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Abstract 

This study, conducted by an Aboriginal teacher of foundational literacy, addresses the 

question of how Aboriginal teachers use culturally enhanced approaches when teaching 

foundational literacy skills. It used the Kapati method of data collection through yarning to 

gather descriptions of the pedagogical approaches and practices used in teaching literacy as 

well as insights into a range of related topics raised by the five Aboriginal teachers who 

agreed to take part in this study. The themes arising from the content analysis showed how 

they developed their own pedagogical approaches, complying with and subverting the 

mandated pedagogical approaches. It has also shown how they believe that while they may be 

valued for their cultural knowledge, it is more difficult to be recognised for their expertise in 

the teaching of literacy. The findings of the study hint at the challenges inherent in 

developing literacy in Standard English, in a context where this may be seen as the 

colonisers’ language, the language which displaced traditional languages. This study could 

have far-reaching implications both for the practice of teaching foundational literacy and for 

scholarship and research. It has certainly been able to demonstrate how the use of a social 

pedagogy can be a subversive activity. 
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