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Chapter 6

Mentoring students' intercultural
learning during study abroad

Angelo Giovonongelr, Suson Oguro ond Lesley Horbon

lntroduction

Globally, study abroacl programmes in the university sector have grou'n markedll,
ovel: the last nvo decades, alongside the increasecl mobility of capital, goods, ar.rd

people across the rvorlcl (Block, Gral', ancl Holborou 2012, Duchêne and Heller
2012). The higher eclucation sector has introduced various initiatives in order to
acldress these 'neu'times' (Nerv Lonclon Group 1996), including intert'rational-
isecl curricula rvith an intercultural dimension, ancl the option to study abroacl for
a compollent of a clegree. Indeed, the opportunity to incolporate stucl)¡ abroad

experiences into degree programmes is attractive for inclivicluals seeking profes-

sior-ral qualifìcatior-rs to u,ork ir intemationally connectecl spaces.

In the context of international and intercultural eclucation, the role of tlen-
tors in facilitating universit). stuclents' intercultural leaming has ernergecl as

significant (Lou and Boslel' 20J.2; Bennett 2008; Savicki and Brelver 2015)'
rvith cultulal mentoring identified as one of the key factors ir.npacting the clevel-

opment of str.rdents in study abroad contexts (Paige 2013; Paige and Goocle

2009). Althorrgh interlentious âr'e llow t'ecorlttlretrded rt the pre-soiotrrtt'

sojourn, ancl post-sojoìlr1l stages to optimise study abroacl learning (Jackson

2012,20154 2015b; Vande Berg, Paige, and Lou 2012), it is argr.red that

mentoring in these programmes is inconsistent (for example, Goode 2008;

Ziegler 200ó) ancl 'uneven at best and oftett nonexistent' (Paige and Goode
2009 334).

The chapter'fir'stl1, ¡çf is1y5 the *,a)'s in rvl-rich nentoring l-ras been conceptual-

ised in the higher education sector and then clesclibes applications in relation to

the f-ostering of intercultural learning in study abroad contexts. To better undet-

stand the lequisite skills and attributes of stud¡' abroad mentors, lve then examitre

the practices of a group of academics fiom an Anstralian unir.ersity u4ro mentol'

undergraduate str.rdents throughout a study abroad programme that spans two

semesters. The analysis of their inten'ien, transcripts revealed useful informatiolr

about their practices ancl offered insight into the challenges academics face clur-

ing the mentoling process. The findings underscore the neecl for the professiol.ral

developr-nent of eclucators u4ro sene as intercultural meutors.

Cultural mentoring and study abroad
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Mentoring in trre context of intercurturar ecrucation has l¡een definecl as ,inter_cultural peciagogy in l'hich ,rr. 
"r.r*àrlp'rl-,ia., ongoing supporr ftrr., a'd facili-tatio' of, inrercurrlrral rea'ring .,ra JJ,"iop-e't, (paile zöre, ii¿. ó). Thishighlights rrre ke,, rore that .;.t..;;;;ìþtay,wtre,., il;o*,". r.ne'rori'gapproach' Likervise, as.va'cre Berg et r. (zon¡ afglre, most st.'rcrerrrs rearn tolearn effecti'e\'lvhile abroacl ,orr¡,i"i_r.r.r-oì'.a.r.ntor.-intå.r,.,r"r, 

äagicalll, ¿¡¿intentionally' (19). Expro.iug tir. u.r,,; oi.uttu..l menroring, paige a'ci Goode(2009)'rake se'eral ,...on ,i"ndo,i;;;; ;;;."rring the importanJ of adeq.ateprofessional der.,elopment for inte'atio,r.i"ar,.n,ã., ,.,ho;;;ì;r"rr,r¿y abroaclsrudenrs' Tirey ernphasise the. need ør' pìàr.rri",roi, ,;-p-o'rr.rJ ,.oout.ag. orinrercuÌturai corlceprs' the abiliq' ,. ;;;;;. inrercurrural crime'siors i'ro rhestuclent lean.ring process,, anc.l the .bifiq, tã .r...te alc,f impleme¡t learning acti'i_tìes rvhich cha'e'ge srudenrs' u,r¿..*.i.tir j' of curtur.e rp",g. .ri^c"octe 2 009 ).They' ad1'sç¿¡e that melltol's ha'e ar urrderrånaing of core corcepts a'cr theoriesrelatecl ro inrercuirural iea'ring 
""d ;;;;ì;ìoo,rr",r, ofi'tercurtur.ar co''pere'ceas r'r'ell as a sorid grasp of the niento.i,rg fr.o.;rr. Few publications, hor.r,e\.er, pro_

'ide 
concrere examples of horv rrrd;;;.;;;professio'ars erlgage i' i'rercurturarrnenror.ing irr practice.

within the context of higher education, Felren, Bauman, Dirksen, I(heriatl"
:iiJ'älïj,{i:::àï..\ oã,,'.,',u.i,ig.ãi,,-.,,,i,r., d,o,,,.,,.,,,io,., ro rrre use
ing i'formatìon and .i.i":t-.1Ïltjori'g 

st1'le that soes ;.;';;'ö1), ì'rpart-
appro ach, o'.,,,.,,, o.'lT,'J, :iilfl:J l'J i";i:iffi î ìîj;1ïî, J:" ff T"J'.ïr(2013) describe the menror as someone rvho facilitates a spâce for discussion i'rvhich the merlree is able to ,."t g,rid;;, o.ãot"-r,rre concerns, anci share icreasto srrbsequerrtrl' fo'rr thei'orv'ì..n..r;r,.',1.r"p.,'ses. This Formatio, approacrr totne'torirrg b'irds o'srr.¡del.ìr resporìs("s toiii,.rr.,.,r¿ crpcricnces. lFcrte'et al.2013: l5). rrlar is. trre erpe'i.".ing of.a.significarrr iu'cturc trrat ma¡.ca, forchargc' transitio'' .rcassessnlent) o. .onu..rio'' (1ó)-. For example, in studl'abroacl corìterts' stucre'ts are apt to e'counter. r-r'familiar situations u,hich canlead to co'sciou"r.,, raìsing, .rp..i.'f ,tìu-r ìï. ,rr,..u.r.,,ions of a sk'red me'tor.The approach described"ú), i;i;;;r'";;. ìlìrrl courd read'¡, be apprieci tothe nentor-ing of students, interculturaf i...ìirrg in stucll, abroad contexts. In arlu.tfarniliar en'ironmertt, studenrs ... t;.;i;;; confr.onreci with cri'erse curturalv¿lucs arcl language structures that require ."R..tio' and critical questioni'g.1\4erìtorir)g car hero rherl to n.,ar.e s.,ls. of 

