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Abstract

This study investigates graphic design undergraduate education in Protestant evangelical colleges
and universities in Australia and the USA. It explores the complex means by which these
institutions seek to maintain their distinctive religious identities while offering the kinds of
programs that are not much different from those offered in mainstream secular universities. It
asks why Protestant evangelical colleges and universities would run graphic design courses, how
they undertake the task of educating the graphic designer, and what they do in offering graphic
design courses that is different. In doing so, it investigates the changing status of Protestant
evangelical universities and colleges, as they increasingly measure their view of excellence and
their own academic goals against those of secular higher educational systems.

In investigating why graphic design courses are offered in Protestant evangelical institutions, this
study draws upon available literature in the field, and upon post-structural sociological theory,
particularly that of Bourdieu. In asking how such courses are run, the study uses as an exemplar,
four educational institutions that run such a course, based on a research investigation of three
institutions in the USA and one in Australia. This research study is also employed, along with
sociological theory and relevant literature, in the investigation of what these institutions do
differently in offering graphic design courses.

The study argues that Protestant evangelical higher educational institutions can successfully offer
degree courses such as graphic design whilst maintaining their distinctive religious emphases. It
recognizes the importance of a shared platform of beliefs, the values of evangelicalism, and the
significance of a non-denominational stance as vital factors in this undertaking. It also highlights
the ability to express one’s faith openly as a practice that contributes to religious identity.
However, the idea of the integration of faith and learning as a widely promoted claim of many
Protestant evangelical institutions cannot be substantiated with reference to graphic design
courses. The real differentiating factor of these institutions is seen to lie in their ability to provide
Christian education involving varied experiences that, by their number and kind, give a sense of a
Protestant evangelical worldview.



Certificate of Authorship/Originality

I certify that the work in this thesis has not previously been submitted for a degree nor has it been

submitted as part of the requirements for a degree except as fully acknowledged within the text.
I also certify that the thesis has been written by me. Any help that I have received in my research

work and the preparation of the thesis itself has been acknowledged. In addition, I certify that all

information sources and literature used are indicated in the thesis.

Production Note:
Signature removed prior to publication.

ii



Acknowledgements

iii

With thanks to all of the people who contributed to this thesis.

To Rosemary Johnston, my supervisor, for her wisdom, guidance and friendship.
To the marvelous UTS library, who kept the books and articles coming from all
over the world, and at lightning speed.

To all of those others who have shown interest, encouraged me to continue, and
convinced me over again that this project was worthwhile and valuable.

In particular, to my son Matthew Bower, for his generous support throughout this
project. To Naomi Bower, Hilda Caine, Mark Seton, Jenny Symons, Sue Adams,
James Walker and David Clarke for their various contributions, both academic

and personal.



Table of Contents

Introduction 1
MELROM ...t s s 2
Protestant evangelicalism and higher education .........c...cooeeeeiiiniiinnenniennieceeeee e 4
UNIQUE MISSIONS ...ttt ettt et ettt e e teette s sat e e neeesseesaneesneeessessaseenns 6
Defining Protestant evangelical Higher Education...........ccccccooviiviiiiiiiniiinieiicciieeee 7
Why GraphiC DESIZNT......ccuieeiiiiiiiiieeitiete ettt ettt esaressae e eeesveessaeens 10
What are the parameters of Graphic Design Education in this inquiry?..........c...c....... 11
Graphic Design in Protestant Evangelical InStitutions ..........ccccceceveenieneeneenieneenene 12
Structure Of this theSIS.....cc.uviiiiiiiieii et 14

Chapter 1

Aims and Missions 19
INEPOAUCTION ...ttt et 20
MiSSION STALEMENLS ...cvveiieeiiiiieiieieeie ettt sttt e et e sat et e et et e st e saeesaaesaeesanens 21
EvangeliCaliSIm......ccovuiiiiieiiieeieieite ettt ettt et et e 25
Evangelicalism, liberal arts colleges and higher education in Australia, the USA and
Great BritaiN......coooiiiiiiieiiieeiieicecce ettt e e ene s 28
Overview of graphic design or related degree courses in evangelical Christian colleges
and universities in Australia and the USA. ...........ccocoiiiiiiiiiiceceee 34
Identifying some reasons why students may want to come to evangelical Christian
COMIEZES .ttt ettt e e s et te et e st e sbb e e be e s be e sabeeesae e e e sarnesennens 38
Why do Protestant Evangelical Colleges and Universities offer Graphic Design
Programs? ... 41
Perceived influences of Protestant evangelical churches and denominations, and their
relationship with higher educational institutions offering these courses...................... 44
CONCIUSION <.ttt ettt ettt eaa e saeesneesaeesaeens 46

Chapter 2

Theoretical Framework 48
INErOAUCHION ...ttt s 49
Protestant Evangelical Higher EQUCation .............ccccoveieiiniiiiiiiiniiniiiiiccicieeee 50
Evangelicalism and the Potential to Flourish..........cccccoovieriiiiiiiiniineieieeeeeee 52
Forces and CONFIICES ......cccoovviiiiiiniiniiiiieicceee et 54

Education, Power and Knowledge...........coocuveiiiiniiniiiiiiiiiiieccie e 54

The Secular drift ..........cooiriiiii et 57
Secularization and PrivatiZation ...........cc.ccoceeviieierninieenienieneeeeee et 59
Restricted versus Large Scale Production.............cccocevviiiiiniiiiniininiiiciciiiices 61
GOoINE ON TOZELNET «...couviiiiiiiiiiiicieccte e 62
A place for themSEIVES..........ccooiiiiiiiiiiiiiic 63
SYMDbOLIC CAPILAL.....c.eiiiriiiiieiiieie e 65
JOINE DHAIOZUE ..o 67
Evangelicalism and Higher Education in Australia..........ccccceevieeeierniieenieenienneeenneen. 68

v



Graphic Design EQUCation ............cocueiieiiiiiiiiiiiiiiiiiiiec 68

Non-Rational, Personal and Artistic Knowledge.........cccccoveeiiiiniiiiiniiiiinnien e, 72
Graphic Design and Visual Culture..............cccccoevirvinniiiiiciinniniieciceeeee 74
CONCIUSION ...ttt s ae e 76

Chapter 3

Visual Communications and Protestant evangelical organizations in the age of consumer religion. 79
INtrOAUCHION...c..eiiiiiiiiiiiiictccce e 80
Visual communications in Christian church organizations ............cccccovvvevicvinnniinnenns 82
Visual Communication in Contemporary Churches.........cccoceveeerrieeeveeeniveenreeenseensieenne 84
Graphic Design and the Passing Parade.........c..ccccooiiiiiiiiniiniininieniiniinecciecieiene 84
Multimedia and visual display within contemporary churches ...........cccccevceeevvecenvennne 86
Beyond the Church Walls: Identity in the age of branding ...........cceccceevieeviinniiiniennne 87
Evangelical style and the age of the individual .............ccocoociiiiinniiniiis 90
Strategies of Visual Distinction in Church cultures.........ccccoocoeiinieniiniinicninecnnenne. 95
Evangelical Colleges and UniVErSities..........ccoviuirererceiniiiieeenieiinniiiiienineneesnesaeeneens 98
CONCIUSION ...ttt e e e 102

Chapter 4

Graphic Design: From Vocational Education to Higher Education 104
INEPOAUCHION ...ttt ettt e tee e e eieeennens 105
Contexts of Graphic Design Education............cccceviireeriiiiiniincnecniececeiciccecnene 106
The gap between practical and theoretical knowledge in the universities: privileging
‘knowing about’ over ‘knowing how 0. ......c.cccceeiiiiiiiiiiiii, 110
Demise of the Studio Model in graphic design education ...........ccccecueevvveiriveenueennnen. 112
Practice and Theory in Protestant evangelical colleges. .......c..cccovvviivvniinnicinninnnnenn. 113
Teaching Methodologies for Graphic Design — whose solutions? ............cccoceeenene. 116
Changing PracCtiCes.........corirrrieiriierieeniieeteeee et sttt et e see e cieeesneeesaecenveesuaeens 119
Curriculum Methods in Protestant Evangelical Colleges and Universities................. 120
Broadening the conversation: Graphic design and ethics in the universities.............. 122
Graphic Design ethics in Christian inStitutions ..........cccoevevviiiiiniinenninnieniesecneenee, 125
What skills will graphic designers need in the future? .........ccceceevviiiiiiiiiiniiinninen. 127
Specialist versus generalist models in the Academy ...........coceevviviciiiiiiniiniiiinnnn. 129
CONCIUSION ...ttt sa s st e sns e enbe s 132

Chapter 5

In Pursuit of Excellence 136
INErOAUCHION.....euieiiiiiiiciiec et st 137
Commitment to rigorous study and the achievement of excellence..............c..c..ce... 138
The Pursuit of Excellence and Changing Values in four Protestant evangelical colleges.
..................................................................................................................................... 141
Faith versus €XCelIENCE .........cccovuieiviiiiiiiiiieeeeeeeeresre et 145
RESEATCR ..ot 150
COUNLING thE COSE .nvvviiniiiiiiiiieeieeete ettt s e e bt esesteesae e saeesmbeseneeenn 153



