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ABSTRACT
Enhancing teacher quality through continuing professional development (CPD)
currently remains at the heart of many educational reforms and efforts to ensure quality
education. However, in Ghana, there is little policy interest in CPD as a means of
enhancing educational quality. The result has been that CPD available for Ghanaian
teachers consists of fragmented practices, which attract limited teacher participation.
This study thus sought to investigate the current CPD practices and experiences of basic
schoolteachers, that is, teachers of students from grade 1 to grade 9 in the Central region
of Ghana to provide evidence-based recommendations for the improvement and

expansion of practice.

Sociocultural theory was used as the theoretical framework for this research, and I used
constructivism as the research paradigm. I adopted a nested mixed method research
design wherein a survey instrument was used within a much broader qualitative study.
There were 522 teacher participants and nine key informants in this study.
Questionnaires were used to collect quantitative data on the general CPD situations
within the schools, while in-depth qualitative interviews were used to interrogate further
teachers’ CPD practices and experiences. The quantitative data were analysed using

SPSS software and the qualitative data assessed using a thematic analysis approach.

It emerged from the study that continuing education, workshops, and in-service training
dominated CPD practices of Ghanaian teachers. Though there was sufficient evidence
of teachers’ involvement in informal learning activities, such practices lacked
recognition and hence rarely expanded into a broader notion of teacher professional
development. Teachers also had varied learning needs for their development, including
pedagogical content knowledge and ICT skills both for personal growth and for use in
classrooms. While participation in CPD increased teachers’ learning, some participants
on the other hand, expressed discontent with programs that did not match their
development needs. Effective CPD experiences were reported as ones that enabled
integration of new knowledge in classroom practice, allowed active learning, increased

self-directedness, and addressed significantly specific learning needs of teachers.

XVvi



In its conclusion, the study proposes guidelines for the development of effective CPD
for basic schoolteachers in Ghana, where teacher consultation and learning needs
feature significantly. The study thus recommends the enactment and implementation of
a more coherent CPD policy to guide teachers’ practice. CPD for Ghanaian teachers
must integrate more sociocultural models that foster collaboration and social interaction

in learning.
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