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ABSTRACT

The burgeoning field of sport-for-development (SFD) is

witnessing a steady increase in experience-related empirical

investigations. To support academics—and in particular

young and emerging scholars—with a rigorous framework

for investigating social and cultural phenomena in different

SFD contexts, we propose the process-oriented sport in

development settings (SPIDS) research framework. SPIDS

represents a guiding framework that advocates a qualitative

approach to researching SFD projects in which multiple

methods are combined for a holistic in-depth investigation.

In this paper, we apply practical examples from the SFD

field to the SPIDS framework and discuss its individual

sections in a step-by-step manner. Specific focus is placed

on aspects of reflection and reflexivity as distinctly

important and underpinning aspects of qualitative SFD

research.

INTRODUCTION

Since the beginning of the new millennium, the area of

sport-for-development (SFD) has received significant

attention from practitioners and researchers around the

world (Schulenkorf et al., 2016). SFD encompasses sport-

based projects focused on supporting disadvantaged

communities and their members in areas beyond sport itself,

including health, education, social inclusion, gender

equality, and socioeconomic development (Levermore &

Beacom, 2009; Richards et al., 2013). The constant rise in

organizations that use sport as a vehicle for development has

been accompanied by academic studies that investigate,

monitor, assess, or evaluate SFD projects. Scholars from

diverse backgrounds including management, sociology,

politics, anthropology, cultural studies, community

development, health promotion, psychology, pedagogy,

disability, and gender research utilize a variety of research

approaches to address critical development issues (see, e.g.,

Darnell, 2012; Giulianotti, 2011a; Richards et al., 2014;

Schulenkorf et al., 2014; Siefken et al., 2015). With

universities and research institutions starting to incorporate

sport (for) development subjects into their curricula, the

number of researchers including higher degree research

(HDR) students in the field of SFD has been increasing. As

emerging scholars, HDR students comprise honors,

master’s, and PhD candidates who are designing their

dissertations/theses around SFD projects and often embark

on a journey that combines practical experiences with

research.

With the diversity of SFD programs implemented and the

great variety of local and international stakeholders involved

in SFD, there is a need to provide scholars with guidance

and support for their research endeavors. In particular, when

SFD researchers access unknown territory and engage with

local communities to conduct their investigations and

assessments, they need to be well prepared. From an

academic perspective, this requires scholars to be equipped
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with a relevant and meaningful research design. In other

words, scholars are expected to undergird their study with a

rigorous research framework that builds on sound and

engaging research methods—particularly if they conduct

qualitative research in disadvantaged, marginalized, or

otherwise fragile communities (Sherry et al., 2017; Sugden

et al., 2019). These aspects are indeed critical for SFD as a

field, as recent literature reviews and theoretical appraisals

have hinted at concerns about academic rigor, including a

lack of research quality and conceptual vagueness that may

impact negatively on the credibility and reputation of the

field (see Whitley, Massey, Camiré, Blom et al., 2019,

Whitley, Massey, Camiré, Boutet et al., 2019; Darnell et al.,

2019; Welty Peachey, Schulenkorf, & Hill, 2019). Thus, the

purpose of this paper is to provide academics—and in

particular young and emerging scholars—with a guiding

methodological framework for conducting rigorous,

empirically based qualitative SFD research.

THE SPORT IN DEVELOPMENT SETTINGS

(SPIDS) FRAMEWORK

Research design provides scholars with the necessary

guidance regarding the most appropriate procedures to

employ when conducting a scientific study. It involves a

clear focus on the purpose of a study and its methodology;

it also outlines the information required to answer the

research questions along with the strategies for obtaining
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that information (LeCompte et al., 1993; Yin, 2014). In

practice, emerging scholars often struggle to find a

framework that will outline a clear pathway toward a

coherent and rigorous inquiry (Perry, 1998/2002), a

problem that is no different in the burgeoning field of SFD.

In responding to this issue, we propose the sport in

development settings (SPIDS) research framework (see

Figure 1).

SPIDS represents a holistic and flexible research framework

in which the content and focus of the investigation can be

adjusted to suit the particular context of inquiry. The

framework encourages self-reflection to enable a deeper

understanding of the research phenomenon; indeed,

reflection and reflexivity are distinctly important elements

of the framework throughout all stages of the research

process (see Sherry et al., 2017; Sugden et al., 2019; Willig,

2013). As such, aspects of reflection and reflexivity relate

to the project itself, the research and engagement process,

as well as the generation and interpretation of data as it is

collected, analyzed, and discussed. With this in mind, in the

following sections we discuss and reflect on the different

stages of the SPIDS framework in relation to contemporary

research in the area of SFD.

PHENOMENON OF INTEREST

Academics engage in research projects for a number of

different reasons. In addition to extrinsic factors that may

relate to institutional pressures or opportunistic approaches

toward funding prospects, intrinsic factors include a

genuine interest in a particular phenomenon that is relevant

and meaningful to the researcher(s) and the target audience

(Denzin & Lincoln, 2018; Perry, 1998/2002). Generally, the

introduction section of a paper or thesis sets the stage for

the particular phenomenon or topic to be explored; it should

be brief, describe the current status of the research related to

the wider topic, and justify the proposed study (Martín,

2014; Singer & Hollander, 2009). The introduction follows

the logic of an “inverted pyramid” by going from the

general to the specific. In other words, after highlighting the

wider problem to be addressed, the introduction leads to a

narrowed focus of research, which can be used to explain

and justify the specific topic under investigation. For

example, within the wider area of community development,

sport has gained significant research traction over the past

15 years (Schulenkorf et al., 2016). One particular subfield

of what is today known as SFD is “sport in divided

societies”—the intentional use of sport projects as vehicles

for conflict resolution and peace building between disparate

ethnic, cultural, or social communities (see, e.g. Giulianotti,

2001b; Schulenkorf & Sugden, 2011; Sugden, 2006, 2010).

As such, SFD in divided societies serves as a good example

for a particular phenomenon of interest, and we will return

to this specific topic as an illustrative example throughout

this paper. It should be noted, however, that the SPIDS

research framework can also be applied to any other focus

area.

LITERATURE REVIEW, KNOWLEDGE GAP,

RESEARCH QUESTIONS, AND OBJECTIVES

Literature reviews are an important way of building a strong

theoretical foundation on which to base the research

(Gratton & Jones, 2010; Singer & Hollander, 2009).

Literature reviews demonstrate the author’s thorough

understanding of the field. As such, they provide an

important orientation to readers regarding the current

knowledge base of a particular topic and also indicate

critical research gaps. In short, they facilitate the

establishment of a theoretical frame and methodological

focus, and they justify the reason for the proposed research

study (Veal & Darcy, 2014). Drawing on parent disciplines

and ensuing theoretical developments in the focus area, the

literature review tests the research question against what is

already known about the problem. In the context of a study

on SFD in divided societies—the guiding topic used in this

paper—literature could for example be combined from the

areas of peace and conflict studies, community

development, intergroup relations, social capital, identity

theory, or project management. As indicated in the SPIDS

framework, a comprehensive and critical review of the

chosen literature would highlight the knowledge gap and

lead to the development of research questions or objectives

that can set the stage for subsequent investigations and

analyses (see Perry, 1998/2002; Veal & Darcy, 2014).

A promising way of identifying the knowledge gap is by

combining relevant literature areas from both the immediate

and parent disciplines into a conceptual map or theoretical

framework. This is particularly relevant for larger projects

such as Honors or PhD theses. For example, Schulenkorf’s

(2009) dissertation on the role of sport events in

contributing to social development between disparate

communities in war-torn Sri Lanka identified a gap within

the literature that required the incorporation of social

identity theory, community participation, and intergroup

relations theory. Similarly, Siefken’s (2013) thesis on a

health promotion initiative in the Pacific Island nation of

Vanuatu combined literature from cross-cultural health

management, physical activity research, and social

marketing into a framework that facilitated the examination

of outcomes, opportunities, and challenges for sustained

behavior change among urban Ni-Vanuatu women. Both

these examples highlight that the specific research focus

identified for a thesis requires an integration of theoretical
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perspectives that determines the knowledge gap and allows

for research to be conducted in a relevant and meaningful

way.