'otiolls such as the For.eig, .otrre 
r.,o' the 'selF'. To o¡-',ti¡nise rhe renruirrg prr;r,;;; of .sig.ificant 

¡,,,,.ru,.å, (Ferte'ct al' 2 01 3: r 5 ) in sn-rdv abroad .t,.1 ;;,;;;; i,rt...uln .or awarene ss and uncrer_stalìding' acacre'rics ha,'e a vìtal rore to pray as i'tercurturar mentors.
., cu|rend1', a colnlìron approacrr to irr.nt.r.ir-rg in irigher education assllmesLtlat the 'nrertor Dossesses some knou4edge, (Ferte' et al. 20r3: ró) that ca' bePassed o' ro st.,,1å'rr. Feiren er.L;rii;iË; ,tîìpp.on.t, ro pracrice rvhicrr seeks

t
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tealn of 12 to 15 academics al"e engagecl in rlentoring the studcnts n4ro are at
various locations aroutlcl the globe . Each acaclen.ric has a research backgrouncl
and expertise related to the particular irr¡st socictl, anci culture(s) u4rere their
allocatecl studellts are living, inclucling proficienci, in the local language(s). All
of the students \\4to are studying in a particular coì-ultty are r.rsuall¡' supe¡,isec1
b)'the sane acaclcnic but u4ren there are large nnmbers of students in a specific
cottlÌtrY, tÌre¡' x¡s dividecl amollg sei.eral acadenics. The students' tvork is glacled
b1, their assigr.recl acaderlic at the hone uniyersit), and tl.re marks are rccorc.led or-r

their acaden.ric transcripts. Furthel details about the studerlts' acaclemic u,ork.
exanples of their projects, ai-rcl cletails about tl-reir lci'el of engagenerlt with the
local cont.ttut.titl, ¿¡. prese¡ted ir.r Oguro (2016).

Dr.rring the sojor.rrn, cour-nr.rnication betn'een the acadernic ancl stnclcnt is pri-
lnarily conc-ltÌctec1 using enail or $lçi,pe. The use of conr.r.mnication technologies
oflers the acaclemics tltc l.neans to gr-ride and faciliiate the students' intercul-
tural learning u.hile the1, are in the target corÌntr)'. Researchers ir.r thc field of
stucl¡r ¿þ¡,r.¿ have acknou'ledger'l the r.ah.rc of cor.nmunication techr.rologies fbl
eclucators as the¡' allorv ther-r-r to remain corlnectecl to their studetÌts u.hile the1,
are abroad anci also enable the irnplementatior.r of online learner-centred inter-
\¡elttions during the sctjoun.r (LoLr and Bosle¡,2012; Savicki ¿rnd Breri.er 2015;
Dearclorff 2015). L'r addition to distance communication, in rhis progralllme,
thele is one face-to-face rllcetil-rg in thc host location u,hcn the acaclemic travels
to the studellts' stlld)' abroacl location.

Thc mentoring provicled to the stuclents during their. stucl¡' abroad 1,ç¿¡
inchrcles support aud aclvice u4rich ain.ls to refine and challenge their icleas as

thclr ç¿¡¡¡' oLrt the rcflective ancl research-based assessmellt tasks. Tl'rcse i¡ter.-
Yetìtiorls are intentional, nith each mentor regularll, guiding their assigned stu-
dcl.rts through the pulposes) natlÌre) and process ol conc'lucting each of thc six
assessmerlt tasks tl'rroughout the ¡'ear. Comnunicatiou is in tl-re lon-n of rlessages
addlessecl to the u4role group via elnail or postcd on a nlessage boalcl, or pr.iyrte
nessages addressccl to inclividrral students c-lircctl),. The arnount of colttact u'itl.r
each stucleut r,aries accorcling to inclividual neccls and circurnstanccs, ancl rlal,
t'ange fiom aronnd threc en-rails per senester to \\¡eekl)/ contact. Tl.rc focus oltl-re
assessnerìt tasks ancl the style of supen'ision providecl b)' tl.re acadet.nic is high\,
learuer-focnsecl to enconragc stuclents to inclividuall¡, engage it,ith the host soci,
eq'and rcflect ou their irltercllltnral encounters. This approach aligns ü,ith Vancie
Berg, connor-Lintor.r, ancl Paige 's (2009) rccommenc-lation of a learner-centlecl
llltervelrtion as u'ell as Felten et al.'s (2013) notion of mentoring as the creâtion
ola spacc for cliscussior.r that builcls on the experiences of each student.

Participants

At the stuclents' ltome universit), in Australia, an invitation to participate in this
explorator'1, 

stucl1, 11,x5 extend.ecl to the l-2 acâciclnics n,ho n,ere sc¡,ir-rg as mcn-
tols fòr' rtt,.ly ,ltro..1 stuclellts cluring the 201ó academic ),ear (autlrmn and

toimpartknolr4edgearrdpror,ideanswefstosttldents.Instead,theyfocrrsona
rÌerlroring approacl-r O]oi á..o,, out knotr4edgc through a 'personai storytelling'

*r;;;;ir;1,.,r., "1. 
;¡iã, 29), $4.rich requires specific skills in listening, cou-

versiug, ancl asking qlrestions' They advocate tl-re àevelopmellt of a mentoring

communit)r that is f'ocuseti å" p'oit" r'ather than or'ltconres' In this approacir'

the follo*,i'g "l.r-r-,.,r,, 
.rl" cmphasised: 'hospitality, safetl', courag., honestl"

trust, divelsity, humilit¡ìtt"t"iti-)ifity and friendship'(Felten et al' 2013: 32)'