MEASULING UP...eiiiiiiiiieeiieiete sttt ettt be st et be e sanesaeesaees 155

Openness t0 NEW 1ACAS ......eeruierieriieeiiieitieiee ettt e sbe e sr e et eersesae e e e e snaeas 159
Openness and DISHNCHON .....cc.eeuiiriiiririiiierieeierere ettt 161
Academic Fre@dOm ... ..ccocuiiiiiiiieiiieeiteiieiee ettt ettt 163
The Market of Symbolic GOOdS..........cccererieeiiiiiniiiinicece s 167
Keeping the Faith.........ccocoooiiiiiiiite et 169
CONCIUSION ...ttt et a e s 170
Chapter 6
A Study of Four Protestant Evangelical higher educational Institutions offering Graphic Design
Undergraduate Courses 174
INErOAUCHION. ...ttt st e beeane s 175
Research MethodOIOZIES ........c..ooviiuiiiiiniiriiiiiiirccecee s 175
Other Research Methods............coiviiiiiiiiiiiieieieeiccteesees et 177
The INSHIULIONS ...eveviiiiiieiiiieieceeee ettt et s r e s b s saees 178
Background Research into Four Tertiary InSttutions..........ccccceeveevieniieniiinieniieniennnnns 181
Planning and Design of Research Methodology..........ccceeverviiiiiniiniiiniiinicniinicinins 182
Interviews with Faculty and Staff...........c..ccoooiiiiiiiiiniecee e 183
A Research Study as Model for the INErVIEWS .........ccceeeiviiiiiieiiieenieiceeeee e 184
The Researcher as INterVIEWET .........cociiviiiiiriieiiiienestceeee e 186
The Interviews with faculty and staff members — Structure and Format.................... 187
CONCIUSION ..ttt ettt st e sabe e sbe e e e e ebtessbeessnesabaens 189
Chapter 7
Faith and Learning 191
INErOAUCTION ... ittt ettt sre et ennean 192
INEEEIALION 1.ttt ettt et st e e e e bt e s sae e et e enaessneeenbeesnaeseneees 192
Distinctive practices at four Protestant Evangelical Colleges and Universities: How do
they attempt to integrate faith and learning?..........c.ccocceeverviiviniiniiniiiniininniciccnes 194
Integration in the departments ............coocueeveeerieriiiniienieere et 197
Integrative Practices and Dimensions of Faith ...........cccccoovviiviiiiiieiniinniiiieiieneee 199
Relational and Personal Dimensions of Faith..........c.ccceceiiiniiniiiiniiiiccinne 200
Communal Dimensions of Faith ..........cccoeeviiiiininiiiiniicicceccce, 202
How do Protestant evangelical institutions integrate faith through community?... 206
Ethical and moral Dimensions of Faith ...........cccoceviiiiiiiniieniciniiececceceeece 207
How are Ethical Issues integrated into Classroom Practices in Graphic Design?.. 210
IMOTALIEY ..ottt sttt e b e e st e saesbaesebaeeaneeeanaesneon 214
Doctrinal Dimensions of Faith...........cccociviieiiiiiniiniiniieececee e 217
A dIferent Pathi ....c...ooviiriii e 222
The CUITICUIUM ...ceiitiiiiicieeee ettt sae e 223
Theory subjects integrating theological and Ministry iSSUES .........ccccceeevveerveernennns 223
Studio or Workshop based SUDJECES ..........eevveriiereriieniiinienie et 225
CONCIUSION ...ttt sttt st be s 227

vi



Chapter 8

Speaking the Faith 230
INErOAUCHION ...cnvveeieeeiiie ettt ettt et e et ee st eebae s sasesanssensesnee e 231
Freedom of SPEEch .........oocviiiiiiiiiiiiiiiccccc e 232
Practising ThEOIOZY ....cccevviiiiiiiieeriiieeeete ettt ettt 234
IMProvisSation ........ccoouiiiiiiiiiiiiiiiiciii e 235
Speaking a8 ONe......c..cocuieiiriiiiiiiieie ettt e s 238
Tensions and RESOIULIONS .........coevvieriiirmieiiiiiiieiiiieiieettcie et 241
Symbolic Capital............cccoiiiiiiiiiiiiiiiiiii 244
The Thing ItSelf......cooiiiiiee e 246
The integration of faith and learning in the work of a former student........................ 247
The DESiZN PrOCESS.....vivueiirieieiierieirite ettt ettt e et aessnneesaaesansenes 249
CONCIUSION ...ttt et e e e bee e sebe s e sate e sanbe s s b bt e s saraesens 253

Chapter 9

Personal reflections on some of the challenges and demands of operating a graphic design course at

one Australian Protestant evangelical college. 255
INEOAUCTION ....ecutieiieeie ettt et et e e stt e e s ee e e see e neeessn e e naeessneesaeeenneeeaneessneens 256
BacCKZIrOUN ......ooeiiiiiiiii ittt st e 257
College Mission and the Integrative Studies Stream ...........coceeeeveeiienniiiiiinicnnnnn. 259
College PhilOSOPRY .....ceeiiiiiiiiiiiiieiiie ettt 261
CONLENLIOUS ISSUECS ....eovieiiiieiiieiee ettt ettt et et e e st esabe e sbeeesneeemeeenanes 262
Reduction in Integrative Studies Units 1996-2006...........cccooeeieneniiieneeneneneneenene 264
Changes 2002-2004 ........cooiieriieiieee ettt ettt saa e s e 266
Further Changes 2005 ......c...oovuiioiieeie ettt 267
INEEEIATION ..ottt et st bt et e e srs e b e 269
(@515 T0) 1 OO OO 270
MATKEt FOTCES .uvveieiiie ettt ettt et sae e sban e srb s sanbe e ssasaeeens 272
CONCIUSTION ...ttt ettt st s e sbae s bbbt s sanaesean 273

Conclusions and Recommendations 277
CRIriStIAN MISSION ..ceuvtientieiiiieieienieernieeeereeteeeseeesaee et eereeeare e seneeeaeesaressbeeeanesrasesanas 279
Faith and Learning .........ccooivvmiiriiiieriiiirieire ettt e e e s eiereeeesenmee e e s 281
Speaking the Faith..........ccccociiiiiiiiiiiiiii e 283
Openness to the world and Strategies of DiStinCtioN .........ccocevivviniirciiiiiiiininiinns 284
Negotiating beliefs and values in Protestant evangelical colleges...........cccocccevuinuiine 287
Should there be a place in higher education for a graphic design course in a Protestant
evangelical INSHEULONT ....ccccccoviiiiiiiiiiiririe ettt 288
Some reCOMMENAALIONS ......eerveirrieiiieriereeeerreesteeerreeeseeestressaeeeseeesbreseseesseessseesnes 290
What can be said about graphic design in higher education? ............cccecevviinnininnn. 290
Suggestions for future research...........c.ccoeveeviieiciiniiniinseiice 291
Distinction and COMMONALILY .....c.eeeruiirriirieiierieeeieerteee e esreeereeeseesreesanes 294
BIBLIOGRAPHY ..ottt ettt 296

vii



APPENDICES ......ccoiiiiiiiiitee e 304

APPENDIX A ..ot 305
APPENDIX B ..ottt 313
APPENDIX C ..ottt s sa e 315
APPENDIX D ..ottt s 316

viii



Introduction




This study investigates graphic design undergraduate education in Protestant evangelical colleges
and universities. It aims to explicate the ‘why’, ‘how’ and ‘what’ of the practice of graphic design
education in these institutions. It asks why Protestant evangelical colleges and universities would
run such a course, how they undertake the task of educating the graphic designer, and what they

do, in offering graphic design courses, that is different.

In doing so, this thesis will thus explore a number of questions related to both graphic design
education and the mission and identity of these religious institutions. What challenges and
dilemmas do Protestant evangelical higher educational institutions face in offering graphic design
courses? ' How, if at all, do they integrate knowledge from their faith perspectives with
knowledge from graphic design? What tensions and stresses exist between graphic design
education in the Christian and secular academies? Is a Christian religious environment an

appropriate place for a specialist course such as graphic design?

This inquiry also provokes broader questions, such as why Protestant evangelical organizations
are involved in education apart from theological and ministry training at all, and what they hope
to achieve by offering such courses. It also considers how such institutions successfully negotiate
their own separateness and find ways of maintaining their religious identities within secular
higher educational systems. How these institutions create a distinctive place for themselves in
higher education involves a consideration of the place that evangelical Christianity has in
defining and shaping the education they offer. Whether or not they can effectively maintain their
‘unique’ religious charter, or whether they are heading inexorably towards secularization, is a

wider question that is also posed in this study.

Method

This is largely a literature based study. It will tie together literature and research on evangelical
higher education and on graphic design education, as well as using a number of philosophical

ideas to provide both an overarching framework and more specific conceptual tools.

! The term course in this study refers to a total program of units that lead to the completion of a degree qualification, in
line with the terminology used in most Australian universities. In the USA, a course usually refers to one unit of study.



This study will use, as one of its major sources, texts that have been written on Protestant
evangelical higher education by authors in the USA. This is because, although there is a
substantial body of writing on Protestant evangelical education in the USA, there is a very small

amount written in other countries, particularly in Australia.

Much of the available literature looks at social change in Christian higher education, such as the
effects of an anti-intellectualism associated with evangelicalism, the history of the disconnection
of institutions from their religious traditions and roots, and the absolution of religious ideals for
academic. There are also a number of quantitative studies, some using large samples, that have

provided information on various aspects of evangelical higher education in the USA.

This study covers a different territory. It uses several ideas, including Bourdieu’s notions of
contestation, large scale vs restricted production, and symbolic capital, to examine the field from
the perspective of agents within it. Rather than examining evangelical higher education in a broad
way, it investigates one course — graphic design. It seeks to examine the dynamic relationships
that take place in education through the comments of the people that are involved in it. It takes a
more subjective view because it contends that movements that take place in the field result from
the fact that the field is composed of agents, and that those within the field fulfill certain roles and

each one in invested with capital of different kinds.

In exploring why Protestant evangelical institutions would run such a course, this study draws
upon a number of empirical studies conducted in the USA as well as more general texts that
examine historical and social issues. In exploring how these courses operate, this study will focus
on process more than product, by drawing upon available literature, and upon interviews with
faculty and staff from four evangelical institutions, to encompass both wider trends and personal
reflections. It takes into account the conflicts and dilemmas that these institutions face as revealed
in such dimensions as their attempts to integrate knowledge from their faith with knowledge from
various discipline areas, and their search for excellence in Protestant evangelical higher
education. In exploring what these institutions do that is different, the study will use available

literature, details of course structure and curriculum and interview data.

