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GLOSSARY 
 

AP Assistant Principal – In NSW government primary schools assistant principal is the first 

promotion position above classroom teacher. 

 

BST Basic Skills Test - In NSW government school students in Years 3 and 5 sit annually 

for Basic Skills Tests in literacy and numeracy. 

 

DET The NSW Department of Education and Training – this is the largest employing body 

in the Southern Hemisphere 

 

DP Deputy Principal – In NSW government primary schools deputy principal is the second 

promotion position above classroom teacher. This is followed by principal, the status of 

which depends on the number of students enrolled in the school. 

 

GEU Gender Equity Unit was a unit within the DET when the study was undertaken. It’s 

role was to support schools to implement gender equity initiatives. It c no longer exists as a 

separate entity, having been subsumed into a broader equity unit. 

 

KLAs Key Learning Areas - In NSW the primary school curriculum is divided into six key 

learning areas. These are English, Mathematics, Human Society and Its Environment 

(HSIE), Science and Technology, Physical Education, Health and Personal Development 

(PDHPE) and Creative and Practical Arts (CAPA).  

 

P&C Parents and Citizens groups are part of most public schools in NSW. They are run by 

parents and undertake duties such as fundraising, running after school care for students, 

running school bands and canteens. 

 

Scope and sequence plans Often schools develop scope and sequence plans 
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for when they will teacher particular units of particular subjects. These plans show the 

range of teaching from Kindergarten to Year 6. 

Stage Grades in NSW public schools are divided into four stages. Early Stage 1 – K 

Stage 1 - Years 1 and 2, Stage 2 – Years 3 and 4, Stage 3 – Years 5 and 6. 

 

SDD Staff Development Day - In NSW public schools there three days set aside which are 

pupil free. These days are for teacher professional learning. 

 

TAFE Technical and Further Education – In NSW this is a section of the DET providing 

after secondary school education in technical and non-degree areas.  

 

SEO Senior Education Officer is a position within the DET for teacher consultants. 

 

 

 

 

 

 

 
 

 

NOTES ON TEXT 
 

The body of this thesis is written in Times New Roman, 12 point. Quotes from literature 

are presented in Arial font, 10 point and indented right and left. Quotes from field texts are 

presented in Tahoma font, 10 point and indented right and left.. 
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ABSTRACT 
This thesis is an exploration of my practice as a teacher consultant in the area of gender 

equity. Focusing on my consultancy practice with teachers in primary school settings, the 

study explores my development as a teacher consultant.  

 

The study is a self-study in teacher education practices and considers the following 

questions: 

• How do I experience and understand my practice as a gender equity consultant? 

• How can I improve my practice as a consultant? 

• How does self-study contribute to professional learning about consultancy? 

 

My learning about consultancy is explored using narrative inquiry methods including field 

notes, journal entries, in-depth and focus group interviews with participating teachers, and 

reflections on critical friend interactions. These methods were used to develop stories of 

teacher professional learning and consultancy that informed my understandings about my 

work with teachers, and subsequent changes to practice.   

 

I argue that the process of becoming a teacher consultant is one of continual construction 

and reconstruction as one reflects on and reframes experience, based on interactions with 

teachers, colleagues and the professional literature. This process of reconstruction enables 

one to come more clearly to know the self in practice, and therefore, better understand the 

needs of others in teacher professional learning contexts. Finally I argue that self-study of 

teacher education practices offers teacher consultants the means to investigate their practice 

in ways which result in transformative learning about their support of professional learning 

for teachers in school settings. 

 

This study has implications for self-study of teacher education practices as it expands this 

methodology to include its usefulness for understanding the practice of teacher consultants 

supporting the professional learning of experienced teachers in schools.
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