Applied to the context olsti'tlents stuáf ir-rg abroad' a mentoring style that dral's

out kno\\4eclg. on¿ n.tt'iåo;;ágt' the personal nâture of stlrdy abroad experie uces

coulcl l.relp srudents to develof skills that suppoft theif intelcultural learning'

Context of the intervention

Tlrementorsi-riptlratistlrefocusoftlrisclraptet.takesplaceirratrAlrstralianuni-
l,ersity progralnlne tl.rat airrrs to facilitate tlre irrterculttrral cler,elopmetrt of student

sojo'r.ers. To this .ni,-ìr-r ,tt" two )'ears (fo'r sernesters) leacli.g up to the stucly

abroacl period, *o¿",r* int . o r.ri., of creclit-bearing courses in their degree pro-

gfa,,.,,-,-,e rhar are d.rig|,;;-;; l-,.Ip pr.por. them fcri their sojourn abroacl. Thcl'

ir-rclude a course ar-rr, ì"r."ã"..rìn. ra.,ay of societies ancl cultures, attd co'ers

issues related," gr.b.ii;;i;', 
'-rigratio,r, 

ar.rd ide'titv. Before goi.gabroacl, stu-

dents must also spend fo.,r. ..,r-r.ri.rs stud),ing tl-re language that is u'ic'lel)' used it.t

their host country (..g., ðr-rrr-,.re, rrer-rch, GeflIan, Italian, )apanese, or Spanish)

and also rake a semest:; L"; .o.,rr. tl-rot..xplor.es key contemporar)'social issues

lelated to their selectecl studl'abroacl location'

The r*,o ,.r,.'..r.rr-lirt-.r(..t,ro"a take place i. o'e of 14 no'-arglophone

locations across Asia iðt-rirro and ]apan), Europe (France ,_Gernan1,, Itaiy, Spain,

ancl Srvitzel.la,rd) anà the Au.ner.ica.s (Argentina, cirile, colorlbia, costa Rica'

Lati.o uSA, Mcxico, .nå-q.rer-'..) d'ring the fourth l'ear of tl're sttìc1erlts' *uder-

grad*ate degree Pttr;;;; App"oti'''itt\'250 stLiclents unde'take the sttÌdy

abroad Progrâtrlne each 1'ear'

As is cor-r-uron i' i'ternatio¡al exchange programlllcs) the. stlldents 11r[9 par-

ticipate in ti-ris stuc\'abroad progralnlne cotl'pltit courses at tlÌeir n:":t]ï:i:,tj::

During the sojouru, thel' ¿15o enrol in :n:tt:tt 
orgar-rised by their home unlveL-

Siq¡whichr.ecluire,t"'.,.,-,,oreflectotrtheirirrterclrltttralarvarellessarrclerrgage-
nent.ThesttÌdentsnrustalsotlnde[takearrirrdeperrdentl),clrosenarrddesigrred
r.esearch project, *r.,"iì ..q.,ires significant local fieldri,ork and clata collection otr

a contelnpot'ary orp.., of titeir l-rost societl'' B)'u'a)'of an e -learning platlorm' sttr-

clentsalepror,idedrr,itlrextelrsir'elearnitrg,-,-'ot.¡*l'toscaffolcithetasks.Tlres9
online natelials include learl.ring guides' readings on researc-h methodologies'

a'd exemplar projects. orie'tatián to the Llse .rf il-tese 
'raterials 

a*d the pulPosc

of tire tasks is co'cluctecl i' the sel'esr., r..ii,',f.rf to rhe srudents' st.d1' abrord

ori?]n 
srudent is assig'eci an academic merlrof ro \\,ork *irrr for the ),ear trrey

are abr.oad. nepencling on the size of the stltdent cohoft iu atll' giveu l'ear' 
a



,

':,,Å

spl.illgsel]leSterS)'Fi\'c\'olulìtcefedtosharetlreirlrlelrtorittgesperiettcesllìSen]l-
str.uctured inten iervs. c¡"" irr" relatir,el), small number of acaclemics in tl-re pro-

gramme) limited pt"o*l details are proviclecl about the participants to ensure

anonyrnity. The fir'e i'l"ìurc'ut"' to'trt b'oodl)' representalive of the larger team

in te'ms of thei' di"ipl;;;"tttgtott"a 1t'g'' tttitottl' language' literar1" politi-

cal studies) and tl-re1' to't" ttgogtá in mer-rtoring students in Asia'Europe' or the

Amet'icas. Tl-re gender biltttå i" the group of'participants was aiso in line rvith

the full cohort or -"r-rio* ihe an-rotlnt oi tn.ir' .tp.t'i.r-t.. in 
'reutorir-rg 

study

abroadstudentsr,aried,l,itittlvo,four'set,en,rrine,andfivelr'e)'ears'Inthechap-
t.r,, tl-r. interviervees are referred to by pseuclorryns'

Data collection and analys¡s

Datau,erecollectedintheforrrrofsenri-structuredinterr,iervsrvitlrthefir'eaca-
denics (see Table ó.r io, a lisr of the leacling quesrions.that $¡ere. used in tl-re

interr,iervs).Tl-,.q.'..tio,-,s.'ere.lesignecltoelicitdataontlreirexperierrcesasaca-
clemic 'rento^ 

orra ir-, i.ì*i..ri". tnJ*.thods they use to n*rture their stucleuts'

gZ Giovanangeli,

Table 6.1 Guiding qu

lnterview questions

l. Tell us about Yourself and the

Oguro and Harbon

estions for interviews with facilitators
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clevelopiug intercultural awâreness anc-L encourage local ellgagement' Dra'uving

on Felten et al.'s (2013) notioll of folmative melìtoring) ancl in particular the

three the¡res of trust, comtnunitl', ancl narrative outlinec'l above, the interviews

sought to drau, out the acaclemics' expeliences of bnilcling a relationship of tntst

rvith their students on ar-r individual level, the extent to rvhich thel' 5s.L to create

commrurity arr-rong the gronp of stuclents, ancl the role of uarratives in facilitating

student reflections and intercultural learning'

Each inten,ien'lasted betr'r,een 45 and 70 minntes ancl tvas conducted b)' ott.
of the authors. Our role can be consiclered tl-rat of participant-researchct' given

that trvo of us have had extensive experience teacl-ring on the programme aud

nentoring stucly abroad studeuts; one brought similar experience fron anc¡ther

universit} Our shared experiences allorvecl for a relaxed, coliegial cliscussion

l,ith the intenieu,ees. Of course, oul farniliariq, u'ith the participants ma1' þ¿1's

also influenced some to u'itl-rhold infornation. To encourage them to freell' di5-

close their viens, it t'as ntade clear that the aim of the stucll'\\¡as l-lot to evah.rate

their performaltce as melttors but to collect exatlples of their practices to l¡etter

understand the methocls of cultural mentoring of stucients during study abroacl.