Included in this thesis is an investigation of graphic design courses in a selected sample of four
non-denominational Protestant evangelical higher educational institutions, three from the United

States and one from Australia, which is explained in detail in chapter 6. From this sample, with



the assistance of relevant theories and methodologies, an informed extrapolation will be made,

with particular reference to the changing practices of evangelical higher educational institutions.

Protestant evangelicalism and higher education

Protestant evangelical Christianity and higher education may appear to have little in common. In
the minds of many in the academy there is a quintessential incompatibility between the concepts
of open enquiry, pluralism and inclusivity that characterize the idea of the modern university, and
the seemingly narrow, sectarian and exclusive idea of the evangelical Christian college or
university. Religious higher education generally, other than for theological or ministry training, is
sometimes seen as an anomaly in Australia as elsewhere. It has often been equated with a lack of
intellectualism and poorer academic standards, and religious higher education has been given

little serious attention by the Australian academic community.

Yet the religious education sector in Australia continues to grow exponentially. The new breed of
largely evangelical Christian secondary schools represents the fastest growing sector in school
education in this country today. > This growth is relevant to tertiary education too as many of
these secondary students will become the future students of evangelical tertiary institutions. Some
evangelical churches have become mega-churches with their own substantial tertiary vocational
colleges offering courses in media, communications, music, drama, counseling and other areas as

well as ministry.

In higher education, there have been evangelical colleges in Australia since colonial times that
have provided theological training, but now there are also a small number that offer education in
other discipline areas. They are institutions with their own values and standards, operating similar
courses to secular universities, such as music, drama, nursing, counseling, teacher education,
business and visual communications. Many of these programs and sometimes the institutions

themselves have been established in Australia over the past thirty years. Graduates from

2 According to the Christian Research Association, Australian non-government schools other than Anglican and
Catholic have experienced the most growth over the past sixteen years. Evangelical Christian schools make up a
substantial proportion of the ‘Other’ Non-government category.



evangelical colleges are bound to have a wider social impact, as they take their places in
evangelical organizations, or in mainstream organizations and industries. These institutions are
beneficiaries of the growth of evangelicalism in this country because they draw many of their

students from evangelical church related schools, but they also impact upon its growth.

The transformation of education in the religious sphere as it adapts to the social landscape in
Australia and incorporates the disciplines, cultural mores and traditions of the secular sphere is
fertile ground for investigation. At a time when the influence of evangelicalism in Australia now
extends into the public sphere, the prominence of the ‘religious right’ in politics has brought
evangelism more firmly into focus. This, combined with the rise of fundamentalist and
conservative religious organizations worldwide, and the challenges they pose to secularization

theories, make evangelical higher education in general a timely and topical subject for research.

Although there is little research on the growth and diversification of Protestant evangelical higher
education in Australia, there is a reasonably large body of work on this topic in the United States
where evangelical education is a continuing part of the social fabric. Scholarship in the USA
provides a great deal of support in understanding Protestant evangelical education in Australia,
but while the Australian experience has many aspects which it shares with its North American
counterparts, it is also notably different in some respects. This exploration will take place in light
of available scholarship on higher education in Protestant evangelical colleges and universities,
drawing from the experience of education largely in the USA but also the UK. It will also include
aspects that relate to the Australian experience of higher education in Protestant evangelical

tertiary colleges.

Only one Protestant evangelical college in Australia at present offers an undergraduate degree
course in graphic design. The USA has a fairly large number of institutions that offer similar
courses. Three other evangelical style colleges or universities in the United States that offer
graphic design or related undergraduate courses have been selected for more detailed examination
in this study in addition to the one in Australia. The focus on graphic design education in these
four individual colleges and universities will highlight practical challenges and issues relating to

aspects of undergraduate education.

Much scholarly research, especially in the USA, has examined the broader picture, looking at

religious higher education from social and cultural perspectives, and mainly at a macro-social



and/or institutional level. There has to my knowledge been no research study of evangelical
Protestant colleges and universities that focuses in detail on the programs, curricula and human
relationships that are located in an individual discipline area, and this study, by doing so, seeks to

provide a more intimate, qualitative perspective on higher education in these institutions.

Unique Missions

In his 2003 address to public universities in the USA, entitled Higher Education in the New
Century: Themes, Challenges and Options, James Duderstadt, President Emeritus of the
University of Michigan, considered some of the values that all universities may wish to protect in
a time of rapid change. He identified these as the pursuit of excellence, openness to new ideas,
intellectual rigour and academic freedom. He also stated that “the premium will be on the
development of unique missions for each of our institutions, missions that reflect not only their
tradition and their unique roles in serving society, but as well their core competency.” (2003,
p-17). The assumption that all universities should and do aspire to the same goals and ideals is
challenged in this statement and the proposition mooted that educational institutions have
different histories and traditions, attract and provide education for different kinds of students and
excel in different areas. Further, rather than this difference being considered a hindrance to their
optimal functioning, it is seen by Duderstadt as a premium to be nurtured and strengthened if the
institutions are to reach their goals and potential of providing the finest possible education for

their particular students.

Universities in Australia too are in the process of attempting to define their unique missions, and
some educators would wish to challenge the current system in the public universities which has
been described as ‘minor variations on a single model’ (Davis 2007). The Higher Education
Review Process conducted by the Australian Federal Government in 2005 supported the policy
direction of each university establishing its own mission within the field of education. The review
states that “it is important that each institution develops its own distinctive mission and publicizes
it so that student demands can be appropriately matched to institutional profiles.”(Williams in
West 1998, p.49). It supports “the desirability of escaping from the strait-jacket of uniformity so
that progress can be achieved through experimentation, change and the adoption of successful
practice. “ (Karmel 1998, p.45) (Department of Education, 2005). Distinctive missions in

universities can take a number of different forms, including teaching specializations, research



specializations, concentrations in specific discipline areas and partnerships with selected

organizations.

Protestant evangelical higher educational institutions have unique missions of their own in some
of these areas, but also share a clearly identified common mission as distinct from secular
institutions, and they have common ideals that may operate within and regardless of any of these
specializations. The religious and faith based charter of Protestant evangelical colleges and
universities is a particular mission that these colleges share but that public and private secular
universities do not. These institutions undertake the ‘unique’ mission of educating the ‘Christian’
through various discipline areas. This gives them distinctive foci compared to secular
organizations, and in theory this mission colours and affects everything the college teaches and

does.

Because no educational institution can ignore the influences and imperatives of the contexts in
which they are placed, they need to adapt, grow, change and dialogue with a range of institutions,
governing bodies, economic imperatives and ideologies that impact upon them in different ways.
At the same time they need to maintain and continually redefine their distinctiveness. This
dialogue is embedded in the wider society and in the culture of higher education and it has
important implications for the development of evangelical Christian educational institutions. How
they maintain their distinctive practices and what happens when they engage with the wider

sphere of education are questions that are vital to their future and central to this study.

Defining Protestant evangelical Higher Education

The three strands that are knotted together in this thesis — graphic design, higher education and
Protestant evangelical education — would not generally be viewed as a comfortable fit. The very
contrivance of stitching together ideas about religion and its place in contemporary life, higher
education in the post-modern age and the commercial and consumer oriented specialization of
graphic design indicates that issues will be uncovered that are inconsistent and discordant. It is

these issues that make this topic both interesting and illuminating.

One of the difficulties in discussing Christian education in any way results from the wide variety

of interpretations of what ‘Christian’ and ‘Christian education’ might mean. Tanner argues that



“Christian identity does not mean in any strong sense that all Christians share a common set of
beliefs and values.” (1997, p.124). There is no common or universal way that Christians think
about education, scholarship or Christianity (Wuthnow, 1993, p.208) and Hughes and Adrian
contend that ‘there is no such thing as generic Christian higher education’ (1997, p.3).

Protestant evangelical higher educational institutions represent many different Christian
denominations and traditions, and also share much with traditions and denominations outside of
their own, and with religious traditions outside of Christianity as well. A college of a particular
Christian denomination will have much in common with other Christian denominations and with
institutions of the same denomination, as it draws from common cultural traditions that symbolize
social and religious values and shape belief (Hughes and Adrian, 1997). However, even
institutions in the same denominational family may differ markedly from each other. Each
institution will also have a great deal in common with economic, political and cultural groups
outside of its denomination. Those Christian institutions that profess to be non-denominational, or
multi-denominational will nevertheless have things in common with particular church practices
and forms of worship in specific denominations. Christian institutions will also have aspects that
will be shared with educational institutions outside of Christian denominations altogether. Tanner
states that Christians engage in “processes that construct a distinctive identity for Christian social

practices through the distinctive use of cultural material shared with others.” (1997, p.115)

Despite the fact that there are ideals and values that tie evangelical colleges and universities
together, each Protestant evangelical college or university has its own identity and approaches its
Christian mission in a particular way. Rather than assuming that all these Christian colleges are
united by a uniform set of social, cultural and doxastic values and all evangelical colleges will
share these values in their entirety, each college or university is understood to generate its own
production, including its own artifacts and material constructs. Each Protestant evangelical
institution will pick up on certain themes and aspects of the Christian story and of the evangelical

tradition, but none are identical in their mission and character.

Bringing Protestant evangelical colleges together under one banner is therefore a contrivance, but
institutions in the evangelical tradition do also contain certain unifying factors and thus have a
distinctiveness that is shared. The colleges and universities that form the locus of this study have

histories that link them to different traditions, but are united by the precepts and tenets of



evangelicalism. A more detailed picture of evangelicalism as it relates to the topic of this research

is clearly needed, and this is provided in Chapter 1.

This study has sought to focus on institutions that have an overtly Christian religious emphasis
and give a central and primary place to their religious ideals and precepts in their mission and
structure. By comparison, many colleges and universities that might describe themselves as
‘Christian’ in orientation may espouse ethical principles based on religious tenets but may not
advocate an overtly faith based approach to teaching and learning. The religious emphasis can
vary enormously. It can mean “little more than that a denomination started the school in the last
century. Sometimes it means that a course on Bible or religion is part of the core curriculum.”
(Poe, 1999, p.209)

It is not the intention of this study to compare and contrast particular Protestant evangelical
colleges and universities with other Christian colleges and universities, either within Protestant
denominations, or within the Catholic and Orthodox traditions. Neither is it the intention here to
compare and contrast evangelical Christian and secular educational institutions. There is an
assumed difference between Christian and secular institutions, but also an assumed difference
between Protestant evangelical style colleges and other Christian colleges and universities, as can
be seen in various aspects of their practices, and as highlighted in their mission statements, which

will be discussed in chapter 1.