The identified knowledge gap, and the researcher’s

perspective on the phenomenon of interest, will then

influence the type and style of research questions or

objectives. As will be discussed in the following section,

qualitative research is underpinned by paradigms that aim to

understand the “how” and “why” of a particular case.

Hence, a qualitative SFD researcher will formulate research

questions and objectives with adequate qualitative

terminology, such as exploring, investigating, examining,

analyzing, or identifying (instead of the quantitative options

including measuring, testing, proofing etc.). To use the

previous example of SFD in divided societies, possible

research objectives are (a) to investigate the development of

social relationships between or among participating

communities, or (b) to examine the role of program

managers in facilitating cross-cultural engagement.

RESEARCH PARADIGM AND APPROACH

To inform and guide research methodology, design, data

collection, and analysis, researchers are required to consider

how they see the world around them. As such, a

philosophical research paradigm is required to undergird

their scientific inquiry (Kuhn, 1970). Orlikowski and

Baroudi (1991) have previously argued that most research

paradigms have an underlying epistemological basis that is

either positivist or interpretive. In short, positivism assumes

that, like objects in natural science, social phenomena can

be explained objectively and factually (Glesne, 1999). In

other words, positivist research accepts that reality is
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objectively given and that it can be described by measurable

properties that are independent of observers and their

methods. In contrast, interpretivism proposes that everyone

brings their own interpretations of the world or construction

of the situation to the research. As such, there is no “single

truth,” and thus, the researcher must attempt to suspend

prior cultural assumptions and be open to participants’

attitudes and values (Elliott & Lukes, 2008). Interpretive

research—with its origins in phenomenology—is based on

the philosophy that reality is socially constructed and

interpreted through language, consciousness, and shared

meanings.

Table 1 presents a detailed comparison between the

positivist and interpretive epistemology by (a) highlighting

the differences in assumptions and purposes guiding the

research, (b) clarifying the overall purpose of the research,

(c) comparing the underlying approaches to scientific

enquiry, and (d) clarifying the researcher’s role within the

process.

Research on the (social) experiences of participants and

other stakeholders involved in SFD projects is often located

within an interpretive epistemology informed by qualitative

methods—an approach to research that represents an

engagement between the researcher and participants

focusing on what is unique and particular about the human,

social, and cultural situation. This approach allows research

participants to narrate their own experiences of life and

decide for themselves what is significant and meaningful

within the given context. As expert knowledge is often

situated in local cultures and imbedded in interactional sites

(Denzin & Lincoln, 2018), researchers interact and talk

with participants about their perceptions. They often take an

“inside view” from participants’ perspectives to interpret

their various inputs. Neuman (2013) concluded that an

interpretive researcher wants to learn what is meaningful or

relevant to the people being studied, and such learning

experiences can only be achieved through an in-depth,

qualitative approach to research.

Seminal education scholar Elliot W. Eisner (1985) used the

metaphor of a rose to explain the advantage of qualitative

research in exploring the deeper meaning and value of a

specific phenomenon. He stated, “To know a rose by its

Latin name and yet to miss its fragrance is to miss much of

the rose’s meaning. Artistic approaches to research are very

much interested in helping people experience that

fragrance” (Eisner, 1985, p. 198). For Eisner, truth can only

be achieved through flexibility, prioritizing the subjective

over the objective, intuition over the rational, interpretation

over measurement, and surprise over the predictable. As

such, the qualitative researcher is seen very much like an

artist at various stages in the research process, who—in line

with Weber’s concept of Verstehen—tries to establish an

empathetic “understanding” to discover different realities

and multiple truths that are suggested by numerous

individuals.

In the context of SFD—and by inference in the related areas

of sport, exercise, and health—qualitative research can help

scholars to understand processes, programs, and

communities in greater detail—something that is important

for organizational learning and subsequent project design

and delivery (e.g., Darnell, 2012; Spaaij, 2012; Spaaij et al.,

2018). For example, honors, master’s, and PhD candidates

have used their dissertations and theses to explore the

social, cultural, and health-related outcomes of SFD

projects (Hoekman, 2013; McSweeney, 2017; Mwansa,

2010; Siefken, 2013). Recent investigations have also

included studies on the management, capacity building, and

institutional work around SFD initiatives, as well as the

development of (sustainable) intergroup relations and

intercommunity engagement on and off the sporting field

(see, e.g., Hippold, 2009; McSweeney, 2017; Schulenkorf,

2009; Sugden, 2017; Wright, 2009). All of these studies

show that when examining SFD projects in disadvantaged

and/or divided social settings, the views, attitudes, and

opinions are often divergent, conflicting, contested, and

controversial. Hence, for a holistic picture of contemporary

life to emerge, all perspectives need to be considered. The

best way to do so is through rigorous qualitative research

around a particular case.

THE CASE STUDY

Empirical work in SFD is often case-study based, which

means that specific sport programs, projects, or events are

thoroughly analyzed from a number of angles and

perspectives (Cohen et al., 2019; Jones et al., 2018; Reis et

al., 2016; Svensson & Hambrick, 2016; Whitley et al.,

2013). Yin (2014) describes the case study as an empirical

investigation of a phenomenon within its natural context,

where contextual conditions are highly specific to the

investigated phenomenon. A case study approach is

therefore delimited by its subjective nature yet empowered

by the same as it captures the uniqueness of a particular

situation from an insider’s perspective (Neuman, 2013).

Based on his experiences in leisure research, McCormick

(1996) outlined four key advantages of the case study

approach. First, case studies allow the researcher “to see in

contextualized action how theories . . . are enacted” (p.

367). Here, case studies presume that “social reality” is

created through social interaction in particular contexts and

histories (Patton, 2015; Stark & Torrance, 2005). A thick

description of the case study and its specificities is therefore
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an important element of a qualitative study. This means that

in the context of a SFD thesis, the presentation of the case

study context is of great significance; it may feature as a

stand-alone chapter (e.g., Mwansa, 2010; Schulenkorf,

2009) or be integrated in the introduction and/or

methodology section (e.g., Hoekman, 2013; Siefken, 2013;

Wright, 2009).

Second, case study research offers multiple lines of action

to the investigator, who can continually develop and refine

parts of the research to deal with unexpected findings and

changes in research objectives. Gall et al. (1996) noted that

case studies have an “emergent” quality that larger

quantitative studies do not possess. In line with the

interpretive paradigm recommended to underpin qualitative

research work, this suggests that themes or categories do

not need to be fully predetermined but may arise from SFD

fieldwork. As a consequence, new insights and “new

knowledge” will be created.

Third, the case study allows a sense of time and history to

develop. One assumption of the case study is that it is not

possible to develop a deeper understanding by looking only

at the contemporary situation (Stake, 2000; Stark &

Torrance, 2005). This is of great importance in many SFD

studies—particularly those that are focused on divided

societies, as outlined above. These studies are often

conducted in contexts where intergroup conflict or tensions

between or among communities, social, or ethnic groups are

prevalent. Tensions have often developed over a long

period of time but are likely to play an important part in

understanding contemporary hostilities. Testimony for this

are SFD case studies conducted in Israel and Palestine

(Sugden, 2006; Stidder & Haasner, 2007), Sri Lanka

(Schulenkorf, 2010, 2013), Liberia (Armstrong, 2004),

Bosnia and Herzegovina (Gasser & Levinsen, 2004), and

across the Pacific Islands region (Sherry & Schulenkorf,

2016; Sugden et al., 2019) where peacebuilding and

reconciliation efforts on the community level are strongly

influenced by wider sociopolitical developments on the

macrolevel.

Finally, the case study permits the confirmation/discon-

firmation and the refinement of existing theory, as well as

the extrapolation of key findings to other contexts

(Flyvbjerg, 2006; Stake, 2000). While a simple

generalization from case specific knowledge should not be

undertaken (Denzin & Lincoln, 2018; Smith, 2018),

researchers can carefully extrapolate information from the

studies conducted and make modest forecasts on the likely

applicability of findings to other situations under similar

conditions (Golafshani, 2003; Hoepfl, 1997; Patton, 2015).

