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‘…it’s good to have him [the consultant] …. If we want to discuss some 

professional issues and need some agreement with … an expert, we can ask 

straight away, it’s easier. That’s … if we need any agreement on some 

professional issues, we can ask immediately. Easy … with him, any concerns, we 

can ask for his direct advice. Directly in the meeting, it’s better to solve the 

problems.’  

(Interview, 01/02/2013) 
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