There are many Christian higher educational institutions in various traditions that give active
precedence to the central role of faith in teaching and learning, and Protestant evangelical
colleges are seen as a distinctive group of colleges that take this position. Although there are
Christian organizations outside of the Protestant evangelical tradition that are evangelical in
stance and overt and intentional in combining faith into their programs, due to the restrictions of
this topic, the area of inquiry will be limited to Protestant institutions of higher education that are
also evangelical in style. The kind of Christian tertiary education in this study restricts itself to the
education offered at colleges and universities that describe themselves as Protestant’ and

evangelical.

3 The term Protestant is used in an inclusive sense to encompass Christian churches whose faith and practice are
aligned with the principles of the Protestant Reformation of the 16" century. The Reformation began with a movement
of Christian Churches that broke away from the Roman Catholic Church after 1517, and these churches became
followers of either Luther or Calvin. Protestantism asserts that the Bible is the sole source of revelation, that individual
salvation is achieved not through good works but though faith alone and that Christians form a priesthood of believers.
The term Protestant has loosely come to signify all Christian denominations that are not Catholic or Orthodox.



Yet although there will be no structured attempt to compare and contrast individual colleges and
universities, differences between the Protestant evangelical colleges and both secular universities
and non-evangelical style Christian colleges and universities will emerge in the course of this
study and will be discussed. This includes differences between the North American evangelical

institutions and the Australian college as well, where particular factors and forces are evident.

By looking at graphic design courses in Protestant evangelical institutions in the context of their
material practices and beliefs, the focus will be on how their ‘unique’ mission is applied. The
values of these colleges are formulated in a certain way, and this study will attempt to reveal how
different worldviews rub together and what rubs off in the process. The focus will be the
dialogue between evangelical Christian institutions and graphic design education, and the ways in
which the core beliefs and values of stakeholders in Christian tertiary institutions (management,

students, faculty and staff) are embedded and encoded in the practice of teaching graphic design.

Why Graphic Design?

The question of why graphic design has been chosen as the particular discipline area under
scrutiny is a relevant one. Graphic design itself is a commercially oriented and highly
individualized profession, seemingly at odds in many respects with the aims and values of
Protestant evangelical education. It is an area where the tensions between the mission of the

specialization and the mission of the institutions are likely to be apparent.

While any professional or specialist course could have been the focus of this investigation,
graphic design is also an area with which I am personally familiar. I had 15 years experience in
the graphic design industry in a career that predates the computer era and begins in the age of
analogue technology where designers worked by machine age methods. I have worked as a
tertiary educator in both vocational and higher education over the past 12 years. During part of
this time, I was employed in an evangelical college as head of graphic design program 1997 —
2002, and as a manager in an administrative role 2002-5. This college is one of the four chosen to

be highlighted in this study.
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What are the parameters of Graphic Design Education in this inquiry?

Graphic design education prepares students for the practice and profession of graphic design, but
the field of graphic design is a rapidly changing one too, developing and expanding in many
different directions at once. Graphic design education is offered in both the vocational and higher
educational sectors, and in this time of expanding possibilities, graphic design education is having
an impact on the graphic design industry as well, because methodologies for teaching design
impact on the working methods of designers, and research in the universities is calling for new

approaches to thinking about design.

The profession of graphic design relates to many areas of visual communications. In more
traditional print related areas there is publication design, illustration, packaging design,
typographic design. In addition, graphic design now encompasses electronic media in areas such
as web design, interactive design, animation and 3D design; and screen design for film, television
and video. Newer areas such as information design and service design encompass both electronic
and print media. Because the field encompasses many emerging areas, it is often referred to more
broadly as Visual Communications. Despite the fact that graphic design has narrower
connotations than visual communications, the term graphic design has been chosen in this study
to represent the type of courses covered, because it refers more specifically to career outcomes in
the area. Margolin distinguishes between graphic design as a specific professional practice, and

visual communication which denotes a fundamental activity in which everybody engages. (2002)

Because of the diverse and developing nature of graphic design, operating the kinds of
educational programs that prepare students for professional employment in areas related to it are
also difficult to define. Courses in this area are not always called Graphic Design, and they may
have emphases in one area of visual communications. Courses with a number of related titles are
pertinent to this inquiry. Some are Bachelor of Graphic Design degrees and some are Bachelor of
Arts degrees with a Graphic design major or a concentration in graphic design. Others may be
degrees in Visual Communications, Communication Arts, Advertising or Digital Media with a

strong graphic design or multimedia® component. Multimedia Design or Digital Media or

* In educational programs, multimedia may be delivered in various forms. Multimedia in the broadest sense refers to
the combination of more than one type of media but the definition of multimedia in this context will be restricted to
those types of artifacts that combine more than one type of electronic media and that have a strong graphic emphasis,
with a major component that is often or usually generated by graphic designers.
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Computer Graphic Arts courses are also part of the scope of the definition of graphic design

courses in this thesis where the courses include a strong graphic design component.

Digital Media or Computer Graphic Arts may form part of a graphic design degree, arts degree or
postgraduate qualification, or parts of individual modules, or may be a specialist degree or
postgraduate qualification. Those courses that focus specifically on systems design, computer
programming or computer science and do not include the input of a graphic designer are beyond

the scope of this project.

In each of the four colleges or universities highlighted here the program structure varies
somewhat. John Brown University offers a Bachelor of Science with a Graphic Design Major and
a Bachelor of Science with a Digital Media Arts Major. Messiah College offers a Bachelor of
Arts with a Graphics and Technology concentration within the Department of Studio art. Azusa
Pacific University offers a Bachelor of Arts with a concentration in Graphic Design. The

Australian College offers a Bachelor of Graphic Design.

Graphic Design in Protestant Evangelical Institutions

The expanding numbers of specialist and professional courses such as graphic design that are
offered in evangelical Christian institutions reflect the cultural shifts and changing cultural
practices of Christian organizations, which have begun to operate in a more strongly
entrepreneurial capacity. By focusing on graphic design - the question of what it may mean for
these institutions to offer such specialized and professionally ° oriented courses is posed.
Questions are asked, such as how are they taught, why are they there and what impact do they
have? Given the commercial nature of graphic design, what conflicts exist between the
commercially oriented profession of graphic design and the ideals of Christian educational

institutions?

5 Graphic design may be called a specialization rather than a profession. By “profession” I mean a practice that can be a
vocation (Handelman 2002: 203) and one that is a skilled occupation as well as a discrete occupational group
comprised of an elite community of practitioners in the field. While graphic design might be seen to be a specialization
that isn’t represented by professional organizations as such, it is a discrete professional area. Parker et al (2007) posit
three characteristics of a profession- the requirement of a specialized body of techniques, the claim over the jurisdiction
or autonomy to regulate themselves, and the universal or cosmopolitan or translocal nature. Graphic Design does not
have a professional body that regulates it in Australia. However, in Australia, there are now peak bodies such as the
Australian Graphic Design Association that fulfill some aspects of this role.
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Graphic design is concerned with image making, popular culture, advertising and the use of
newer technologies. It is part of the world of surface and of simulacra, and in many ways this is a
distinct contrast to the ideals and values espoused by Christian institutions. Educational
institutions need to reconcile this commercial ‘aiming at ends’ involved in graphic design with
their own philosophical stance. These institutions also need to retain their ‘unique’ missions if
they are to remain Protestant evangelical institutions. How they negotiate the conflicts that may
exist between their basic ideals and values, and the world of commerce and industry are issues of
central importance to their future direction, which shifts and changes when different beliefs and

ideals are brought together and collide.

Other questions relating to the nature of professional and specialist courses are relevant. How
much do these colleges follow accepted academic practice, and does this compromise their sense
of community and relationship as they choose to follow university models? Do they step out and
establish personalized and different mores and frameworks for engaging with graphic design
education? Are Christian institutions too aware of competition when establishing themselves as a
stakeholder in the marketplace? How much to they call themselves different but teach in a way
that is not different and is not seen to be different by the mainstream universities? Changes to
their focus will alter their character and may push the colleges away from their founding
principles to a more secular charter, or they may be able to maintain their distinctive faith based

approaches.

In assessing how graphic design might fit into Protestant evangelical colleges and universities, it
is also salient to examine the way that graphic design has been absorbed into the mainstream
universities, where it is also relatively new. In discussing graphic design courses in these
Christian institutions, issues relating to graphic design courses in secular higher educational

institutions will come to light and are discussed in Chapter 4.

Christian colleges and universities have the power to impose ideas in various ways around what it
means to be ‘Christian’ (Wuthnow, 1993), and therefore what it means to teach graphic design in
a Christian environment. There are many things that these institutions have in common with
organizations outside of their belief systems, but they must also be able to form a diaphragm — a
permeable membrane that allows for interchange but still allows for separateness. The definition

of what it means to be an evangelical Christian in higher education has to be constantly re-
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negotiated and re-adjusted as Protestant evangelical colleges and universities account for both
their religious and academic aspirations. The tensions and conflicts caused by the clash of
potentially opposing forces impacts upon the way that these colleges forge a place for themselves
in the sphere of higher education, and change as they open themselves up to ideas and values that

are not Christian based.

Structure of this thesis

Chapter 1 Aims and Missions

Chapter 1 examines some of the aims of Protestant Evangelical Higher Educational institutions
through their mission statements. It discusses the distinctive features of evangelicalism. It
investigates some of the historical and contextual influences of Protestant evangelical education
in Australia, the UK and in the USA. It then provides some statistical and research data on
Protestant evangelical colleges offering professional and specialist courses and suggests reasons
why graphic design courses may be offered. The influence of the denominations and churches
that are connected to and support these educational institutions is also discussed. This chapter
contends that the reasons why Protestant evangelical institutions offer graphic design courses are
tied both to their character and history as evangelical institutions, and to their place in
contemporary higher education and society as a whole, and that they must chart a course between

their traditional values and contemporary necessities in offering these courses.