Smith (2018) goes even further by suggesting that specific

types of generalizations including naturalistic

generalization, transferability, analytical generalizability,

and intersectional generalizability are in fact important

aspects of qualitative research, and as such, they should be

encouraged by the academic community. Overall, in

qualitative SFD case study projects it seems indeed critical

for scholars to find a balance between the two extremes of

oversimplification and restrictiveness when proposing

theoretical and practical implications from their case study

findings. In other words, only if done sensibly can an

extrapolation of findings be of significant benefit for the

design and implementation of related SFD projects and

research studies, as well as the development of knowledge

in the SFD field overall.

It should also be acknowledged that case studies have

distinct weaknesses and may not always be the best choice

in qualitative research work. For instance, case studies have

been accused of remaining largely descriptive without

sufficiently addressing the aspect of transforming practice

(Corcoran et al., 2004). Moreover, the complexity inherent

in analysing a particular case is difficult to communicate by

researchers given the limited scope provided in academic

outlets. In other words, there often is too much data for an

adequate analysis and representative (and transparent)

account of findings. In such instances, larger qualitative

studies such as integrative reviews or case syntheses across

selected SFD settings may be more appropriate, especially

if the focus of the study is less on the specific contextual

detail but on wider lessons learned (see, e.g., Whitley,

Massey, Camiré, Blom et al., 2019, Whitley, Massey,

Camiré, Boutet et al., 2019). Nevertheless, the ability to

investigate one particular case in significant detail has often

provided a nice “frame” for HDR students in their

dissertation work, and the significant number and high

quality of publications with a case study approach confirms

that if employed strategically, case studies will continue to

have a meaningful future in SFD research.

RESEARCH METHODS

In the pursuit of achieving a deep understanding of the

meaning of a so far partially known phenomenon,

researchers have suggested collecting information from

different positions and perspectives and combining more

than one research method in one study (Denzin & Lincoln,

2018; Neuman, 2013; Stake, 2000). There are a variety of

qualitative data collection techniques available to

researchers (see, e.g., Denzin & Lincoln, 2018; Gratton &

Jones, 2010; Veal & Darcy, 2014), and the choice of data

gathering techniques is to a great extent influenced by the

nature of the research problem and associated questions. In

recent years, there have also been increasing calls for new
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and innovative approaches to research across

sociomanagerial aspects of sport (see Hoeber & Shaw,

2017), including SFD-related investigations that feature

Indigenous methodologies, participant action research,

autoethnographies, photo or video documentations,

children’s drawings, reflective journal pieces, or different

forms of art, drama, and dance. For mere illustration

purposes, in the SPIDS framework, we have opted for a

combination of qualitative methods that have traditionally

been used for SFD-related in-depth investigations

(including theses and research projects): (a) focus group

discussions, (b) observation in situ, and (c) semistructured

interviews. This can, of course, be adjusted to meet the

needs of any future studies.

The combination of these three methods allows for an

analysis of a specific case from different yet complementing

perspectives. This is particularly important for the

investigation of SFD projects in divided societies, in which

stakeholders often come from different geographical, social,

cultural, or ethnic backgrounds; may have varying

socioeconomic status; may possess and employ disparate

levels of authority and power; and tend to be influenced by

opposing political fractions of society on a regular basis

(Darnell, 2012; Sugden, 2006, 2010). An additional

advantage of triangulating different methods is the ability to

link “involved” research (i.e., focus groups and interviews)

with unobtrusive research (i.e., observations)—a

combination that will add to a holistic in-depth

understanding of a particular case (Denzin & Lincoln,

2018). A more detailed overview of the suggested methods

and their implementation in an SFD context now follows.

Focus Groups

SFD projects are often staged in a local community context.

For all researchers—and in particular those external to the

community—it is important to get as close as possible to the

real-life situations where people can discuss, formulate, and

modify their expectations and experiences (Barbour &

Schostak, 2005). Focus groups are one of the best methods

to achieve this. Once convened, they can take a life of their

own, which gives researchers the chance to step back and

observe how individuals within groups react to the views,

expressions, and ideas of others, and how people seek to

defend or enforce their own views (Veal & Darcy, 2014).

Importantly, researchers need to secure a variety of voices

during the focus group sampling process; moreover, during

the actual discussions, all members need to be given equal

opportunity to express their views. In her SFD study on a

health promotion initiative for overweight and obese

women in the South Pacific nation of Vanuatu, Siefken

(2013) conducted three different focus groups that featured

eight participants each. The first group contained

international health experts and staff of the World Health

Organization, which allowed for an external view on

pressing health issues around noncommunicable diseases

(NCDs) including heart disease, stroke, diabetes, and

cancer. The second focus group consisted of local health

workers and health promotion officers who engaged with

local communities on a daily basis; they had the cultural

knowhow around local health issues, customs, and

processes. The third group included women from the local

community who represented a wide spectrum of people

young and old, married and not married, fit and unfit. The

community group was able to contribute a local voice and

discuss the causes and risk factors for NCDs in their

particular social context. They also provided ideas and

expectations for positive lifestyle change, including

increased physical activity and a specific change of diet.

Overall, the mix of perspectives resulted in a holistic

investigation of health promotion activities, development

opportunities, and challenges from which recommendations

could be drawn.

Observation in Situ

Observation in situ is a classical approach to collecting data

in the field. The method enables researchers to learn about

the perspectives of people within the context of their natural

setting and everyday life (della Porta & Keating, 2008).

Observational data are used to describe settings, activities,

people, and atmospheres from the perspective of the

participants (Hoepfl, 1997; Jones & Somekh, 2005).

Moreover, observation can add to a deeper understanding

when combined with interviewing or focus group

techniques, as both verbal and nonverbal cues as well as

changes to behavior can be monitored, identified, and

presented (Mackellar, 2010). Hoepfl (1997) argued that

observation can have different formats, ranging from an

“outside perspective” over a “passive presence” and

“limited interaction” to “full participation.” Whereas the

first two strategies are mainly used to conduct unobtrusive,

noninteracting research studies, the latter two focus on

engaging with people and the phenomenon under

investigation. Based on our experiences from SFD projects

around the world, a limited interaction approach can be

recommended. It restricts the researcher’s power and

influence and instead sees the communities in charge of

project development. However, a (minor) involvement in

the sport activities is of value as “becoming part of the

group and immersed in its activities is the obvious way of

studying the group” (Veal & Darcy, 2014, p. 263).

In an SFD context, the observation method may allow
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researchers to see things that sporting participants or SFD

administrators themselves are not aware of or that they are

unwilling to discuss. This can for example relate to specific

power dynamics in the field of SFD—something that

becomes increasingly important when trying to understand

relationships between international and local stakeholders in

the context of “glocalized” SFD programs (Darnell &

Hayhurst, 2011; Sherry et al., 2015). People tend to express

their attitudes and relationships by how often and how

closely they engage or how they position themselves in a

group. As such, social communication and (the

development of) group cohesiveness can be read by noting

how people are standing together, if they are looking

relaxed or concerned, how they are interacting, if they are

making eye contact, and so on. In Schulenkorf’s (2009)

sport for peace study in the ethnically divided Sri Lanka,

observations with limited participation were conducted.

Here, social interactions between Sinhalese, Tamil, and

Muslim groups were observed at predetermined places, and

photographs were taken every half hour throughout the

entire SFD project. The strategic collection of observations

and images allowed for the project’s atmosphere to be

captured over a period of time, focusing on both verbal and

nonverbal communication on and off the field. As such,

photographs assisted in the capturing of social settings, and

they added visual proof to the researcher’s observations and

field notes. It should be remembered, however, that the use

of media such as photo cameras and video equipment is not

always suitable or culturally appropriate; as such,

researchers are required to respect ethical standards in all

their media endeavors.

Overall, engaging in observation often sounds much easier

than it actually is. A significant amount of planning and

regular data collection is required for observation to be

relevant and meaningful. However, if observation around

SFD projects is clearly structured and well organized, it can

reveal important contextual and nonverbal information that

focus group discussions or interview methods cannot

provide.

Semistructured Interviews

Semistructured interviews have previously been described

as the most promising method to find out the “real” about

contemporary cases and phenomena (Hoepfl, 1997).