Participants $,ere assurecl that they u'ould be able to u'ithdlan, their participation

at any time. None chose to do so.

The audio recordings of the intelvie\\¡s were transcribecl ancl sr.rbjected to arr

initial content ar.ralysis (R)'an and Belnarcl 2000) by each researcher indiviclu-

ally ancl then collaborativel),, rvhich enabled comt.t.rot't themes to be identifìed. In
particuiar, tve examined hon' each inter\¡iewee saq' his or hel role in facilitating

students' intcrcultr.rral lealning. The anall'5ç5 then involved the sortiug of data

accorcling to the three themes iclentified by Felton et al. (2013) on higher ecluca-

tion mentoring, namely Trast ø,nd Gu.idønce, Comrmunitl,, and Nørrøtiva. Tl-ris

affordeil further insight into tl're practices and cl.rallenges of meutoling stnclents

clurir-rg their sojourns.

Findings and discussion

The anal),sis of the inten,ieu'ees' responses confirnecl that they sau' their roles

not only as supen isors of acaden-ric plogrammes bnt also as cultLrral mentors who
seek to facilitate stlrclents' engâgemellt u'ith the host society ancl pr:ompt deeper

reflection o¡ intercultLrral experience. They explained that as nrelltors thel, ¡¡y
to encoltrage their students to'engageu'ith the local community', 'colltrâst ancl

crìtique the clifferent societies - the one they come fi'om and the one they're in
at the time', 'challenge stereotypes', and 'think about n'h)'clifferences have come
about in host societies'. Such statelllerlts are alignecl u,ith lesearch litet'ature on
intcrcultural learning, such as the clesire to help their students clevelop the abil-
ity to shift cultural perspectir.es (Harnmer 2012) and refi'ain fi'om making snap
judger.nents ç4ren i¡terpreting unfamiliar behaviouls in the host cultttre (Scarino
2009). Ferv, ho$,ever, macie explicit connections to intercultural cleveloptnent
theolies or recent u,ork in the fielcl ofintercultural education.

length of time you have been teaching in the ln-

Country Studies (lCS) Programme'.
--ff "* 

t"nY Y",,i htut vou done thisl

: ii;"" ö; iånã " '¡tilit 
åtr.' in p'euiou' jobs here or elsewhere?

2. Tell us aboutthe "¡., 
oi'fðï,f.,at'are mentioned in the curriculum documents'

-' 
-Wh;a is the aim of intercultural reflectionl

- can you sive some t;;;Ëii ht* il:-ïI::'t* documents deconstruct this?

3. Tell us'aboit the meaning of ICS supervision tor you'

-What does ,up"ruisionïean to ytul/How do you see your role in fostering the

,tuJuntt inteicultural learning and reflection?

- How do you carry out your wpervisionl/How do you engage your students (pre'/

during/Post-studY abroad) I

-Why do you carry """itit 
ICS supervision in.the way that y3y doÌ 

'- -

4. Tell us about your p"r..'piion, of your students' reactions to this superviston'

- Do you perceive 
'r'tui 

/o" 'up"ívision 
makes a ãir"'"nt" to their exPerience of

living and studying ouJ""u'l Ho* do you knowl Give some examples'

5. How do you build 
" ';;;;;;iP;f 

tiusi with.students so that they can share their

intercultural "rp".,"niår'i".S., 
åxPf .r"i'""s of their host society while studying

a lii:f you dear with srudent, issues that arise (e.g., ranguage rever, homesickness,
'' 

"a¡urttunt 
problems, fear of failure' etc') I

7. To what extent do you try to encourage a community approach through the way

you mentor the studentsl

8. Do you use personal 'täti"' 
*ith students? lf so'what does your personal

storytelling entail?
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The remainder of the discr-rssion of the findings centres on the three then-res of

Tt'wst md G øi rl' øn c e, C o runt ttl't' t l)t, and llørrøtbe to highlight in practical terms

l-rorr'the interviert'ees vies' their roles and responsibilities AS ÛìCNtOIS Their shar-

1ng offers ir-rsigl-rt into theil' mentoring Prâctlces and provicles direction for the

prepal'atloll ancl suPPort of other acacleuics u4ro are expectecl to provide inter-

culttiral tlet-t tolsl-rip for stucll' abroacl sttlcleuts

assigned to each student:

Trust ond guidance

The inter.r,ies,ees explainecl that the mentoring process in the study abroad pro-

gramme rrltÌst be f""¿îìt"" äüo'-"nil of utlii "ta 
guiclance betrveen aca<lem-

ics arlcl stttcleltts' This aspcct of the nterllorrrrg approach begirls in thc pre-sojotrrrt

ohrsc. 'a'lcly 
in rhe ri*'r.in''.rr.r, Irefol'e strdcrìts rttlcìertaLe study alrroacl' These

rrl."tit-tg, heip thc 
"ttd;;;;;;pare 

for stud)' abroaci in practicai terms ancl also

facilitate the builcli'g J^.-ånr,.".ti\¡e sttÌclent-lllentor relati.r-rsl-rip' On a per-

sonallevei,tlrispl-raseallo*oti..acaclenicstofarrriliarisetlrenrseh'esrvitlrtlre
pr.ofileofeaclrstudelrt.,-'an.ip,tlrestudentstobeconreacquair-rteclu,ithtireir
mentor.