Chapter 2 Theoretical Framework

This chapter gives an explanation of the theoretical background to this study. This is largely a
literature based study, and this chapter reviews much of the available literature in the field of
Protestant evangelical higher education that is relevant to this research. It also reviews salient
literature in the fields of religious education and education generally, and relates this to the topic
under investigation. In addition, relevant writing in the fields of design and graphic design,
including newer research in the fields, is also mentioned. A number of post structural social
theorists have been chosen to provide a deeper interpretation in this study, which focuses on
sociological aspects of Christian tertiary education. In particular Bourdieu has been most helpful,

but others are mentioned, including Stacey, Foucault, Deleuze and de Certeau. This chapter
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explains the reasons why and the ways in which various texts and theories were used, whether

broadly or specifically, abstractly or explicitly.

Chapter 3 Visual Communications and Protestant evangelical organizations in the Age of

Consumer Religion

This chapter explores the importance of visual communication in evangelical organizations and
investigates the connection between Protestant evangelical education in graphic design and the
wider framework of evangelicalism. Many church organizations are recognizing the important
part that contemporary visual practices have in their life and growth. They are making effective
use of the media and all contemporary forms of communication, instituting changes that give
much more pre-eminence to visual modes of making meaning. This chapter explores the reasons
that evangelical organizations have embraced contemporary communication media and practices
such as graphic design, including reference to the history of evangelicalism. It investigates the
reasons some of these organizations are able to keep their distinctive identity when the practices
of many Christian organizations are becoming more indistinct from the society around them. It
challenges some of the accepted views of the influence of popular culture on evangelicalism. It
argues that evangelical educational institutions reflect the changing discourses of evangelical
Christianity, and the contemporary practices of evangelical organizations also affect the

orientation of these institutions and the desirability of offering graphic design courses.

Chapter 4 Graphic Design from Vocational to Higher Education

Graphic design courses are not only relatively new additions to Christian colleges but they are
also relatively new courses in the university environment in Australia and overseas. Graphic
design education in the academy has been shaped by both its provenance in vocational education
and by the field of higher education. The changes to graphic design courses since they became
part of the academy are the main focus of this chapter, with an emphasis on the theoretization of
courses in the academy. This chapter will present some alternative ways of thinking about
accepted teaching practice in design including the problem solving paradigm based on recent
research and will suggest how other ways of thinking about design can be integrated into design

education. It will explore the way that Protestant evangelical colleges might be offering graphic
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design education that reflects newer ideas in the field. It asserts that Protestant evangelical
institutions are embracing the idea of specialization and of excellence at the same time as
universities are searching for more relational frameworks for teaching graphic design. This
chapter suggests that opportunities are being missed for these Christian colleges to use their
strengths and religious ideals to inform graphic design education and to develop it in a different

way.

Chapter 5 In Pursuit of Excellence

This chapter examines perceptions from both outside of evangelical Christian educational
institutions about their standards and courses. It focuses on the notion of academic excellence and
the way that both Christian and secular institutions are pursuing it. The investment of these
institutions in academic excellence includes the need to be open to new ideas, and to offer faculty
academic freedom. It opens up some discussion of the ways in which Christian colleges have the
potential to attain a different and positive direction in graphic design education and considers
ways in which the graphic design courses in these colleges with different beliefs, values and
traditions than secular universities may flourish in an environment where they have the ability to
grow within a different value system. It considers some of the advantages of Protestant
evangelical colleges as environments where courses like graphic design can attain a high
standard. It also offers cautionary advice for these institutions, as they adopt models from higher

education unquestioningly.

Chapter 6 A Research Study of Graphic Design courses in Four Non-denominational

Protestant Evangelical Colleges or Universities

This chapter reports on an ethnographic study conducted during the course of this project,
undertaken at four evangelical Christian colleges, one in Australia and three in the USA. It gives
an overview of the research process, in which four selected colleges that offer graphic design
courses and were chosen for closer investigation. It summarizes the methodologies used, which
primarily consisted of interviews with staff and faculty and surveys of students. It investigates a
number of working methods considered for this component of the research and gives reasons for

choosing particular methodologies in light of current research practices and theories.
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Chapter 7  Faith and Learning

This chapter investigates some of the ways in which evangelical Christian colleges and
universities undertake the task of integrating faith and learning, and how they do this in graphic
design courses. It includes some of the comments and responses of faculty members who were
interviewed in the ethnographic study that was part of this research. This chapter explores the
way that these colleges strengthen their Christian identity through their practices, and these are
viewed through the lens of relational, communal, ethical and doctrinal dimensions of faith. Also
examined are differences in curriculum and in extra-curricular activities in these institutions. This
chapter will highlight, through the interview comments with faculty and staff, differences in
attitudes and values that distinguish these learning environments and these will be related back to
concepts raised in Chapter 3. It also demonstrates what values are considered important, how
values are shaped in community and how these are linked to Christian doctrine in the widest

sense.

Chapter 8 Speaking the Faith

This chapter focuses on how individuals in Christian colleges communicate their faith at a
personal level and how they practice it by speaking it. These are distinctive practices that create
faith based knowledge in graphic design, and are factors which differentiate graphic design
education in Protestant evangelical institutions from secular universities. Using Bourdieu’s
concept of Symbolic Capital it explores ways in which individual perspectives can be inconsistent
with the aims and goals of the college as long as they do not challenge certain overriding
principles. By allowing people and their work speak for themselves, the idea of integration of
knowledge and also of the design process is highlighted. This chapter examines some of the ways
that people in faith communities find innovative and creative ways of relating and working
together. It also uses the responses of a former graphic design student at the Australian college to
interrogate the integration of faith into the practice of graphic design, using the idea of the

artifacts of design as part of ‘speaking the faith’.
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Chapter 9 — Reflections

This chapter provides from a personal perspective, a focus on a stream of units in a Christian
college in Australia that aim to integrate theology and the arts. My involvement in the graphic
design course is the context for the journey through some of the changes and deliberations that
took place over the period of 9 years. It continues with reflections on some of the processes of
discussion and debate concerning the changes that were made to that stream of units and suggests
reasons why. It links to the ideas to many of the issues raised in earlier chapters including the way

these colleges retain or lose their distinctive Christian identities.

Conclusions and Recommendations
The findings made in this thesis are summarized. The relevance of the research is explained and

suggestions are offered for further research and analysis, pointing to ways that the research can be

used and highlighting areas that may be of interest to other scholars.
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Chapter 1

Aims and Missions
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Introduction

While it is fairly self-evident that Protestant evangelical organizations would wish to train
ministers and theologians for associated churches and church related organizations, it is not
equally clear why they would offer courses in a broad range of other areas outside of ministry and
theological training. This includes not only ‘liberal arts’ style courses, but also business and
professional courses, and applied arts courses. Graphic design is only one of a number of
professional and specialist type of courses that are now operated by Protestant evangelical

colleges and universities.

In outlining the ‘what’ and ‘why’ of graphic design courses at Protestant evangelical higher
educational institutions, the investigation of some broader issues and ideas are necessary.

This chapter provides a general orientation and introduction to Protestant evangelical higher
educational institutions that offer these kinds of courses. The way graphic design courses fit into
these organizations is related to historical influences as well as the way they are adapting and
changing to the world around them. It has therefore been considered necessary to investigate
issues that will help situate graphic design courses in the wider context of Protestant evangelical

education.

This chapter will have two main components. Firstly, it will take a broader look at Protestant
evangelical education that has a purpose other than theological and ministry training, and it will
attempt to establish some of the reasons why such education is offered. While Protestant
evangelical colleges and universities that offer graphic design courses share many commonalities
with other institutions, both Christian and secular, they also have features that make them
different. This chapter examines what characterizes a Protestant evangelical college, as well as

highlighting some of the distinguishing features of evangelicalism.

It will explain some of the aims of these educational institutions, and what they purport to do,
commencing with an examination of some mission statements of four Protestant evangelical
colleges compared with the mission statements of a small number of secular universities. Next it
will provide a definition of evangelicalism, as it is related to the ideas surrounding this topic. It

will then briefly interrogate some of the reasons why a small number of colleges have been
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established in Australia that offer a range of programs in a number of discipline areas, and will
situate evangelical higher education in Australia in context by providing a short overview of the
background to Protestant evangelical education in Australia in the USA, making mention of the

United Kingdom as well.

The second part of this chapter will focus more particularly on graphic design education in these
environments. While some of the reasons these courses are offered in Protestant evangelical
institutions may be similar in secular institutions, some are also different. Why these institutions
might offer graphic design courses and why students enroll in them are questions that are
considered. This chapter will enlist both evidence from other studies and the comments of faculty

members at four Protestant evangelical non-denominational institutions to support its claims.

Through these means, a picture will begin to emerge of the contexts and ideas that lead to the

introduction of graphic design courses in these institutions and the reasons why they operate.

Mission Statements

Protestant colleges and universities that describe themselves as evangelical usually take a strongly
intentional Christian faith based approach to education, and believe in the principle of the
integration of faith and learning (Holmes, 2002). In many Protestant evangelical colleges and
universities the principle of the control and authority of God through Christ provides an
overarching aspect to their educational programs, and these principles produce very distinctive
aims, emphases and potential outcomes. "Christian higher education is nothing less than the
attempt through the individual and communal activities of thinking, teaching, researching,
discussing, performing and living to understand the totality of life, history and the universe in
relationship to the lordship of the crucified and risen Jesus Christ." (Sloan, 1999, p.32). The
connection to theology, the biblical scriptures and the divinity of Christ gives these institutions an
aspect not shared by their secular educational counterparts, and one that is also not shared by
other Christian colleges and universities that are more tenuously linked to such a mission. Even
though there are marked variations in the emphasis that Protestant evangelical colleges place on
this mission, the colleges and universities highlighted in this study are ones in which a Christian

faith based stance assumes a central and not a peripheral role. "That is the call of the hour and the
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distinctive approach to Christian higher education where all teaching and all learning must take
place with a view toward reality found only in the glory and grandeur of God." (Dockery, 1999,
p-181).