Beginning with a general list of themes to be discussed, this

technique allows for flexibility in including additional

open-ended questions for capturing new and unexpected

issues and information as the research evolves (Barbour &

Schostak, 2005). Hence, semistructured interviews permit

the researcher to probe and explore. At the same time, they

result in a systematic and comprehensive interviewing

process within a limited time frame (Hoepfl, 1997; Patton,

2015).

In comparison to preconceived formats, semistructured

interviews can reduce the researcher’s dominance and

power over the participant (Barbour & Schostak, 2005).

Topics and questions are not strictly reinforced but allow

for meaningful development. The researcher’s role can

primarily be described as listener within the conversation,

which can lead to a reduction of interviewees’ insecurities

and suspicions (Patton, 2015). In the context of SFD

investigations—particularly those conducted by Westerners

in low- and middle-income countries—it is paramount that

the researcher accepts the interviewee’s culture as equally

legitimate, which ensures that both can communicate across

sociocultural boundaries (see Sugden et al., 2019). This

seems obvious but is easier said than done, as it generally

requires in-depth knowledge of the cultural context, history,

and contemporary situation of a place, community, or

society. Critical reflection and self-reflection is constantly

required and will be discussed in more detail in the next

section.

When selecting interview partners for a research project,

qualitative researchers apply purposeful sampling as their

dominant strategy (Hoepfl, 1997; Patton, 2015; Stark &

Torrance, 2005). Purposeful sampling implies that the

researcher specifically chooses participants who are best

suited to providing greater depth and understanding of the

phenomenon under question (Denzin & Lincoln, 2018;

Neuman, 2013). In an SFD context, applying a purposeful

sampling strategy ensures the integration of voices from all

stakeholder groups that are impacted by the sport projects—

both positively and negatively—which in turn contributes to

a holistic and realistic picture of the case. For example, in

his investigation of a SFD project for disadvantaged street

kids in Vietnam, Hoekman (2013) described how

purposeful sampling helped to select key interview partners

including program organizers, the media, sponsors, key

informants, and the wider community. After the first round

of interviews, a snowball sampling strategy was employed

to address further candidates. This approach uses the initial

interview participants as an information source to provide

suggestions or recommendations for other suitable

interview partners with required attributes (Berg, 2004). In

Hoekman’s (2013) study, this also led to the integration of

voices from children and parents who had previously left

the SFD program, and it provided evidence of the specific

reasons for their departure, which in turn became valuable

information for SFD managers and implementers.

In the case of an SFD project in a divided society context,

the combination of purposeful sampling and snowball
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sampling is even more important given the tension-laden

sociopolitical environment with which project organizers

and researchers are faced. For example, in Sugden’s (2006)

research study with Jewish and Arab communities in

Northern Israel, the importance of securing equal

community representation was highlighted. This relates not

only to the management and participation at the specific

program but also to the research around the SFD initiative.

REFLECTION AND REFLEXIVITY

As “conscious learners” in unknown territory who seek to

engage and see things from other people’s perspectives,

SFD researchers are required to be both reflective and

reflexive. It is important to highlight the difference between

the two terms here and explain how both reflection and

reflexivity are important contributors to qualitative research.

According to Bolton (2010), reflection is a state of mind

and an ongoing constituent of practice. It may be described

as “critically thinking about” something after an event has

occurred. As such, reflection can enable scholars to learn

from experience about themselves, their work, their

research partners, and wider society and culture. Reflecting

on actions may also provide strategies to illuminate new

things and frame more appropriate research questions or

approaches in the future. Bolton (2010) concludes that

reflection challenges assumptions, ideologies, social and

cultural biases, inequalities, and personal behaviors.

Reflexivity, by contrast, involves more immediate,

dynamic, and continuing self-awareness in situ

(introspection). Being personally reflexive means

considering your own mental state, emotional being,

thoughts, and motives within a specific context. As such,

reflexivity is about finding strategies to question our own

attitudes, thought processes, values, assumptions,

prejudices, and habitual actions (Bolton, 2010; Reid et al.,

2018). For researchers who are striving to understand their

often complex roles in relation to others, being reflexive

means to examine, for example, how they are involved in

creating social or professional structures counter to our own

value (Dodgson, 2019). A good example here is the status

and perception of researchers from high-income countries

who are conducting work in low- and middle-income

settings and the associated imbalance of power during

interview and engagement processes (see, e.g., Darnell,

2012). Reflexivity also relates to becoming aware of the

challenges and limits of one’s knowledge and how people’s

behavior or practices might marginalize certain groups or

exclude individuals (see, e.g., Dodgson, 2019; Reid et al.,

2018). Overall, being reflexive means coming as close as

possible to an awareness of the way the researcher is

personally experienced and perceived by others in practice.

Researchers in international SFD settings are meant to be

both reflexive and reflecting, particularly in regards to their

own self-awareness and cultural background and their

capacity for interpretation in foreign environments.

According to Willig (2013), “personal reflexivity involves

reflecting upon the ways in which our own values,

experiences, interests, beliefs, political commitments, wider

aims in life and social identities have shaped the research”

(p. 10). Importantly, opportunities for reflexivity and

reflection are heightened when the researcher can spend an

extended period of time with local communities and in

personal contact with the participants, activities, and

operations of the case (Golafshani, 2003; Stake, 2000). As

local knowledge and contextual experiences are considered

key ingredients for successful SFD research, scholars are

expected to familiarize themselves with a particular social

setting and immerse themselves in new environments

(Spaaij et al., 2018). However, “as this full immersion can

be rather intense, the researcher is recommended to go in

and out of the field at regular intervals in order to take a

step back and reflect efficiently on the situation under

study” (Della Porta & Keating, 2008, p. 304). Reflection

thus becomes a crucial element throughout the different

stages of empirical SFD research. In short, the process of

reflection is increasing the chances of identifying the most

relevant, practical, and effective approaches to research and

the creation of reciprocal engagement, rapport, and trust

with communities and interviewees (see Sugden, 2017;

Sugden et al., 2019; Spaaij et al., 2018).

The explicit inclusion of reflection as a key element sets the

SPIDS framework apart from previous models or

frameworks in the sport (for) development space. So far,

different authors have used frameworks as support

mechanisms to evaluate, measure, or assess the various

impacts, outcomes, and legacies of sport and event projects

(Bob & Kassens-Noor, 2012; Vierimaa et al., 2012), while

others have used ex ante frameworks designed around

youth programs aimed at health promotion and community

empowerment (Laverack & Labonte, 2000; Petitpas et al.,

2005). To date, however, none of these frameworks

integrate the critical element of reflection—and

reflexivity—into their design (for a notable exception see

Sherry, 2013). The process-oriented SPIDS framework with

its focus on research design addresses this current

shortcoming by allowing for both a proactive and reflective

approach to the different stages of SFD research.

The SPIDS framework allows us to illustrate the

importance of reflection in an applied way. First, once the

empirical investigation of any SFD research project has

commenced, reflections on the theoretical and practical

aspects of the chosen case study are critical. This includes a
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(re-)visiting of the research questions, objectives, and

methods, plus engagement and collaboration with

stakeholders and research partners for a potential

adjustment of chosen foci. For instance, in her study on the

impacts of increased physical activity for female public

servants in the Pacific Island nation of Vanuatu, Siefken

(2013), in close collaboration with local partners, reflected

on the best approach for motivating more women to

participate in the development program. After an initial

engagement period in country and “local learning,” she

redesigned the project’s practical components and related

research techniques to allow for specific group-based

approaches across all phases of the project. In short, her

reflections led to the instalment of team-based physical

activities and focus group discussions that were considered

culturally more appropriate than individual exercise regimes

and one-on-one interviews.