Tlreacaderrricsitrtervierr'edirrtlrisStild)'n1a(learrefforttofosterarelatiorr-
ship of trlrst bet$'eetl tl-"'o'"l""' and the stu<lents' The intervieu'ees reported

that rrlìsr der,elopecl -r'rî., t"ø.'red ancl gr,ricled strldents througl-r the study

abroad )'ear. Tile)'t.l;t;J; range of topics ar-rd concerns) such as basic infor-

matioll abo*t tr-re l-r"r, .;;;rity"o, .iq,, o.ljustme't issues, ancl acadenic mat-

ters. Tl-re follou,ir-rg ,oì.,r1.* illustrates ho$' one academic vie$'ed the aims

of this t1'pe of gr'titlt";';i jr'lst try to.be reassuring giving them as much as

infor'rati,' ^, 
porrlUì. tr.lí.,r. atr" *'hole year abroaã i, ,o .,t-'L'''ott'n to them'

(IGtia)' ¡-^ r-^1:-.,-.1 .t,,.1¡¡ rhroarl stuclents benefit
,A¡-rotl-rer intervieu'ee explained hol' he believed stucly abroad. stucl

fronr tl-re gr_riclance ttr"i...¿.r-,-rics provide, r-r,rt or-,¡, in tern-rsof.the supervisiou of

their project *'o'ft t"Jo"t".'tt'-'tìo'k" bttt tl'o i" tttt-'-" of helpi'g them to cleal

*,itir the perso'al .lr;ìi;ö-;iro, ,r-ro,ri, st*dents face as thel' adjust to the tter'r'

enr,ironmenr. Tlri, ..;;;;i. ,r,]d..r.orec1 the value of having a specific lÌlel1tor

Mentoring students' intercultural learning 95

academic reportecl incorporating a probler.n-solr,ing approach that focused on the

neecls of each of her mentees:

We don't knou' exactl), rvhat l-rappens once the)/ arrive so I guess rr'e

encollrage them to fir-rd their ou,n iudividual patl-rs, tl'rere is not jr-rst tl-ris

golclen key.
(Tan1'a)

Vancle Berg etai'. (20\2) stress that the main ain-r of str,rdy abroad is not'sir.nply
to acquire knondeclge but to develop iu *'ays that allou' stlldents to learn to
sl-rift cultural perspective and to adapt their behavior to other cultr¡ral corltexts'
(18). Yet to help rhe mentors sl-rift the cultnral perspectives of their students

reqr.rires them to understand each student's 'genetic makeup, previotts learr-ring

experiences, and current neecls and iuterests'(Vande Berg et al.2012:18). The

interviervees' conlmellts above snggest that they take into accoullt the stucleuts'

indivic-lual clifferences ancl aspilations and recognise that these are ke1,factors that

influence the rvays in rvl-rich students) intercultural learnir.rg cletelops (see also

Giovanangeli ancl Oguro 2016 for a discussion of inciiviclual elements tl.rat irlrpact

developmental trajectories).
The intervieu'ees also cor.rurented tl.rat the nature of the relationship behveen

indiviclual acadernics ancl students is sonervhat arnbiguous because of the inter-
pla1' þsfi1'sstl the supen'ision of acaclemic tasks ar-rc1 the nore personal cliuensious
of nentoring. A conmon practice in clistance teacl.ring programmes is to send

group emails to provide support for the acader.r.lic tasks ancl pl:ojects that the full
coholt of studcnts has been assignecl. The tasks require stuclents to choose at-t

aspect oftheir host socicty and culture to investigate; ancl this natlÌrall)¡ generates

incliviclnal qlrestiolls fi'om stuclents tl.rat deal u,itl-r specific interculturâl issues. As

the follorving excerpt illustrates, cliscussior-rs of acaden.ric mattel's tray þs66m.
very personal in nature.

Nonr-rally before assessfrents, I send a gro].Ìp remiudeL, explain u4rat tl-re

assessment is about... then Icomrr-runicate] on a one-to-one basis. Some titnes

stuclents open Llp and sa1, it is really c1ifficult lstudl' ¿l¡.,r"4]. We gii,c as tnuch
support as \ve can on cultural kr:rorvledge ancl in a flexible u'a), bec'use there
is not just the one concept. I can't say this is horv the locals in tl-re host
countr)¡ are, )¡ou have to be careful rvith generalisations. So basicalll, rr'e give
aclvice but u,ith a lot of flexibilitl, ancl pathu,al,s on individual expeliences
that allor,r,s them fthe students] to reflect on themseh'es.

(Tani'a)

Thus, tl-re group er.r.rails often prompt ir.rclividual, personal discussior.rs benveen
tt]diviclral students ancl the academic ri,l-ro has been assigned to work u'ith thet.t.r.
In these exchanges, mentors rnay offer aclvice on intercultural strategies to l-relp
stuclents cleal rvith the issues thel, ¿¡ç facing.

S o me of them I the stude nts ] ret l s r<1¡i..tl1t.i:.t;13ï:.'ìï:Ïîrit:t::
f-or tl-rer.n... The fact that from one asslgrllìlen

or_r boarcl \\¡hat )¡ou said, thinking more critrcail\, about the society they're

in, for. example... Uu,,"it1.r. "..-. 
l.rt of other issues as t'.1i... Tltt)'fttl

the1"1'ggotsomeonett'noi'tirele'rr4lou'iliatlsn'erthen-rpron-rptl1'6¡u'ho
will help tl'ren-t (Chris)

The ir-rtervie*,ees also stated tl-rat muchof the guidance tl-rey offer needs to relate

to the studerlt,s specifìc .ì.."r-r-,r,.,.,..s. As tl-re follo$,ing coûrment illustrates, oue



Anotheracademicreferredtothechallengeofhelpingstudentswhoarecon-
r.",,t"abysituationsthatchallengetheirjudgementandsenseofintegrity.He
explained that they struggle to finá a balance between what is considered accept-

able behaviour in their 
"tt-o-. 

