical language used by
academics and professional designers in constructing their field. From an analysis
of this data, she plans to develop teaching materials to assist with the
understanding of cultural and linguistic aspects of metaphor within design and
architecture.

Drawing on postmodern theories of historiography, anthropology and identity, and
the writings of Foucault and Nietzsche, Deborah Nixon’s research (2007)
investigates the experiences of domiciled Furopeans living in India prior to and

_ during Partition in 1947. Using Partition as a ‘trope’, this research explores
commonalities and inflections in various witnesses’ narratives. Nixon’s research
engages with and informs the cultural and political elements of language teaching,
such as the construction of identity, diasporas, and cultural contexts, while her
active participation as a research student, rather than an ‘expert’, has provided her
with greater insight and understanding of the postgraduate research process.

Each of the researchers in this academic unit has been engaged in the diffusion of
their research interests and insights to colleagues. This diffusion, collaboration and
development has been critical in the emergence of our Multilingvalism and
Multiliteracies Research Cluster, discussed below, which has been established to
foster inquiry and research carcer development for LLC lecturers.

Institutional frameworks

LLC lecturers at this university have developed a growing awareness of the
institutional structures that influence the research agendas of, and funding
opportunities available to, university researchers. In this regard, it appears that the
proposed Australian Research Quality Framework (RQF) will have a significant
role in shaping the research climate for Australian universities in the coming
decades’.

In 2004 the Australian Government announceéd its commitment to developing a’

new model for assessing the quality.and impact of research work in universities.

8 . L
In design critiques each student has the opportunity to discuss their work with, and receive
f'eedbapk from lecturers and professional designers.

-gAlthough a new Australian Government elected in 2007 has abandoned the proposed RQF, itis

expected that a similar alternative programme to measure research quality will be implemented
in coming years.
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The proposed Research Quality Framework (RQF), was to be initiated through a
survey of academic research in 2008, and was to determine the future distribution
of research funding from 2009. Under the RQF, universities’ research ouiptils
were to be assessed by 12 expert panels, constituted around disciplinary groups.
The two most likely of the groupings to encomnpass the interests of LLC inquiry
appeared to be:

s  Social sciences & education (including the discipline areas of education
studies, curricnlum studies, professional development of teachers)
e  Humanities (including the discipline areas of language studies, literature
studies, cultural studies, other langnage and culture) .
While the precise details of the proposed process remained unclear, researchers in
universities were negotiating the formation and membership of groups or clusters
in readiness for the RQF assessment. For LLC researchers, this foregrounded the
question of our research and disciplinary identity: should we be aligned with
researchers in the Faculty of Education, or with the Faculty of Humanities and
Social Sciences, or should individual researchers approach the research clusters of
the ‘host” faculties in which they work, such. as Engineering, Information
Technology, and so on.

Partially in response to the proposed RQF, the LLC researchers at this university
formed a transdisciplinary cluster together with those teacher-researchers in
International Studies, whose domain includes ‘foreign’ (non-English) languages
and cultures. The Multilingualism and Multiliteracies Research Cluster brings
together researchers who are investigating questions of language within
contemporary multilingual, multicultural societies. The cluster’s agenda reflects
the three perspectives outlined in the body of this paper: our research work is
anchored in language and literacy practices, realised in educational and
sociocultural discourses, locally and transnationally, and engages with a variety of
theoretical and disciplinary areas, from applied linguistics to critical social theory,
and at a variety of sites across the globe. The cluster also provides a “home’ for
LLC lecturers, working in a variety of languages, and servicing a range of
programmes across the university.

Towards plurality

Considering . the -expanding perspectives and institutional frameworks that
influence our work, how then do we conceptualise the research agenda for
language, literacy and communications lecturers in the academy? 1 would argue
that LLC is a field that has expanded from a singular concern with meeting the
pragmatic needs of students in specific disciplines and occupations, and now
includes a commitment to critical perspectives, plurality and an engagement with #t
growing body of research and theory.

.
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In-bee revent review of ESP, Belcher (2006) calls for more diversity in ESP
msgarh, and | would like to offer the research activities of my colleagues,
autlined above, as 4 partial response to that appeal. Whether the results of such an
gxipmnsion of perspectives and approaches in LLC research are viewed as
legitimate and productive or as irrelevant and chaotic depends, of course, on point
of view. Since legitimacy is most often defined from the point of view of the party
in authority, so ‘legitimate’ research may be institutionally defined in terms of
orderly, circumscribed topics, texts and confined geographical domains (cf. Pratt,
{991, p. 5). From this perspective, the diverse research activities of those not in
authority (classroom teachers, students) risk remaining invisible, or being labelled
as anomalous and marginal. The view of our discipline from the margins is likely
to yield a greater degree of plurality than the view from the top, and I suggest that
such plurality is consistent with contemporary epistemology. Thus, rather than
being daunted by this expansive disciplinarity (or anfi-disciplinarity), I would
agree with Canagarajah that “multiple orientations™ (2006, p. 28) provide a more
constructive means of addressing the complex linguistic, pedagogical,
sociopolitical, and transglobal issues that arise in our work as language, literacy
and communications educators,
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Preface

Auckiand City, Tamaki Makau Rau (the isthmus of a hundred lovers), was the
home of the sixth biennial Communication Skills in University Education (CSUE
2006) conference held between 29 November and 1 December at The University
of Auckland and hosted by its Student Learning Centre. The theme of the
conference, “Intercultural communications across university settings: Myths and
realities”, reflects the cumrent learning environment experienced by fertiary
educators and learning advisors both nationally and internationally, and was
chosen to stimpulate, provoke and challenge participants to critically examine their
teaching practices in increasingly diverse environments.

" This conference attracted many delegates from as far as North America, South

Africa, the Middle East and South-East Asia, and as close as Australia, the Pacific
and home institutions. The keynote speakers for this conference were Professor
Konai Helu-Thaman (University of the South Pacific, Fiji), Professor Linda
Tuhiwai Smith (University of Auckland), and Associate Professor Brian Paltridge
(University of Sydney, Australia). Konai Helu-Thaman opened the conference
with a thought-provoking talk titled ‘ The cultural challenge to university teaching,
with special references to working with Pacific Students’. She encouraged the
conference participants to seriously think about how well they know their students
and their pedagogical practices. Helu-Thaman gave examples to explicate cultural
concepts of teaching and leaming in the Pacific, and stressed that at her university
“understanding the different Pacific ‘cultures’ is central to improved
communication with students”, and failing to acknowledge students’ “cultural
knowledge by formal education institutions can lead to students’ under-
achievement”. Linda Smith spoke about a doctoral programme operated by Nga
Pae o te Maramatanga (Horizons of Insight), based at The University of Auckland.
According to Smith, the programme is to “advance the capabilities of Maori and
[other indigenous people] who are engaged in research and scholarly training”. In
particular, its research writing retreat is to assist indigenous pre-doctoral and
doctoral students towards timely completion and submission. The vision is to
encourage full participation by Maori in all aspects of society. Brian Paliridge’s
paper, jointly written with Lesley Harbon, is presented in this volume. -

The book is a compilation of papers submitted for the refereed proceedings of the
CSUE 2006 conference. Each paper went through a blind peer review process to
determine its appropriateness with the conference theme, to provide authors with
recommendations and suggeéstions for enhancement of their paper, and finally to
assist with revision for re-submission. In accordance with the theme, issues raised