Similarly, Sugden (2017), in his research on sport and

integration in Fiji realized that an in-depth approach toward

local engagement was needed to understand fully the local

sporting and civil society contexts. Engaging in what he

labelled “short-term ethnography,” his immersive in-

country research journey was designed to gain in-depth

local knowledge across the community, institutional, and

decision-making levels to develop and reflect on a holistic

impression of Fijian sport and society. For this, he designed

a research strategy that included conducting an initial

reconnaissance journey, spending several weeks living with

Indigenous and Indian Fijian families, observing active

training sessions with local rugby and football teams, and

learning about the local ways of “Talanoa” knowledge

sharing in-country. He also engaged with Fijian academics

and Pasifika colleagues to critically reflect on his journey in

an attempt to seek constant support and guidance during

this process.

The two examples highlight that engagement, open-

mindedness, and critical reflection are central ingredients

for inclusive and well-designed SFD research. Importantly,

reflection and reflexivity also remain critical components

during the latter stages of research projects where findings

are analyzed and outcomes are discussed. Here,

“epistemological reflexivity encourages reflection upon the

assumptions (about the world, about knowledge) that have

been made during the course of the research, and to think

about the implications of such assumptions for the research

and its findings” (Willig, 2013, p. 11). In other words, as

reflexive learners, researchers must take into consideration

the sociocultural context for the interpretation of data and

reflect on the specific circumstances that may have

influenced the research environment. From a theoretical

perspective, constant reflection on supporting research

literature, including theories and past studies, will further

shape the analysis and subsequent presentation of findings.

Moreover, critical reflections on findings will increase the

likelihood of a well-informed discussion section that may

illicit practical and theoretical contributions and

advancements in the area of SFD and beyond (see Welty

Peachey, Schulenkorf, & Spaaij, 2019).

ANALYSIS AND FINDINGS

Once the qualitative investigation of an interpretative study

is completed, the data analysis process begins; it aims at

identifying and presenting findings in relation to the

proposed research questions. There is a myriad of analysis

approaches available to qualitative researchers (for a

detailed overview, see Denzin & Lincoln, 2018), including

new and innovative approaches specifically related to the

field of sport management (Hoeber & Shaw, 2017). There

are pros and cons to all these approaches, and careful

deliberation—and reflection—are required to arrive at the

most suitable choice for any specific study.

Some of the most common approaches in the qualitative

world include narrative analysis, content analysis, and

thematic analysis (Veal & Darcy, 2014). In short, narrative

analysis allows researchers to interpret texts and

conversations in a storied form. This is done within the

social context of the research and with the intention to

understand and communicate the way people create

meaning in their lives (Herman & Verwaeck, 2019).

Meanwhile, content analysis studies a variety of artifacts or

documents to systematically examine communication

patterns. As such, the approach does not necessarily require

the collection of empirical data and can thus remain more

detached and objective (Krippendorff, 2004). Finally,

thematic analysis can be described as an ongoing discovery

of data—including from the previously mentioned

interviews, focus groups and observations—in which the

researcher examines and construes findings according to

emerging themes. In Bogdan and Biklen’s (1982) words,

thematic analysis means “working with data, organizing it,

breaking it into manageable units, synthesizing it, searching

for patterns, discovering what is important and what is to be

learned, and deciding what you will tell others” (p. 145; see

also Miles et al., 2014; Patton, 2015). With this in mind and

in line with the interpretive paradigm introduced earlier,

authors read, reread, and carefully examine their qualitative

data to identify and code emerging themes (Denzin &

Lincoln, 2018). Coding describes the developing and

refining of interpretations of data, which allows for data

reduction, organization, and categorization into themes and

subthemes (see Neuman, 2013). According to Willis

(2006), coding can take on two main forms: open and axial
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coding. Open coding is carried out first and involves

assigning the initial set of open codes to a piece of text.

Axial coding follows and involves the organization and

rearrangement of the existing codes. As such, the process

involves splitting codes into subcategories, identifying

relationships between codes, or combining codes that are

closely related (Neuman, 2013; Willis, 2006).

When research projects or theses/dissertations build on a

significant amount of qualitative data, it is recommended to

use a computer software program to support the data

analysis process. For example, software packages such as

ATLAS.ti, Leximancer, or NVivo can assist with the

integrating, shaping, coding, and “understanding” of large

quantities of qualitative data (Marshall, 2002; Veal &

Darcy, 2014). Within NVivo, the processes of open and

axial coding are reflected in the creation of free and tree

nodes. While free nodes can be described as containers for

storing data that “do not assume relationships with other

concepts” (Bazeley & Richards, 2000, p. 25), tree nodes are

those that allow for hierarchical organization into themes

and subthemes. Tree nodes are therefore useful for axial

coding and the reorganization of existing free nodes.

In the context of a fictional SFD research project designed

to facilitate social engagement between disparate

communities in a divided society, one of the research

objectives could be linked to an investigation of social

relationships between participating groups. In this case, the

researcher may identify themes such as “trust,”

“engagement,” or “tensions.” As a next step, the researcher

is encouraged to ascertain if themes can be categorized into

subthemes that can allow for the creation of potential

connections and hierarchies between/among them. Using

the theme of “tensions,” for instance, there may be

subthemes of social tensions, managerial tensions, physical

tensions, etc.

Once the data analysis and coding processes are completed,

findings can be presented. While there are many different

ways of presenting qualitative research findings, and one

size does not fit all (Reay et al., 2019), it is fair to say that

researchers who use dominant interviews and focus group

techniques embed direct quotes from participants in the text

with the attempt to “tell a story.” Often, these quotes are

structured and presented in line with the respective research

questions and according to the established themes and

subthemes. Here, researchers select those quotes that are

poignant and/or most representative of the research

findings. Moreover, they also make sure that different

perspectives are heard (Anderson, 2010). As such, the

findings are grounded in interviewees or respondents’

contributions and their perceptions of reality. In this

context, Anderson (2010) critically reminds us that research

participants do not always state the truth. Instead, they may

say what they think the interviewer wishes to hear. This

aspect is certainly a factor in SFD research where all too

often, evaluators are faced with scenarios where

respondents provide answers in line with their funders’

expectations or in support of predetermined program goals.

In other words, in a competitive SFD funding environment

there have been cases where inflated numbers are provided

to satisfy particular participation targets, or impacts have

been exaggerated to indicate wide-ranging program benefits

(see Schulenkorf & Adair, 2014). A good qualitative

researcher should therefore not only examine what people

say but also consider how they talk about the subject being

discussed, for example, the person’s emotions, tone,

nonverbal communication, and so on. Moreover, the

analysis and presentation of nonverbal information obtained

from observational research, photographs, videos,

document analysis, and so on can provide important

contextual evidence in an attempt to triangulate comments

with alternative, perhaps less subjective data.

DISCUSSION AND IMPLICATIONS

The discussion section is considered the heart of a thesis or

paper; it serves the purpose of interpreting the research

findings and explaining their meaning, implications, and

distinct contribution to knowledge (Singer & Hollander,

2009). Examiners are likely to spend a significant amount

of time reviewing this section, and hence, the researcher

must discover springs of interest and creativity to make the

discussion worthy of the rest of the paper/thesis. In other

words, unless researchers can put their findings into a

relevant form and context, tell a cohesive story, and explain

why people should care, reviewers will struggle to be

convinced. Supporting this claim, Phillips and Pugh (1987)

noted that the discussion section “is the single most

common reason for requiring students to resubmit their

theses after first presentation” (p. 56).

In the discussion, researchers analyze their findings and put

them into a broader scientific context. In relating back to

the literature and research questions posed at the beginning

of the inquiry, the discussion and implications therefore

outline how the research has furthered the understanding of

a certain research problem or how the insights gathered

through qualitative analysis inform or challenge current

understandings of certain phenomena. Against this

background, the discussion section of a qualitative

investigation explains why and how research findings are

important. It also highlights the distinct implications and

contributions to knowledge regarding theory, praxis,

methodological approach, and/or practical application.
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In the context of an SFD project in divided societies, the

discussion could, for example, link back newly derived

findings on relationship building to established literature or

previous studies on intergroup relations and network

analysis. Other areas for discussion could be the

management of SFD projects and the roles that organizers

take within the change process, as well as the leverage

potential of SFD and potential benefits to the community at

large. For example, Schulenkorf (2009) critically discussed

the importance of international “change agents” within SFD

projects in divided societies. Relating research findings

back to theories of intergroup relations and community

management, he highlighted the specific responsibilities of

international organizations and aid workers in the

development process. In particular, change agents are often

required to initiate and support SFD projects, but at the

same time, they have to be wary of the right time to pass on

management control and power to local communities. As

such, findings like these lead to important implications for

SFD practitioners regarding the strategic planning and

consultancy engagements around SFD projects, and they

are also critical for our theoretical understanding of SFD as

well as wider “mainstream” management and community

participation literature.