"t¿ 
host cultures. To illustrate his point' he pro-

ui¿.d 
"r-, 

example of a situation in which he prodded his mentee to reflect on

options to deal with sexual harassment:

[I say to them] You have to use strategic judgement' You {o1lt 
have to com-

i.oÅir. your integrity, you know' For example, men'wolfwhistle'women in

,h. ,ar.", but studenis say it is an accepted cultural norm here but I say you

don,t have to put up witt, tt,"t just because it is a local culttrral norm. What

isyourpriorityfn"ing,*o*t"firstorasupplicantinternationalexchange
srudent who acceprs everythingf 

(Ketvin)

Kelvinalsoaddedthat.tlreystrugglewiththisbecausetheygetthemessagethat
if I go to another country ,fr.y Ã".a be respectful. I find students struggle with

thai ro find the right balance' (rGlvin). This situation underscores the role of

the educator as a mentor who helps students engage in critical thinking about

complex cultural scenarios'

In situations of this nature, the aim is to encourage student reflection on

themselves as individuals and to create meaning in diverse cultural contexts

tirough guided critical analysis (Vande Berg et al' 2012)' Building on Byram and

Zarate,s (1996) notion of Ëultural mediation and the attributes of an 'intercul-

tural speìker' (240),the excerpt above illustrates how mentors can help students

reflect on values in the home and host cultures and learn 'to identify the areas of

contrast and contradiction in the relationship between two given communities'

(Byram and Zatate I99 6: 240)'

CommunìtY

Mentoring study abroad students also offers multiple possibilities.for commu-

"iry 
U"l¿i"g. TÁe analysis of the interview responses revealed that the academics

geåerally 
"ii-, 

to foster a group approach amongst their students and call upon

former study abroad students to mentor current students, to help create an intri.

cate community of intercultural learnert' 
lainedthe

Ofcourse,thenotionofcommunityvaries'Oneoftheintervieweesexp
approachsheusedtocreateasenseofcommunityamongherstudyabroadstudents:

I try to get them fthe students] to form a community for themselves' I say

theyshouldu"..^ai,'g."chother,sworkandcriticallyeditingeachother's
work.Itrytopositionmyselfmoreasaresourceforthem.I,mnottrying
to be their peer' 

(Katia)
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For another academic, a sense of community must be nurtured during the pre-

sojourn, sojourn, and post-sojourn stages. The comment below illustrates how

the academic sought to emPower study abroad returnees to act as mentors for the

students who will soon travel abroad:

I invite students who were on study abroad to come to talk to students about

ro go on exchange... The students are part of a big family and fhave] a slight

oblìgation to think about the whole program) to stay tuned in or linked

through Linked In or to stay in touch through private emails'
(Kelvin)

This approach was also articulated by another academic who was interviewed:

We invite a lot of the international exchange students to ogr class, the

'Language and Culture' class offered here. So before our students go, they

alreaãy know some of the students from their fi.¡ture host city... Our stu-

dents see them again in the host city so they have like a sense of community'

They have a community between the international exchange students and

our students so I think that's helping both parties very much'
(Fran)

This understanding of community focuses largely on the establishment of a sup-

portive network, ø¡o ttt. students at the centre. This is important as Woolf's

iZOoz¡find.ings indicate that significant learning can operate within study abroad

ìto¿..rt g.o.rp. through,discussion' and'social interaction' (497). The facilita-

tion provldeJ by mentors relares to what Felten et al. (2013) refer to as 'process'

ratheì than 'outcome' (32). in the study abroad context) the mentoring commu-

nity generates a space of enquiry and presents students with diverse possibilities

that allow them to critically assess the study abroad context through the perspec-

tive of their own experiences and evolving intercultural understanding'

Norrotive

The sharing of personal narratives was a dominant feature in the mentoring prac-

tices reporied by the academics. This is not surPrising as extensive research in

the field of education has established how the telling of stories enables individu-

als or groups to make sense of events (e.g., Blake 2012; Harbon and Moloney

20r3;*Mattos 2009; Trahar 20rr). The interviewees related how they shared

their own narratives with students and also elicited student narratives with the

aim of enhancing intercultural learning. One academic described this as 'creating

a sort of an encouraging and non-threatening communication strategy" adding
,I've found it quite helpful to bring that in [the story telling]' (chris).

\44rile familårity wiih the host city is part of the storytelling process, what is

more important is the awareness of intercultural processes and how they can be



9B Giovanangeli, Oguro and Harbon

sllllctì uitlr tllc ltrctttec' 1rl ¡11¡ fellol irrg crce t'Pt' thc lnentor exPlains hou'sire

empl'rasiscd the Ploccss of interctiltttrai au'al'etless u4lile sl-rarir"rg hcr exPet'icnce of

adjustiug to a rlc\\¡ euvirotlment' Ei'cn tltougl'r she had lir.ec1 in tl're cotltltl')¡ \\¡hele

the stucl)' u,as stud)'it-rg abload, proc(rss of âcijustment

¿rnd reiatio nship builcling ll1ole bloaclly
she chosc to focr-ls on the

Ittsetll,sttlll,for.thesttlclentljustrlentiotrccl,lr4lolraclacr.rlttrleshock...
she saicl th.ì.r shc ,,;;,r;i;iri; ,á ,l:ì"t . fr.iencls so she fcels vcr)' isolatecl' Scr

then I talkccl abollt u1' o\\¡11 expel'lel1ce tvhett I l'novecl to a lle\\'cotllltlJ"

r4-re' I movecl to this ciÛ'oI that cit\'. 
(Fran)

l\]rother.illter'ie\\,ee stressccl the r.alue of activel)' listenir-rg to the \\'ords aud sto-

r:iesoftlrcirt-tlelltecs.Fratrrer.c¿rle<ltlrestratcg\'thatslrcerr-rplol'stoellcotu.age
studettt reflcctiou and sharing:

Tlrcrcrr,asotlestttdentinfìr.stSclllesterri.lrojtlstcoulc]rl'tstrbrr-ritassigrr-
ll1entsO1lti,'-'.'.,-,.1,t-'.lraclcrrltr.treslrclckso,l'.,.'.,,trrclotsclfelllails.So
râther tharl ¡n,, t"iiinf ftt" 'ul't"t 

to clo' I triecl to iisten - so $'hat $'as the

problet.t.t, \4rat $'¡s híppertirlg, is thel'e âll)'thing that is botheling )'on) So