Mission statements reflect the expected outcomes in any institution and are a powerful way of
looking at its courses. The Mission statements of all universities and colleges are overt
declarations in the public marketplace of their intentions in producing outcomes for their
graduates. It is often true that Mission statements represent an idealized view of the way
institutions would like to be perceived rather than the way they actually practice. Mission
statements may “claim to provide the essential framework and direction of the college or
university's operation [but] they can often, it is recognized, be little more than idealistic rhetoric."
(2006, p.33). Nevertheless, mission statements are quoted here because they are considered
statements of intent and usually build upon past iterations, changing as the institutions themselves
change. Mission statements can reveal much about the way colleges and universities position
themselves in the marketplace, the way they wish to be perceived and the way they differentiate

themselves from others.

As means of differentiation, these documents are also of interest for the types of statements they
do not include. For instance, a college or university that does not give an overt acknowledgement
of their Christian charter in their values would not include mention of such a charter in their
mission statement, even though they may describe the general orientation of the institution as
Christian. Mission statements reflect what ‘can’ be said, and the materiality of the text itself
points to “what words and things do, what they prevent [and] how it is that these are the things
that are said.” (Weate, 1996, p.51). Hence the degree to which they are prepared to align
themselves overtly with ‘Christian’ themes and values reveals much about their stance, values

and their mission in contrast to other institutions.

Many Christian colleges and universities apart from those in the Protestant evangelical traditions
may have a distinctly ‘Christ-centred’ mission. Although this ‘Christ-centred’ mission does not
distinguish Protestant evangelical institutions from all other Christian institutions, the difference
in these mission statements from those in secular institutions can be clearly observed. There are
many aims that these colleges share with secular universities, but it is their religious mission that
sets them apart. The mission statements at four Australian universities, and four non-

denominational Protestant Evangelical colleges reveal essential differences in these intentions.
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Most mission statements of secular universities reveal a wider purpose than simply providing
students with knowledge in the discipline or field they have chosen to study. These aims include
education for life, exemplified by such ideals as the benefit of humanity, service to others,
concern with social justice and respect for the individual. Most modern universities see
themselves as equipping students for more than a career, and ethically and philosophically

preparing students for the whole of life, not just working life.

The University of Technology Sydney, aims to provide higher education:
to enhance professional practice, to serve the community at large and to enable
students to reach their full personal and career potential... contribut[ing] to the
advancement and integration of knowledge, professional skills and technology, and

their intelligent, sustainable and enterprising application for the benefit of humanity.

Griffith University in Queensland states that:
In the pursuit of excellence in teaching, research and community service, Griffith
University is committed to innovation, bringing disciplines together,
internationalization, equity and social justice, lifelong learning for the enrichment of

Queensland, Australia and the international community.

Most American universities have similar kinds of mission statements. In part of its mission
statement Harvard College (the undergraduate program at Harvard University) states that it
“expects that the scholarship and collegiality it fosters in its students will lead them in their later

lives to advance knowledge, to promote understanding, and to serve society.”

The Australian Catholic University, a public university with a strong Catholic ethos, maintains
that “its ideal graduates will be highly competent in their chosen field, ethical in their behaviour,
with a developed critical habit of mind, an appreciation of the sacred in life, and a commitment to

serving the common good.”

All of these institutions believe that education in any field involves a life stance, and an
understanding of the concept that the individual has a responsibility for others and operates in a
social context. In most mission statements of public universities it is clear that graduates are

meant to emerge with an individual equipping blended with communal equipping.
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Protestant evangelical colleges and universities share many of these goals, but on the other hand,
have mission statements that are specifically oriented towards a Christian faith based mission.
The distinctive quality of the statements in Christian evangelical colleges is not in their wider
concern with education for the whole of life and for the common good, ideals which they share
with secular universities, but in their focus on an omniscient God and on education that is based

upon the Christian faith, which is explicitly articulated in their mission statements.

Messiah College states that it aims “to educate men and women toward maturity of intellect,
character and Christian faith in preparation for lives of service, leadership and reconciliation in

church and society.”

Azusa Pacific University seeks “to advance the work of God in the world through academic
excellence in liberal arts and professional programs of higher education that encourages students

to develop a Christian perspective of truth and life."

John Brown University aims to provide “Christ-centered education that prepares people to honor

God and serve others by developing their intellectual, spiritual, and professional lives.”

An Australian college’s ® mission includes the purpose of providing training “which will enable
students to be effective communicators of God’s love and purpose for living, and provide an
environment where faculty, staff and students are able to pursue their commitment to be servants

of Christ”.

In all of these mission statements, the words ‘God’, ‘Christ’ or ‘Christian’ features prominently.
Such statements as ‘the work of God’ and ‘God’s love’ are based on the concept and the
assumption that a Christian God exists as a separate and supervenient entity. This places the focus
on a higher spiritual realm to which human beings are oriented. The core meaning in these
mission statements comes from their connection with God, and the individual’s power and
fulfillment as centred in God, in comparison with meaning in secular universities which is centred

in humanity.

This presupposes different kinds of outcomes for students. Despite similarities between the aims

of Protestant evangelical colleges and secular universities, there is a very real difference in what

® This college is unable to be named due to issues that have arisen in this study.
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they propose to offer in their education of students. Students in all higher educational institutions
are meant to achieve goals in chosen field of practice and also to accumulate knowledge for life.
This is a blend of knowledge to function in the workplace with benchmarks established in

individual workplaces, but including an equipping of the ‘whole’ person in relationship to others.

Education in Protestant evangelical colleges and universities is an individual and communal
equipping as well, but these mission statements suggest that in evangelical education people are
encouraged to think beyond the here and now of life and beyond education for a career. These
aims imply ideas around the Christian experience, and the inclusion of abstractions of thought
that people otherwise may not engage with, such as those involving life’s meaning and purpose. It
includes the emotional connection to a universal force that is also present in a spiritual and
relational sense and this connection links them to other colleges and universities that espouse
similar values. From their mission statements, it is clear that these institutions do not intentionally

separate their Christian mission from any aspect of education.

This openly ‘Christ-centred’ charter of many evangelical Christian colleges and universities,
according to Carpenter, places them in an opposing and even philosophically threatening position
to the secular universities, which are viewed as ideologically different. “It is necessary to
recognize that ours is a counter-cultural vision." (1999, p.117). This conception of an evangelical
Christian college is in some ways anti-modernist and different to the ideals of inclusivity,
pluralism and diversity as understood in the university system. “They [secular universities] do not
easily include and tolerate perspectives that dissent from their vision of tolerance and inclusivity."
(ibid p.115) It is clear that whatever the actual differences from the secular universities in the
kinds of education that evangelical Christian institutions offer, many regard them as radically

separate entities with radically different charters.

Evangelicalism

Protestant evangelical colleges share with all of the broad traditions of Christianity a connection
with the Christian story but also have their own particular emphases — things that connect them
together. Evangelicalism includes a commitment to the ‘evangel’ or ‘gospel’ summarized as a

doctrine of personal redemption. “God has manifested unconditional love and grace in and
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through Jesus Christ to reconcile humanity to God’s self and to redeem all of the created order”
(Heie, 1997, p.246). The National Association of Evangelicals (NAE) in the USA still affirms

many standard evangelical convictions, including

the inspiration, infallibility and authority of the Bible; the Trinity; the deity, virgin
birth, sinless life, miracles, atoning death, bodily resurrection, ascension and
personal return of Jesus Christ; the regenerative work and present ministry of the
Holy Spirit; the resurrection of the saved to eternal life and the damnation of the lost;

and the spiritual unity of believers in Christ. (Patterson, 2005, p.43).

Heie argues though, that a commitment to the ‘evangel’ is not peculiar to evangelical Christianity,
and he describes the main distinguishing characteristics of evangelical beliefs (following
Bebbington 1994) as biblicism, conversionism and evangelic activism. The focus on colleges and
universities that would describe themselves as evangelical emphasizes these aspects of the
Christian faith. Evangelical colleges and universities are based around an evangelical mission and
a number were formed for the sole purpose of evangelizing and missionary work, with many
founded as a result of the religious revivals in North America in the 18" and 19" centuries.
Evangelical colleges and universities are joined more by a common style than a common
denomination. “That style is typically biblical in preaching, mildly Wesleyan or Calvinist in
theology, congregational in polity, conservative in ethics and politics, enthusiastic and informal in

ritual, cautious toward the regnant culture, plain in manners.” (Burtchaell, 1998, p.743).

Evangelism in reality is not a unified movement but encompasses a variety of doctrinal beliefs.
Some evangelical organizations ‘confront, engage and resist’ the wider society while others
emphasize inner piety and spirituality (Wuthnow, 1993, p.153). The colleges and universities in
the evangelical tradition come from a number of different church connections and faith traditions.

Burtchaell identifies two large families of evangelicals;

those descended from the Wesleyan tradition, whose religion has been centered upon
experience and feeling, and those descended from the Calvinist tradition, whose
religion has been centered upon defined creed.....The Wesleyans spoke of
inspiration, enthusiasm, joy and they easily spoke of all Christian believers as really
one. The Calvinists spoke of fidelity and duty, and had a stronger sense of distance

between the saved and the lost. (1998, p.776)
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Evangelical Christian colleges and universities emphasize “the importance of the Bible as a guide
for Christian faith and practice, the centrality of Jesus’ atonement for human sin, and evangelism

as one of the primary missions of the church” (Jacobsen, 1997, p.342).