In the SPIDS framework, these considerations are

highlighted with two separate but interrelated feedback

arrows: on the left hand side, there are the contributions to

practice and theory that flow back from the study’s

discussion and conclusion to the previously identified

knowledge gap; and on the right hand side, the two-way

arrows highlight the procedural aspects of making sense of

new findings and research implications, namely the

requirement for researchers to constantly reflect on the

different aspects of their overall research design and

approach to generating knowledge.

CONCLUSION AND FUTURE RESEARCH

The conclusion flows from the discussion and implications

section and should stress the importance of the research and

its findings; it should give the paper or thesis a sense of

completeness and leave a final impression on the reader

(Martín, 2014). An effective conclusion synthesizes (rather

than summarizes) the content and gives the reader

something to think about; as such, it may also include a call

to action or recommendations for how to use findings in the

real world. In contrast to the introduction, the conclusion

goes from specific to general. This way, the “bigger

picture” can be painted and key findings or takeaway

messages can be linked back to the wider body of

knowledge and the broader field of study presented at the

beginning of the thesis/paper. For example, in their case

study on a sport for coexistence project in Israel’s Galilee

region, Stidder and Haasner (2007) concluded that not sport

per se, but rather specific physical education and

orienteering activities—in conjunction with cultural off-

pitch engagements—contributed to the development of

positive social relationships between Jewish and Arab

children. The authors suggested that in the context of SFD,

adventurous outdoor education should become a critical

part of project curricula. They further suggested that on a

wider scale, outdoor education could also complement other

peacebuilding initiatives that do not focus explicitly on

sport as an active and supportive vehicle for development.

In addition to key takeaways, the conclusion section should

also outline future research opportunities based on the

findings and (de)limitations of the research undertaken. For

example, a number of qualitative SFD projects have

suggested more quantitative research to follow-up and/or

test the initial explorations for verification purposes (see,

e.g., Giulianotti, 2015; Hatzigeorgiadis et al., 2013;

Schulenkorf, 2010). Other case studies have advocated for

long-term investigations into the development of

intercommunity relationships over time or an analysis that

tracks past SFD participants that now contribute in different

social roles in their communities (see Hoekman, 2013;

Hoekman et al., 2019). Such follow-up studies would

provide evidence (or otherwise) for the long-term value of

SFD programming and suggest that investment into SFD

can indeed lead to sustainable outcomes. Generally, the

future research section is written to make other researchers

think about new avenues of inquiry—it builds on the key

messages identified and aims to stimulate other scholars to

further develop and/or diversify existing research.

SUMMARY

Planning and conducting a major research project presents

an exciting yet challenging task, particularly for young and

emerging scholars such as HDR students and early-career

researchers. In the area of SFD, many qualitative scholars

go on a journey of exploration to better understand a

particular phenomenon of interest. With the intention to

support scholars on this journey, in this paper we have

proposed and presented the SPIDS research framework that

offers a process-oriented and flexible research instrument

for examining sport-related development projects. We have

argued that the SPIDS framework with its focus on engaged

and reflective research can be used as a guiding tool for

knowledge creation, and we have done so by providing an

overview of what is required for each stage of the

framework by drawing on practical examples from the field

of SFD.
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The element of reflection presents a distinctly important

aspect of the SPIDS framework that should be considered

during all stages of the research process. In short,

reflection—as well as reflexivity—are particularly

important in the field of SFD where researchers are often

exposed to unfamiliar social settings with complex cultural

expectations and local norms. We argue that without

adequate reflection and the ability and willingness to be

reflexive, any attempts to truly understand social processes

especially in disadvantaged, marginalized, fragile, or

divided societies are set up for failure. As a guiding support

instrument, the SPIDS research framework may assist

scholars prevent such negative outcomes and instead help to

realize coherent and rigorous academic inquiry in sport-

related disciplines. We hope that other academics, and in

particular, young and emerging scholars, will benefit from

using and/or developing the SPIDS framework on their

journey toward conducting empirically based qualitative

SFD research.

REFERENCES

Anderson, C. (2010). Presenting and evaluating qualitative

research. American Journal of Pharmaceutical Education,

74(8), 141. https://doi.org/10.5688/aj7408141

Armstrong, G. (2004). Life, death and the biscuit: Football

and the embodiment of society in Liberia. In G. Armstrong

& R. Giulianotti (Eds.), Football in Africa: Conflict,

conciliation, and community (pp. 183-209). Palgrave.

Barbour, R. S., & Schostak, J. (2005). Interviewing and

focus groups. In B. Somekh & C. Lewin (Eds.), Research

methods in the social sciences (pp. 41‒48). Sage.

Bazeley, P., & Richards, L. (2000). The NVivo qualitative

project book. Sage.

Berg, B. L. (2004). Qualitative research methods for the

social ciences (5th ed.). Pearson.

Bob, U., & Kassens-Noor, E. V. A. (2012). An indicator

framework to assess the legacy impacts of the 2010 FIFA

World Cup. African Journal for Physical, Health

Education, Recreation & Dance, 18(Supplement 2), 12-21.

Bogdan, R. C., & Biklen, S. K. (1982). Qualitative research

for education: An introduction to theory and methods.

Allyn & Bacon.

Bolton, G. (2010). Reflective practice: Writing and

professional development: Sage.

Cohen, A., Taylor, E., & Hanrahan, S. (2019). Strong

intentions but diminished impact: Following up with former

participants in a sport for development and peace setting.

Sport Management Review. Advance online publication.

https://doi.org/10.1016/j.smr.2019.08.003

Corcoran, P. B., Walker, K. E., & Wals, A. E. J. (2004).

Case studies, make-your-case studies, and case stories: A

critique of case-study methodology in sustainability in

higher education. Environmental Education Research,

10(1), 7-21. https://doi.org/10.1080/1350462032000173670

Darnell, S. C. (2012). Sport for development and peace: A

critical sociology. Bloomsbury Academic.

Darnell, S. C., & Hayhurst, L. M. C. (2011). Sport for

decolonization: Exploring a new praxis of sport for

development. Progress in Development Studies, 11(3), 183-

196. https://doi.org/10.1177/146499341001100301

Darnell, S. C., Whitley, M. A., Camiré, M., Massey, W. V.,

Blom, L. C., Chawansky, M., Forde, S., & Hayden, L.

(2019). Systematic reviews of sport for development

literature: Managerial and policy implications. Journal of

Global Sport Management, Advance online publication.

https://doi.org/10.1080/24704067.2019.1671776

della Porta, D., & Keating, M. (Eds.). (2008). Introduction.

In D. della Porta & M. Keating (Eds.), Approaches and

methodologies in the social sciences: A pluralist

perspective. (pp. 1-16). Cambridge University Press.

Denzin, N. K., & Lincoln, Y. S. (2018). The SAGE

handbook of qualitative research (5th ed.). Sage.

Dodgson, J. E. (2019). Reflexivity in qualitative research.

Journal of Human Lactation, 35(2), 220-222.

https://doi.org/10.1177/0890334419830990

Eisner, E. W. (1985). The art of educational evaluation: A

personal view. Falmer.

Elliott, J., & Lukes, D. (2008). Epistemology as ethics in

research and policy: The use of case studies. Journal of

Philosophy of Education, 42(s1), 87‒119. https://doi.org/10

.1111/j.1467-9752.2008.00629.x

Flyvbjerg, B. (2006). Five misunderstandings about case-

study research. Qualitative Inquiry, 12(2), 219‒245.

https://doi.org/10.1177/1077800405284363

Volume 8, Issue 14, April 2020



www.jsfd.org

Journal of Sport for Development66 Schulenkorf et al.

Gall, M., Borg, W., & Gall, J. (1996). Educational

research: An introduction. Longman.