I think I *,as rrl,i'g;;Ë. tiri.r-r.,. first rather tha' saf i.g *'hat I thi'k fi'or'¡.'

tl.re start. so r *rir-,'r., i ,tri,.,t ,t ", 
hcipecl her. rror]r 111r poillt of vie$" I thinh

it *,as, irt lcast she ,,.rr.cl to opell up a.cl tell me a lot t"norc' 
(Fra')

,lhe acaclcmics, usc of narratives aucl active listeni[g call pl'omPt the stuclents

to rcflcct r-nore clcepll' t"-t tltci' il'rterctiltl'lral experience aucl clevclop letv tutcler-

srar.rclir.rgs.f-trrc l.rost;o.i.rr,' As Fcrten ct ar. (2013) errphtrsise,.the key to a

mentor's role is not p|oposing to stttcletlts 'solutious ouconplex situations' bltt

,.tl',.r.lr.r,'ir',g nttt tt4.'"t is irlplicit u'ithil'r the. lr-rerrtee' (16)'

Tire mentolittg o*lp"ttlt t*ta U1' the acaclemic^s.is similar 
'" :ll-.l:."t"tut"ttd

b),Feltcn et al. (2013j ,.,r-,n 
"¿"..oteci.the 'sc 

of 'f'or.]ati'e 'c'toriug' 
I' tl'ris

approach, trnst, guida;..;..r,]-,-unifi, building, ancl nafratiYe ale clcer.rrccl essetl-

tial ele'.rc'ts t., tt¿cilitat. stLtdellts' int...,.,1tuLl learr.ri'g' I. the ptesetlt stttcll"

the inter.\,ie\\,.., ,..,..ì.¿ trrat trris approacr-r is bcing usccl to slrppolt both tlte

acaclerlic wolh ancl p.rron"r intelct lt.rlal cleYeloprlrcnt of stucll' abroacl studcnts'

Rrthel tl-'ott 
'itt.tpt1'-^itlpiittg 

the roic of inlprl:tcr:s of lrnot'lt'c1ge urd informa-

tio', the acaclemics ,.,tr., .r..r.ã inter'ie*,cc1 .ìc*, the'rsclves as ticilitatoLs *'ho

pro'ic1e sLrpporr tol. ,rì.1ì,'orr" ofintercultttral learui'g' In aclditior.r' irr relati.' to

thc ther.'es that *.ere explorccl, thc fi.cii.gs pc,it'tt tolhe cor'plex aud ext'elreh'

incliviclualiscd natufe of-'thc l'nctltoritlg strategies usecl b1' the. acaclel'nics' while

the overall ,"o""".'"tl" l' ttigl.'t)' struc.-turecl' i'itl-' tt"""i'ttt1t learllillg nlatclials'

tasks, irncL expecter'l leart'til'rg*ourcotlles iL'r'espcctive of thc stlrciy abrotrd locatiol]'

the stuclcnts' nnique deYelopr.tlental trajectories a|rcl il'rdividual expcriences ir.r the

Mentoring students' intercultural learning 99

host couuuuit¡' r'r.,.,r'ttr' llleall that ¡þç1r 11"1'ç specific challenges atrd.opporttt-

¡ities for intefcrllt¡râl lcar:¡i¡g. As ¡oted b¡' thc intelvie\\'ees' these indiyiclual

elements nlt1st bc recogrliscc] and reflectecl in the u'a1's ir-r s'hich lllelltors ititellct

s'itl'r them.

Conclusions and pedagogical implications

As thc ficld of stuc1l' abload research has establishccÌ' sir.np[¡' sencling ltniversity

stttcleuts to unclertakc sttld¡' abroacl plogralllllles is l-tot euottgh to f'rcilitatc the

lar.ger objectir.e of ir.rter.cuitural lea[iing. A grori'ing t-rttt"ubcr of stLtcl\' abroacl

..rlearch"r, e'rphasisc that stuclents' itltercttltltrai lea'r-rirlg is c'hatlcecl *4ret]

'eclncators :iutet'r'etle uole itlteutioualh' through ri'ell-clcsignecl trairling pL'o-

grallls tlìat colltirltle thror'rghout the stllcl)¡ abloacl experieuce' (Vancle llerg et irl'

iOlZ, Zl). T'his chapter has exa''rir-re.1 the p'actices of a group of acaclen'rics at

an Austlalian rutivclsity u'ho facilitate tl're intcrcultrtrtrl learning of stucll' abroacl

st rtdetlts.
For.those u.orlcing ir-r the stucll,abroacl sectol, Felten et ai''s (2013) tl-u'ce tèa-

trtrcs of fìtm-râtion mclltol'i¡rg (trust and gttidalcc, cotl-tlttttt'tit1', atrcl narrative) carl

infornt t¡entolit-tg plactices in higher edltcatiot't, irlcltlcling stltcl)'abroacl colltclits'
-Ihc findirlgs ,rf iltis st'-ttll' also highlight the con.rplcxin' of cultural uetrtot'irlg'

Elfèctiye ¡re¡toring not år"rly ,..quir., echtcators to be I'a¡'riliar ¡'ith il'rterc¡ltural

collcepts antl theories, but also to houc facilitation skills ar-rcl attribtÌtes that can

hclp siud1, abroacl striclerts clevelop a highcr 1c'cl of iutercultu'al a*'aretress allcl

unclerstaudiirg.
Dra*,i'g .-rr-, n..,. finclings, u.e offèr sollle reconllrcntlations to lielp ac¿rcleuric

stafî become ef fectiye ,",,'r.rìrn6 ¡,iro can fielp studcnts m¡r.riuise the oPlrultutlit)'

afforclcdb),sttrc1),irbroaclexper.icnce.Or-rricleasbuilclorrexistirrgcallsf-ortlrc
pr.ofessior-ral cleYclopment uf ,.,-,ent.rrs in the stud¡'abro'.rt1 sector (c.g., Paigc ar.rcl

