


Production Note:

Signature removed prior to publication.





































•

•

•

•

•

•

•

•

•

•









•

•

•

•







































































 





















•

•

•

























•



•

•

•

•

•

•



•

•

•

•







•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

•

































 

  



































































































 























































 



















•

•

•

























































•

•

•

•

• •

•

•

•







•

•

•

•





























































































•

•

•



























































•

•

•

•

•

•

•

•

•

•

•











•

•

•

•

•

•

















































•

•

•

•









•

•

•

•

•

•



•

o
o

o

•

•

•

•

•

•

•



•

•








































































	Title Page
	Certificate of original authorship
	Acknowledgements
	Table of contents
	List of tables
	List of figures
	List of extracts
	Abstract
	Chapter 1 - Introduction
	Clinical placement
	Research aims and questions
	Organisation of the thesis

	Chapter 2 - Clinical placement: the experiences of EALstudents and their facilitators
	Learning the language of nursing
	Professional discourses
	Institutional discourses

	Integrating into the clinical setting
	Clinical facilitation: the interpersonal relationship
	Assessment during clinical placement
	Clinical language programmes
	Professional development for facilitators
	Conclusion

	Chapter 3 - Learning nursing - learning language
	Sociocultural views of learning
	Legitimate peripheral participation in a community of practice
	Second language socialisation
	Access to learning opportunities
	Language as a tool that mediates learning: implicit and explicit socialisation

	The role of the expert in learning: teaching in clinical settings
	The role of agency

	Conclusion

	Chapter 4 - Researching language and learning in clinicalsettings
	Research approach
	Ethnographic approach
	Discourse analysis
	Validity
	My role

	Research design
	Research sites
	Gaining access to the workplaces and selecting participants
	Data Collection
	Description of three hospitals
	Participants: facilitators
	Participants: students
	Fieldwork
	Field notes
	Audio recording
	Documents
	Interviews with facilitators
	Interviews with students


	Data analysis
	Designing a framework for analysing discourse
	Transcription

	Conclusion

	Chapter 5 - Overview of key findings
	Students’ perspectives
	Learning opportunities
	Access to learning
	Challenges to learning
	Student agency

	Facilitators’ perspectives
	Themes from my field notes
	Mapping spaces in the clinical setting
	Space one: the corridor
	Space two: the patient room
	Space three: the nurses’ desk
	Space four: ad hoc spaces

	Movement across spaces
	The challenge of finding space
	Conclusion

	Chapter 6 - Corridor: gaining entry
	Activities in the corridor
	Setting up the shift (activity one): organising buddy RNs and patients
	The challenge of the beginning of the day
	Focusing on EAL students

	Setting up the shift (activity one): setting expectations
	Limitations of setting expectations

	Checking in (activity two)
	A deliberate approach to checking in: monitoring expectations in Red and BlueHospitals
	An ad hoc approach to checking in: responding to student questions in GreenHospital
	An ad hoc approach: unequal learning opportunities


	Pedagogy on the move: providing access to learning opportunities
	Conclusion

	Chapter 7 - Patient Room: practising nursing
	Activities in the patient room
	Observing bedside interactions (activity one): assessing physical skills rather thancommunication
	Observing bedside interactions: managing multiple frames in a multilingual patientroom
	Setting and access
	Frames and goals
	Participant interactions and roles
	Opportunities for learning and assessment

	Observing bedside interactions: interrupting student-patient talk
	Setting and access
	Frames and goals
	Participant interactions and roles
	Opportunities for learning and assessment


	Working alongside (activity two): when facilitators talk for students
	Working alongside: facilitator talk - student silence
	Setting and access
	Frames and goals
	Participant interactions and roles
	Opportunities for learning and assessment



	Managing learning in complex settings
	Managing and producing frames in the patient room
	Limited opportunities for student-patient talk
	Multilingual patients and students
	Limited opportunities for talk about clinical skills

	Conclusion

	Chapter 8 - Corridor: thinking like a nurse
	Activity: Follow up talk about bedside interactions
	Follow up talk about bedside interactions: guiding students to interpret and respondto respiratory abnormalities
	Setting and Access
	Frames and Goals
	Participants roles and pedagogic strategies
	Dynamic pedagogic strategies
	Participant relations: attitude
	Learning opportunities
	Assessment opportunities

	Follow up talk about bedside interactions: extending students’ critical thinking aboutpatient care
	Setting and access
	Frames and Goals
	Participants roles and pedagogic strategies
	Learning opportunities
	Assessment opportunities


	The corridor as a learning space
	Students’ perspectives

	Conclusion

	Chapter 9 - Nurses’ Desk: decoding patient notes
	Activities at the nurses’ desk
	Reading notes to learn about a patient’s medical condition (Green Hospital)
	Setting and access

	Reading notes to plan a patient’s care (Red Hospital)
	Setting and access


	A guided approach to using and reading patient notes
	Conclusion

	Chapter 10 - Ad hoc spaces: end-of-day debriefing
	Activity: end –of –day-debriefing
	Section A - End-of-day debrief: a space to reflect and aspace to learn new medical information
	Debrief type one: reflecting on the day (Red Hospital)
	Attending to clinical skills: making the ordinary important
	When things go wrong: attending to clinical skills and emotional well-being
	Attending to the emotional work of nursing

	Debrief type two: finding out medical information (Green Hospital)
	Explaining medical terminology and conditions: an information giving approach


	Discussion of end-of-day debriefs types one and two
	The debrief as reflection: attending to knowledge and emotions

	Section B - End-of-day debrief: a space to learn how togive clinical handover
	Stage one: setting up the shift
	Learning new medical terminology

	Stage two: handing over to the facilitator in the debrief
	Giving handover: using new terminology

	Stage three: handing over to a colleague

	Discussion of end-of-day debrief type three
	A guided approach to performing a clinical handover

	Conclusion

	Chapter 11 - Conclusion: rethinking clinical facilitation for EAL students
	Review of study aims and questions
	Summary of key findings
	Activities and spaces
	Pedagogic practices
	Three pedagogic approaches to clinical facilitation

	Two pedagogic styles to facilitation
	Focal themes
	Opportunities to assess students

	Contribution to research knowledge
	Nursing education for EAL students: the clinical experience
	Challenges for EAL students in the clinical setting
	Important factors in facilitating EAL students
	Problematic students or problematic pedagogic practices?

	Situated learning and legitimate peripheral participation
	Language studies in healthcare contexts
	Facilitators’ expertise in using language to guide students’ learning
	Providing corrections: implicit and explicit
	Guiding student to think critically about patient care
	Guiding students to think critically about knowledge and do emotional work:
	Second language socialisation into professional and institutional discourses
	Learning small talk
	Learning to give handover
	Learning to decode patient notes

	Language programmes that prepare EAL students for clinical placement
	Assessing English language during clinical placements


	Implications for nursing education
	Clarifying learning goals and expectations
	Language assessment
	A guided spatial approach to clinical facilitation

	Implications for my own practice
	Limitations of the study
	Concluding remarks
	Recommendations
	University nursing curriculum design
	Professional development for facilitators
	Professional development for language educators
	Clinical preparation programmes for EAL students
	Future research
	Learning in clinical settings
	Language assessment



	Appendices
	Appendix 1: Student participants
	Appendix 2: Extract from data analysis, 'patient room to corridor'
	Appendix 3: information for clinical facilitators
	Appendix 4: information for students
	Appendix 5: information for hospital staff
	Appendix 6: information for patients
	Appendix 7: student consent form
	Appendix 8: clinical facilitator consent form

	References