Evangelicalism has also come to be associated in the minds of many in Australia with the
Pentecostal style of worship that is characterized by inspirational outpouring and demonstrative
expressions of worship, but many evangelical colleges and universities do not employ this
emotive style of worship and teaching, and some colleges are ““a little leery of the total package of
evangelicalism’ (ibid). For instance, the historical roots of Messiah College in the USA in
pacifism and pietism meant that “not everyone wanted to be known as a card-carrying
“Evangelical”.’ (ibid). Others have felt that the term evangelical threatened to pigeonhole it in the
public mind with fundamentalism (Moore and Woodward, 1997, p.302), and have not been
comfortable with the term ‘evangelical’ for that reason. Some writers make a distinction between
evangelicalism which stresses engagement with the broader culture, and Pentecostalism and
fundamentalism which advocate withdrawal (Beyerlein, 2004, p.506), although Pentecostalism in

this thesis is assumed to be a part of the wider evangelical movement.

Evangelicalism has been associated with preaching as the primary form of knowledge
transmission, the idea of individual salvation through conversion and biblical knowledge as the
means of understanding God and the natural world. Because of their emphasis on individual and
personal salvation, evangelical organizations also differ markedly from those institutions whose
traditions are steeped in heavily encoded religious structures and rituals as a means of
approaching God. The emphasis on the directness of the individual’s approach to God is vital in
understanding evangelical religious organizations. The evangelical approach has emphasized the
conversion of the individual and therefore has not been tied as heavily to church structures and
traditions. “In sharp contrast to religious developments in western Europe, American evangelicals
continued to make their messages heard in a society increasingly defined by the norms of
democratic individualism.” (Noll, 1994, p.62) Choice was an important part of North American
culture, and the “American idea was to choose a religion of one's own, rather than to conform to a
given one. This produces a much more intimate relationship between the individual and his
religious behaviour patterns..." (Adorno, 1975:2001, p.537) The same appeal to an individualistic

trend in all of western culture could also be applied to evangelicalism in Australia.
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Evangelical Christian organizations are also to be distinguished from fundamentalist Christian
organizations. "Fundamentalism was a loose, diverse, and changing federation of co-belligerents
united by their fierce opposition to modernist attempts to bring Christianity into line with modern
thought.” (Marsden, 1980, p.4) Fundamentalism has been associated with dispensational
premillenialism. ’ Although both evangelical and fundamentalist Christian organizations are
deeply concerned with the meaning of the biblical scriptures and the living out of the scriptures in
the lives of individuals, for fundamentalists the bible is inerrant and is “not only an infallible
authority in matters of faith and practice but also when it addresses scientific and historical
issues.” (Kyle, 2006, p.14). A faculty member at an Australian evangelical college distinguished
the fundamentalist belief in biblical inerrancy from the perceived approach in her institution,
which she stated promotes a diverse range of theological approaches and takes a range of biblical

scholarship into account.

Despite some contrary popular opinion, a number of writers consider that fundamentalism is not a
major force in North American Christianity today. Marsden (1980) asserts that “fundamentalism
in its classic form was never a dominant force... Yet within the neo-evangelical movement since
the 1960’s and 1970’s, “fundamentalist tendencies are diffuse, though considerable.” (p.228)
Fundamentalism and evangelicalism are however linked together by their history, particularly in
the United States, and by the interweaving of their beliefs and their style. Casanova asserts that
"the boundaries between fundamentalist and evangelical Protestantism have always been fuzzy
and porous. Often only the self-proclaimed posture of separatism has served to identify to oneself
and to others one's pure fundamentalism." (Casanova, 1994, p.162). Fundamentalism could be
described as part of the wider evangelical movement, and “the public reemergence of Protestant
fundamentalism has been part of a much more complex, multivalent, and multidirectional general

evangelical revival.” (Kyle, 2006, p.14).

Evangelicalism, liberal arts colleges and higher education in Australia, the
USA and Great Britain

The desire to examine, explore and interact with a range of knowledge areas outside of theology

has been an integral part of Protestant evangelical tertiary education in the USA, which is

" Dispensationalism is “a understanding of the bible that divides the relationship of God to humanity into sharply
separated epochs ” (Noll p119) and that God’s purposes can be revealed through an understanding of this outworking.
Premillennialism is “the belief that the second Coming of Christ will precede the millennium and is therefore
imminent.” Bebbington (1994). It also centred on the idea that Christ will return to earth to redeem the faithful and
establish an earthly kingdom in Jerusalem
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evidenced in the founding, and the continuing patronage of Protestant evangelical liberal arts
style colleges and universities throughout that country. Holmes asserts that “what commends the
liberal arts college is that the Christian's vocation is larger by far than any specific ministry or

vocation one may enter: it reaches into everything a person is and can be or do.” (2002, p9)

The idea that religion had a part to play in all of life, not just in the privatized, individuated life
(Holmes, 2002), and that religious perspectives could affect the public sphere has been a guiding
principle of North American evangelical educational institutions. "That's what Christian higher
education is useful for, for serving the church and society and arts and sciences, for understanding
these spheres of service and developing the skills and character they will require of us.” (ibid
p-172). These institutions perceive their mission as serving not only the religious sphere, but also

having an impact on the wider society.

Many of these institutions have been characterized more recently by an increasing willingness to
offer specialist and professional type of courses, either as separate qualifications, or as
concentrations in a Bachelor of Arts or Science degree. Protestant evangelical educational
institutions tend to work with, rather than against the prevailing culture, and this includes offering
many similar courses to those offered in the secular academy, such as graphic design. The idea
that there is no area of knowledge that is not relevant to God has meant that specialist knowledge

areas like graphic design were not incompatible with their charter.

There has been a growth in Australia over the past 30 years of a small number of evangelical
Protestant colleges that provide tertiary education in various discipline areas other than theology
and ministry.® These colleges have some similarities to the North American model of liberal arts
style evangelical education. Colleges of higher education like Wesley Institute, Tabor College,
Avondale and Christian Heritage College, and vocational colleges such as the School of Creative
Arts, Youth with a Mission and Hillsong College, derive from or have been influenced by this

model.

By contrast, there do not appear to be any similar evangelical colleges in Great Britain offering
liberal arts subjects or a range of professional courses. The reasons why a few of these colleges

have found a place in Australia, with its far smaller population, are worth considering. Within the

8 Theological training in the evangelical tradition has a long history in Australia, with the majority of evangelical
colleges, such as Moore (Anglican) and Morling (Baptist) remaining focused on theological and ministry qualifications.
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confines of this project, it is not possible to encompass a detailed exploration of these reasons,
and a comprehensive comparison of evangelical higher education in these three countries would
be a pertinent topic for another investigation. ° The aim here is merely to situate in context higher
education in Protestant evangelical liberal arts style colleges in Australia and offer some brief

points of comparison.

In the United States, evangelicalism is the primary religious influence, with evangelicals
constituting the largest and most active component of religious life (Noll 1994, p.9). In higher
education, 27% of students across all campuses described themselves as evangelical. (Railsback,
2006) In contrast, Protestant evangelicalism in Australia and in the UK today is not a major
force. Census data does not specify statistics for evangelicalism in Australia, but in 2001 the total
sector representing Baptists, Churches of Christ, Pentecostal, Salvation Army and ‘Other’
Christian was 6% of the population, although not everyone in these groups would describe
themselves as evangelical. Even accounting for evangelical influences in the Anglican, Uniting,
Presbyterian and Reformed churches, it is likely that those professing a Protestant evangelical

faith in Australia would constitute less than 10% of the total population.

However, it is a mistake to imagine that evangelicalism has not had an important influence on
Australian religious life since colonization. Protestant evangelicalism was present in Australia in
the early Church of England chaplaincy of Marsden and Johnson, and an Anglican evangelical
tradition was well established in Sydney by 1850. (Dickey, 1994). '° Evangelicalism was also
present in other less establishmentarian Protestant churches from early colonial times. Indeed the
early alliance between the established churches and state was considered by some church-men to
be threatened by evangelicalism, especially in the form of Methodism which appealed to the
working classes with its emphasis on “equality of all men before God, enthusiastic hymn singing,
the fervour of class meetings and the extra-clerical manpower of lay preachers.” (Thompson
1994) p8 '' Revivalism in the 18" and 19" centuries was responsible for a strengthening of

evangelicalism in Australia, as well as the USA and Britain. >

® Bebbington (1994) has compared Evangelicalism in Modern Britain and North America, and this article provides
many ideas of relevance to Australia as well.

10. An active evangelical movement within the Church of England indeed survives today, especially in the Sydney
Anglican diocese.

' Parts of the Methodist church were strongly conversionist in their approach and in the 1880s had the highest church
attendance of any Protestant denomination. (ibid 23) The Salvation Army was another organization linked to
evangelicalism that arrived in Australia in the 1880’s and also exerted its influence, and the Baptists, the Churches of
Christ movement, the Christian Brethren and the Pentecostals all established churches in Australia that offered
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One of the primary differences between religious life in the USA, and Australia and Britain, was
that in the USA the First Amendment to the Constitution legislated the separation of church and
state. Kyle states that the separation of church and state in the US created “an exciting, diverse,
and vibrant religious climate...[and] the government’s laissez-faire attitude toward religion has
made it a market economy with no government support or restrictions” (Kyle 2006, p.3).
Religious groups were competitive from the outset and had to use techniques to appeal to the
individual for their patronage and attention. Disestablishment “made religion a matter of
persuasion, a cultural commodity, which people could accept or reject.” (ibid p.17). In the USA,
before the civil war, many colleges and universities were established by churches and

denominations, and many of them were governed by church-men.

Church related tertiary education has been a strong part of the North American culture and most
of the large universities, such as Yale, Princeton and Harvard, were originally founded by
Christian denominations and the heads of these institutions typically were church leaders. Well
before the civil war, many ‘old—time’ church colleges existed. Smaller tertiary educational

institutions that were founded by Christian denominations also flourished, and

a new synthesis of Calvinist faith, Scottish commonsense realism, and the
evangelical religion of the heart became entrenched in one Protestant college after
another and maintained its cultural hegemony of the 'life of the mind' until the last

quarter of the nineteenth century. (Casanova 1994, p.137).