Gasser, P. K., & Levinsen, A. (2004). Breaking post-war

ice: Open fun football schools in Bosnia and Herzegovina.

Sport in Society, 7(3), 457-472.

Giulianotti, R. (2011a). The sport, development and peace

sector: A model of four social policy domains. Journal of

Social Policy, 40(4), 757‒776. https://doi.org/10.101

7/S0047279410000930

Giulianotti, R. (2011b). Sport, peacemaking and conflict

resolution: A contextual analysis and modelling of the

sport, development and peace sector. Ethnic and Racial

Studies, 34(2), 207‒228. https://doi.org/10.1080/0141

9870.2010.522245

Giulianotti, R. (2015). Corporate social responsibility in

sport: Critical issues and future possibilities. Corporate

Governance: The International Journal of Business in

Society, 15(2), 243-248. https://doi.org/10.1108/CG-10-

2014-0120

Glesne, C. (1999). Meeting qualitative inquiry. In C. Glesne

& A. Peshkin (Eds.), Becoming qualitative researchers: An

introduction (2nd ed., pp. 1‒17). Longman.

Golafshani, N. (2003). Understanding reliability and

validity in qualitative research. The Qualitative Report,

8(4), 597-607. http://www.nova.edu/ssss/QR/index.html

Gratton, C., & Jones, I. (2010). Research methods for

sports studies (2nd ed.). Routledge.

Hatzigeorgiadis, A., Morela, E., Elbe, A. M., Kouli, O., &

Sanchez, X. (2013). The integrative role of sport in

multicultural societies. European Psychologist, 18(3), 191-

202.

Herman, L., & Vervaeck, B. (2019). Handbook of narrative

analysis. University of Nebraska Press.

Hippold, M. (2009). Sport und interkulturelle

Verständigung [Sport and intercultural understanding]

[Unpublished Master’s thesis]. German Sports University

Cologne, Germany.

Hoeber, L., & Shaw, S. (2017). Contemporary qualitative

research methods in sport management. Sport Management

Review, 20(1), 4-7. https://doi.org/http://dx.doi.org/10.

1016/j.smr.2016.11.005

Hoekman, M. J. (2013). The relationship between social

capital and sustainable sport-for-development: An analysis

of an NGO program for disadvantaged youth in Vietnam.

[Unpublished honors thesis]. University of Technology

Sydney, Australia.

Hoekman, M. J., Schulenkorf, N., & Welty Peachey, J.

(2019). Re-engaging local youth for sustainable sport-for-

development. Sport Management Review. https://doi

.org/10.1016/j.smr.2018.09.001

Hoepfl, M. C. (1997). Choosing qualitative research: A

primer for technology education researchers. Journal of

Technology Education, 9(1), 47‒63. http://scholar.lib.v

t.edu/ejournals/JTE/

Jones, G. J., Wegner, C. E., Bunds, K. S., Edwards, M. B.,

& Bocarro, J. N. (2018). Examining the environmental

characteristics of shared leadership in a sport-for-

development organization. Journal of Sport Management,

32(2), 82-95. https://doi.org/10.1123/jsm.2017-0274

Jones, L., & Somekh, B. (2005). Observation. In B.

Somekh & C. Lewin (Eds.), Research methods in the social

sciences (pp. 138‒145). Sage.

Krippendorff, K. (2004). Content analysis: An introduction

to its methodology: Sage.

Kuhn, T. (1970). The structure of scientific revolutions.

University of Chicago Press.

Laverack, G., & Labonte, R. (2000). A planning framework

for community empowerment goals within health

promotion. Health Policy and Planning, 15(3), 255-262.

LeCompte, M. D., Preissle Goetz, J., & Tesch, R. (1993).

Ethnography and qualitative design in educational research

(2nd ed.). Academic Press.

Levermore, R., & Beacom, A. (Eds.). (2009). Sport and

international development. Palgrave Macmillan.

Mackellar, J. (2010). Participant observation at events:

Theory, practice and potential. International Journal of

Event and Festival Management, 4(1), 56‒65.

https://doi.org/10.1108/17582951311307511

Marshall, H. (2002). What do we do when we code data?

Qualitative Research Journal, 2(1), 56‒70. http://www.stiy.

com/qualitative/1AQR2002.pdf#page=56

Volume 8, Issue 14, April 2020



www.jsfd.org

Journal of Sport for Development67 Schulenkorf et al.

Martín, E. (2014). How to write a good article. Current

Sociology, 62(7), 949‒955. https://doi.org/10.1177/001139

2114556034

McCormick, B. (1996). N = 1: What can be learned from a

single case? Leisure Sciences, 18(4), 365‒369.

https://doi.org/10.1080/01490409609513294

McSweeney, M. (2017). Critically exploring the

institutional work in sport-for-development: The case of a

local programme in Swaziland [Unpublished Master’s

thesis]. Brock University, Canada.

Miles, M. B., Huberman, A. M., & Saldaña, J. (2014).

Qualitative data analysis: A methods sourcebook (3rd ed.).

Sage.

Mwansa, K. (2010). Sport for development: Addressing

HIV/AIDS in Zambian underserved community schools

through sport and physical education programmes

[Master’s thesis, Oslo University College, Norway]. Open

Digital Archive. https://oda.hioa.no/en/item/sport-for-

development-addressing-hiv-aids-in-zambian-underserved-

community-schools-through-sport-and-physical-education-

programmes-an-analysis-of-the-contextual-realities-of-

programme-partic

Neuman, W. L. (2013). Social research methods:

Qualitative and quantitative approaches (7th ed.). Pearson

Education.

Orlikowski, W. J., & Baroudi, J. J. (1991). Studying

information technology in organizations: Research

approaches and assumptions. Information Systems

Research, 2(1), 1‒28. https://doi.org/10.1287/isre.2.1.1

Patton, M. Q. (2015). Qualitative evaluation and research

methods (4th ed.). Sage.

Perry, C. (1998/2002). A structured approach to presenting

theses: Notes for students and their supervisors (revised).

Australasian Marketing Journal, 6(1), 63‒86.

https://doi.org/10.1016/S1441-3582(98)70240-X

Petitpas, A. J., Cornelius, A. E., Van Raalte, J. L., & Jones,

T. (2005). A framework for planning youth sport programs

that foster psychosocial development. Sport Psychologist,

19(1), 63-80.

Phillips, E., & Pugh, D. (1987). How to get a PhD. Open

University Press.

Reay, T., Zafar, A., Monteiro, P., & Glaser, V. (2019).

Presenting findings from qualitative research: One size does

not fit all! In B. Z. Tammar, M. A. John, & M. Johanna

(Eds.), The production of managerial knowledge and

organizational theory: New approaches to writing,

producing and consuming theory (Vol. 59, pp. 201-216).

Emerald Publishing Limited.

Reid, A.-M., Brown, J. M., Smith, J. M., Cope, A. C., &

Jamieson, S. (2018). Ethical dilemmas and reflexivity in

qualitative research. Perspectives on Medical Education,

7(2), 69-75. https://doi.org/10.1007/s40037-018-0412-2

Reis, A. C., Vieira, M. C., & de Sousa-Mast, F. R. (2016).

“Sport for Development” in developing countries: The case

of the Vilas Olímpicas do Rio de Janeiro. Sport

Management Review, 19(2), 107-119. https://doi.org/

10.1016/j.smr.2015.01.005

Richards, J., Foster, C., Townsend, N., & Bauman, A.

(2014). Physical fitness and mental health impact of a sport-

for-development intervention in a post-conflict setting:

Randomised controlled trial nested within an observational

study of adolescents in Gulu, Uganda. BMC Public Health,

14(1), 619. https://doi.org/10.1186/1471-2458-14-619

Richards, J., Kaufman, Z., Schulenkorf, N., Wolff, E.,

Gannett, K., Siefken, K., & Rodriguez, G. (2013).

Advancing the evidence base of sport for development: A

new open-access, peer-reviewed journal. Journal of Sport

for Development, 1(1), 1–13. http://jsfd.org/

Schulenkorf, N. (2009). Bridging the divide: The role of

sport events in contributing to social development between

disparate communities [Unpublished doctoral dissertation].