Goocle 20091 V¿rnde Berg et al' 2012):

l proYide opportunities to enhance and cier,elop stucl\' abroarl protèssionals'

farriliar.ity $,itl.r the coÍrcepts ancl theories s4rich tLr.rclerpin interctrltural learn-

irrg' Icleallv, tlris rliglrt take place rr,itlrirr rr,tlrkshops rr'lrere acadcrllics lrar.e

the chance t,, criticaill'reflcct on the applicatiol'r of tl.reories in theil 1rârticrÌlar'

context.
2. llstablish a support s),stcrl (e.g., buclcly system) $'ithin l ltuiYersitt'clepart-

r]]ent, school) or interllational office to enabÌc trlolc crpcricLrcecl cultural

lllelltors to guicle less experienced ¡caclcmics. As $'cll as provicling inf-orma-

tior.r that is rclevant to th;ir stnclY abroac-l progralrrlle ) the expcricr.tcecl ueu-

tors coulcl seir\¡e iìs r-r-rodels fì-il the novice lllclltors'

3. Provicle trair.ri|rg on ethical issues in sttlcl¡' abroacl cttltulal lner.rtoliug' For'

cxalnple , solrc cliscussion shoulcl cetltlrc ()t1 l'ro$' arlcl \\4len to itltervetle to

assist stuclents with the pfoccss of cultural reflection aucl auail'sis' Jt is trlscr

irlportant to acknon,leclg. tl-t"t tl-ris ri'rlrk is not straightf-onvarcl ol eas\i
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4 offeru'orkslropsleclbyexperierrced-irrterctilturalacademicsanclstucl}¡

"-orã.¿,n..r.lists 
to .nl-rorrce u,rclcrstanclings of the mentoring process' espe-

cialll, in lelation to the interclrltural cleveloprnent of stucl1' al¡r'oacl students'

These sessior-ls could explore hou, mento's could engage in acti'e listeni'g

."Jîr. nr.fres to facililate interculturai thinkir-rg and reflecdon' Drau' on

recent reseafct-, ti-r"t .o.riJ stress the neecl for mentors/eclucâtors to develop

new communication ttJi;;;tJ;";stiol-ring styles to facilitate their students'

intercultural learning (Molone1i Harbou' and Fielt'ling 20L5)'

Establisl-raSpacero.tr,.,t.,.,i,'gofmer-rtoringnraterialsrelatecltotlreirrter-
cultr.rrai deveropmenr "rïir¡y".rrr"ad 

stucrents. Exemplars of best practice

rvithir-raspecific.o"tt*t-tt'-''tllcolÌrageeducatorstoreflectontheiro\\'n
pracdce and iucolporate ne\\¡ ideas into tl-reir mentoring'

Encourage stuciy obroaã tdttto""' to develop comprehensive Profiles of tire

students they are t-'-'tt-tto'ì'''g' A varieÐ' of 
'ua1's 

to accomplish tl-ris corrlcl be

sharecl in a workshop or in pliut or ouline materials'

5

6

Wl-riletlreabol,elistisnotexhaustil,e,ll'elropetlratitpr.or,iclesastimlllllsfortlre
sector to acknou'ledge tñt tt-pfttttles of study abroacl -tlt::t].1l?.:*r'ecogLrise

the need to proYicle J;;;;t"fessional development opPorttulities for aca-

clemics..,1-ro o.. required to rvork in this capaciq''

As more and more stuclents participate ir-,-^rt.r.1y abroacl progÌ'ammes globallv,

an increasing number "r ".".1.".i.t 
fron diffelent disciplinary backgrounds $'ili

be required to serve * ."rì.".r mentors in str.rd1, abroacl pfogrammes' like tl-re one

describecl in tl-ris chapter. In order for thell to effectiveiy nurture dreir students'

interculturallearningalrcloptirrrisetlreoppor^tunitiesaffordedbystudyabroadpro-
grammes) academics ,ràänor-r. "."ng. 

of skills and attriblltes. The professional

cler,elopnentofl¡entorsiscerrÚaltothesuccessofprogramrrresoftlrisnâture.
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sruc11' 2þ¡s¿¿ prograûìs are rich rvith possibilities fol rneaningftil ancl u'ar.rs-

formative learning. By living, studying, ancl rvorking in ar-r ur-rfan-riliar culture,

students are challenged to make sense of the novelty and ambiguity with

which they are regularly confi'onted. As a lesult of this sense -making process,

students adopt nelv rvays of thinking, actit-tg, and relating to the r'vorld. For

students who move mindftilly through the study abroacl experience' it has

the potential to change their rvorldyierv, provide a new persPective on their

course of study) and )'ield a network of mind-expar.rdir.rg relatior.rships'

(Passarelli ancl I(olb 2012: 137)

,

lntroduction

Study abroad as part of a degree in modern langr.rages plovides invaluable learn-

ing opportunities not only for the acquisition of langr.rage skills and cultural

knowleclge, but also for the development of a range of other qualities, skills, ar.rcl

competences: independence ancl personal autorlorll)¡, enterprise and initiative,

problem soh,ing, strategic planning, employability, ancl, crucialll,, interculturality.

Nevertheless, in spite of the fact that an ability to conceptualise culture and navi-

gate intercultural relationships is central to the study of langLlages, malÌ)¡ modert.t

languages degree programmes do not exploit the full potential of study abroad

as an opportlrnity for students to confi'ont and interrogate iuterculturality theo-

retically and to develop intercultr.rral skills plactically. Indeed, there is a risk that

students on these programmes u'ill return frorn a period of study abroad r'r'ith at.t

unproblematised approach to interculturality and rvithout being explicitly aware

of their own intercultural competences and development.

The problem, ho¡eter, iies not so much nith the stuclents thernselves, but
rather with assumptions underlying the design of curricula auc1, more Particu-
larly, with the integratior-r of periocls of resiclence abroad n'ithin these curricula.
Study abroad in modern langr'rages is often not sufficientl)'alignecl to the broader'

programme learning aims and objectives: formal lear¡ing assignments may 6¡1ly

tangentialll' relate to the students' placemer.rts and experiences abroad. Stuclents

are therefore left unsure about u4rat their oq,n personal aims and objectit'es for