University of Technology Sydney, Australia.

Schulenkorf, N. (2010). The roles and responsibilities of a

change agent in sport event development projects. Sport

Management Review, 13(2), 118–128. https://doi.org/10.

1016/j.smr.2009.05.001

Schulenkorf, N. (2013). Sport-for-development events and

social capital building: A critical analysis of experiences

from Sri Lanka. Journal of Sport for Development, 1(1), 25-

36.

Schulenkorf, N., & Adair, D. (2014). Sport-for-

development: The emergence and growth of a new genre. In

N. Schulenkorf & D. Adair (Eds.), Global sport-for-

development: Critical perspectives (pp. 3-11). Palgrave

Macmillan.

Volume 8, Issue 14, April 2020



www.jsfd.org

Journal of Sport for Development68 Schulenkorf et al.

Schulenkorf, N., Sherry, E., & Rowe, K. (2016). Sport-for-

development: An integrated literature review. Journal of

Sport Management, 30(1), 22-39. https://doi.org/10.11

23/jsm.2014-0263

Schulenkorf, N., & Sugden, J. (2011). Sport for

development and peace in divided societies: Cooperating

for inter-community empowerment in Israel. European

Journal for Sport and Society, 8(4), 235-256.

https://doi.org/10.1080/16138171.2011.11687881

Schulenkorf, N., Sugden, J., & Burdsey, D. (2014). Sport

for development and peace as contested terrain: Place,

community, ownership. International Journal of Sport

Policy, 6(3), 371-378. https://doi.org/10.1080/1940694

0.2013.825875

Sherry, E. (2013). The vulnerable researcher: Facing the

challenges of sensitive research. Qualitative Research

Journal, 13(3), 278-288. https://doi.org/ 10.1108/QRJ-10-

2012-0007

Sherry, E., & Schulenkorf, N. (2016). League Bilong Laif:

Rugby, education and sport-for-development partnerships

in Papua New Guinea. Sport, Education and Society, 21(4),

513-530. https://doi.org/10.1080/13573322.2015.1112780

Sherry, E., Schulenkorf, N., & Chalip, L. (2015). Managing

sport for social change: The state of play. Sport

Management Review, 18(1), 1-5. https://doi.org/10.

1016/j.smr.2014.12.001

Sherry, E., Schulenkorf, N., Seal, E., Nicholson, M., &

Hoye, R. (2017). Sport-for-development: Inclusive,

reflexive, and meaningful research in low- and middle-

income settings. Sport Management Review, 20(1), 69-80.

https://doi.org/10.1016/j.smr.2016.10.010

Siefken, K. (2013). Preventing chronic diseases through

physical activity in the Pacific Islands [Unpublished

doctoral dissertation]. Auckland University of Technology,

New Zealand.

Siefken, K., Schofield, G., & Schulenkorf, N. (2015).

Process evaluation of a walking programme delivered

through the workplace in the South Pacific island Vanuatu.

Global Health Promotion, 22(2), 53-64. https://doi.org/

10.1177/1757975914539179

Singer, A. J., & Hollander, J. E. (2009). How to write a

manuscript. Journal of Emergency Medicine, 36(1), 89–93.

https://doi.org/10.1016/j.jemermed.2007.09.056

Smith, B. (2018). Generalizability in qualitative research:

Misunderstandings, opportunities and recommendations for

the sport and exercise sciences. Qualitative Research in

Sport, Exercise and Health, 10(1), 137-149.

https://doi.org/10.1080/2159676X.2017.1393221

Spaaij, R. (2012). Beyond the playing field: Experiences of

sport, social capital, and integration among Somalis in

Australia. Ethnic and Racial Studies, 35(2), 1519–1538.

https://doi.org/10.1080/01419870.2011.592205

Spaaij, R., Schulenkorf, N., Jeanes, R., & Oxford, S.

(2018). Participatory research in sport-for-development:

Complexities, experiences and (missed) opportunities. Sport

Management Review, 21(1), 25-37. https://doi.org/10.1016

/j.smr.2017.05.003

Stake, R. E. (2000). Case studies. In Y. S. Lincoln & N. K.

Denzin (Eds.), Handbook of qualitative research (2nd ed.).

Sage.

Stark, S., & Torrance, H. (2005). Case study. In B. Somekh

& C. Lewin (Eds.), Research methods in the social sciences

(pp. 33–40). Sage.

Stidder, G., & Haasner, A. (2007). Developing outdoor and

adventurous activities for co-existence and reconciliation in

Israel: An Anglo-German approach. Journal of Adventure

Education and Outdoor Learning, 7(2), 131–140.

https://doi.org/10.1080/14729670701731052

Sugden, J. (2006). Teaching and playing sport for conflict

resolution and co-existence in Israel. International Review

for the Sociology of Sport, 41(2), 221–240.

https://doi.org/10.1177/1012690206075422

Sugden, J. (2010). Critical left-realism and sport

interventions in divided societies. International Review for

the Sociology of Sport, 45(3), 258–272. https://doi.org/1

0.1177/1012690210374525

Sugden, J. T. (2017). Sport and integration: An exploration

of group identity and intergroup relations in Fiji

[Unpublished doctoral dissertation]. University of

Technology Sydney, Sydney, Australia.

Sugden, J. T., Adair, D., Schulenkorf, N., & Frawley, S.

(2019). Exploring sport and intergroup relations in Fiji:

Guidance for researchers undertaking short-term

ethnography. Sociology of Sport Journal. Advance online

publication.https://doi.org/10.1123/ssj.2018-0165

Volume 8, Issue 14, April 2020



www.jsfd.org

Journal of Sport for Development69 Schulenkorf et al.

Svensson, P. G., & Hambrick, M. E. (2016). “Pick and

choose our battles”: Understanding organizational capacity

in a sport for development and peace organization. Sport

Management Review, 19(2), 120-132. https://doi.org/10.

1016/j.smr.2015.02.003

Veal, A. J., & Darcy, S. (2014). Research methods in sport

studies and sport management: A practical guide.

Routledge.

Vierimaa, M., Erickson, K., Côté, J., & Gilbert, W. (2012).

Positive youth development: A measurement framework for

sport. International Journal of Sports Science & Coaching,

7(3), 601-614.

Welty Peachey, J., Schulenkorf, N., & Hill, P. (2019).

Sport-for-development: A comprehensive analysis of

theoretical and conceptual advancements. Sport

Management Review. Advance online publication.

https://doi.org/10.1016/j.smr.2019.11.002

Welty Peachey, J., Schulenkorf, N., & Spaaij, R. (2019).

Sport for social change: Bridging the theory-practice divide.

Journal of Sport Management, 33(5), 361-365.

https://doi.org/10.1123/jsm.2019-0291

Whitley, M. A., Massey, W. V., Camiré, M., Blom, L. C.,

Chawansky, M., Forde, S., Boutet, M., Borbee, A., &

Darnell, S. C. (2019). A systematic review of sport for

development interventions across six global cities. Sport

Management Review, 22(2), 181-193. https://doi.org/10.

1016/j.smr.2018.06.013

Whitley, M. A., Massey, W. V., Camiré, M., Boutet, M., &

Borbee, A. (2019). Sport-based youth development

interventions in the United States: A systematic review.

BMC Public Health, 19(1), 89. https://doi.org/10.

1186/s12889-019-6387-z

Whitley, M. A., Wright, E. M., & Gould, D. (2013).

Coaches’ perspectives on sport-plus programmes for

underserved youth: An exploratory study in South Africa.

Journal of Sport for Development, 1(2), 1-13.

Willig, C. (2013). Introducing qualitative research in

psychology (3rd ed.). Open University Press.

Willis, K. (2006). Analysing qualitative data. In M. Walter

(Ed.), Social research methods: An Australian perspective

(pp. 257–279). Oxford University Press.

Wright, R. W. (2009). Understanding the role of sport for

development in community capacity building in a refugee

camp in Tanzania [Unpublished Master’s thesis].

University of Saskatchewan, Saskatoon, Canada.

Yin, R. K. (2014). Case study research: Design and

methods (5th ed.). Sage.

Volume 8, Issue 14, April 2020