In Great Britain, the large public universities were established as religious institutions in the
middle ages. By contrast to the USA though, university education has been seen as the role of the
state, but a state which included the Church of England as the established religion. Australia
closely followed the British model, but there were also notable differences. In contrast,

university academic education in Australia had never included an entrenched role for established

alternatives to the major Protestant churches, often having a “prominence and influence disproportionate to their small
national size.” Breward (1993) p222

12 While Australia has never experienced a religious revival like those in the USA and Britain, and has produced no
indigenous evangelical movements or sects (Phillips, 1981) , many Australian churches hosted evangelical revivalist
preachers in the last three decades of the 19" century, mostly from Great Britain but also from the USA. ‘American
style’ preaching has been influential in Australia, and this continued into the twentieth century with the Billy Graham
crusades of the 1960’s.
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religion, and Australian public higher education has been secular from the beginning.”
Universities were established in Australia at a much later time than in the UK or the USA, when
enlightenment ideals had already more firmly taken hold in higher education. They were a “bold
experiment...which paid no academic attention to Christian theology and morality, but
concentrated instead on the humanities, science and professional training.” (Breward 1993,
p.83)"

The history of higher education in both the United States and Great Britain has been that of the
declining influence of Christianity with the institutions it established or helped establish,
especially with the advent of the Enlightenment. "The enlightenment in Europe produced a series
of intellectuals who did not identify with the Christian tradition, and it was in this that the
antithesis between learning and faith was born.” (Arthur, 2006, p.18). Public, political life and
religious life have increasingly become separate spheres and contributes to "the separation of the
state from ecclesiastical institutions and the dissociation of the political community of citizens
from any religious community.” (Casanova 1994, p.135). Australia has followed this
philosophical trend, but because its universities in the main part were established much later,
there has not even been a transition to secularization in them; rather they have been primarily

secular in orientation from the beginning.

All of the most important higher educational institutions in the USA and the Great Britain have
become secularized. Yet while faith oriented religious institutions in Britain have all but
disappeared apart from those that offer theological and ministry training, there are a significant
number of faith oriented higher educational institutions in the USA today that offer a broad range

of courses, and these have expanded into a great number of discipline areas.

Despite the very different influences of Christianity on higher education in Australia than the
USA, a handful of evangelical style colleges of higher education have taken root in Australian

soil. While the numbers of these are small, there is a section of the Australian population for

13 Church related training for ministry in Australia was separately controlled and operated by various denominations.
A smaller population with leaner resources meant that even if denominations had wanted to, they could not provide a
comprehensive type of tertiary education let alone become involved in higher education generally without the financial
support and backing of the state. Denominations in the 19" century in Australia were hard pressed enough to educate
their own clergy and many of the church leaders up until the 20" century were appointments from overseas.

' In the establishment of Australia’s first university, Sydney University, university colleges provided religious

formation as part of a compromise reached in 1854, but these colleges recognized the primacy of university teaching,
and the university as an academic institution was never ‘Christianized’.
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which training in an evangelical environment has much resonance. This resonance has perhaps
much to do with a cultural style, the pervasive influence of the USA on Australian culture, and a
less entrenched role for established religion than in Great Britain. While it would be impossible to
fully explore this topic in such a brief summary, some of the reasons for the success of the small

number of evangelical colleges in Australia may be found in these connections.

While Australia retains strong links with Great Britain, Australians have been for the past half
century very heavily influenced by North American popular culture, and its myriad forms.
Popular forms of evangelicalism are immensely acculturated, and have a success oriented ethos.
The linking of religion with commerce and popular culture that might sometimes be viewed by
the British as “brashness” (Bebbington, 1994), is less likely to be viewed pejoratively by
Australians. Thus, Australians may be more comfortable with the idea of religious institutions
providing training for commercially oriented courses such as graphic design. Church and state
have not been as firmly enmeshed in higher education in Australia as in Britain. Australia also
shares with the US a colonial history and a rejection of establishmentarian structures. This could
be seen to include ecclesiastical structures, which Australians have often disparaged, even though

Australia has never legislated to separate church and state.

The past 20 years in Australia have also seen the rise of the ‘religious right’ and their expanding
influence on politics, as well as the establishment of a growing number of successful evangelical
Christian schools. These appeal to the part of the Australian population that is politically
conservative and economically aspirational. Kyle also sees individualism as a key component of
republicanism, political democracy and the market economy — the pillars of the American

“secular gospel.” (Kyle, 2006)

Evangelical tertiary education outside of theological or ministry training serves a segment of
Australian society that is small but large enough to encompass a variety of worship styles, options
and choices, and one that interacts in many ways with the values of contemporary culture. There
is also a growing evangelical Christian cultural sphere that offers employment to graduates of
these institutions. Protestant evangelical educational institutions can have a foot in the public
square and one in evangelicalism at the same time, and this makes them attractive to many with a

conservative Christian faith.
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It is difficult to envisage that liberal arts style Protestant evangelical colleges would ever attain
the status and popularity in Australia that they do in the USA. They are likely to remain small and
marginal, but they are unlikely to disappear, now that they have firmly established a foothold in

Australian tertiary education.

Overview of graphic design or related degree courses in evangelical
Christian colleges and universities in Australia and the USA.

Australia

In a number of evangelical style colleges there are now qualifications in discipline areas outside
of ministry and theology. Teacher education, Performing arts, Humanities and Social Sciences,
and Business are areas that have been the traditional provenance of the public universities. Some
of these courses are now offered in evangelical higher educational colleges in Australia, such as
Tabor College in Adelaide and Melbourne, and Christian Heritage College in Brisbane. Only one
degree level program in Graphic Design (Bachelor of Design) is offered at a Protestant

evangelical college in Australia.

Even in the broad area of Christian tertiary education in general, there is little offered in Australia
in the area of graphic design. Avondale College in rural New South Wales, a Seventh Day
Adventist College, offers Visual Communications/Graphic design as part of a double major with
Theology or as a minor. The Australian Catholic University in Sydney offers a degree in Graphic
Design. Notre Dame University, based in Western Australia, is a Catholic university which offers
such areas of study as Journalism, the Internet and Digital Communications, and Film Production,

but does not offer subjects directly related to graphic design.

While this study concentrates on degree level graphic design courses in higher education offered
by evangelical Christian colleges, it is worth noting that apart from those offering Bachelor level
programs and higher, a number of evangelical colleges in Australia offer courses at the level of
vocational training that are in some way related to design and multimedia. Sometimes courses in

graphic design or related areas such as multimedia or media studies are run directly by large
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churches themselves. ' Vocational training colleges are often closely associated with evangelical

Christian churches, but these vocational courses are not the subject of this investigation.

Great Britain

There are a number of colleges in the UK offering undergraduate and sometimes higher degrees
that have an evangelical emphasis, such as Cliff College, Redcliffe College, Oak Hill College,
Birmingham Christian College and Spurgeon’s College. The courses at these institutions are
based around missions and ministry training, and although some offer course units such as
Counseling, Sociology and Politics, none offer specialist courses outside of ministry and
missions. There does not appear to be a graphic design course in higher education in the United

Kingdom at an evangelical Christian institution.

Thatcher states that in the Council of Church and Associated Colleges of Higher Education in the
United Kingdom “deep secularization...is pervasive”. In Great Britain, there are virtually no
Christian universities. Those religious colleges of higher education that have attained university
status “can be said to be religious in origin rather than orientation...[and] do not display a critical
Christian engagement with the secular world which we would see as an essential hallmark of a
Christian university.” (Thatcher, 2004, p.171). The Christian heritage is often embedded in the
names of universities and colleges but the institutions themselves are secular. (Francis, 2004,
p.149) (Walker and Wright, 2004, p.56). Thatcher notes that “the ‘Christian context’, which still
appears in their mission statements, is little more than a tacit nod, a wink of deference towards a
former religious heritage for the benefit of certain members of governing bodies and bishops.”
(2004, p.171)

United States

There are, however, a fairly large number of Christian colleges and universities in the USA, both

within evangelical traditions and outside them, that offer degrees and run higher educational

'3 Hillsong College in Sydney offers a Certificate course in TV and Media and the School of Creative Arts in Sydney
offers a course in Screen Production. Youth with A Mission in Perth offers a course in Frontier Media, including units
in Video Production & Editing, Photography, Desktop Publishing and Website Design. Harvest Bible College in
Adelaide offers a Certificate III in Multimedia.
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programs in graphic design, multimedia and/or media studies, or visual arts courses with a sub
major in graphic design. Christian colleges that offer a wide range of liberal arts, applied arts, and
professional programs such as graphic design are more likely to be located in the USA than
anywhere else. Holmes states that the idea of a liberal arts Christian college is almost unknown

outside of the USA (Holmes, 2002)

The Council for Christian Colleges and Universities (CCCU) represents over 100 mostly
evangelical Protestant colleges in the USA (as well as a number of affiliated colleges both in the
USA and abroad).'® Patterson describes the 170 plus members and affiliates of the CCCU as
united by a evangelical ecumenism.  “By using a flexible, irenic approach to evangelical
boundaries and applying a truly ecumenical spirit, the CCCU has successfully united a

kaleidoscope group of schools in the pursuit of a common cause.” (Patterson, 2005, p.53)

The websites of US colleges listed as members of the CCCU were examined.
Below is a list of the Protestant denominational affiliations of the colleges on the CCCU website

(last accessed 16.2.07)

N
W

Baptist or Southern Baptist:

N
[\

Non denominationational
Presbyterian or reformed Presbyterian
Nazarene

Churches of Christ

Wesleyan

Free Methodist Church

Brethren

Church of God

Mennonite and Mennonite Brethren
Christian and Missionary Alliance
Assemblies of God

N W W K AN A AN OO

Friends

' The CCCU website states that of the 900 colleges and universities in the USA that are "religiously affiliated" but that
there are “only 102 are intentionally Christ-centered institutions that have qualified for membership in the CCCU”.
These are colleges that are evangelical in style and are described as “intentional about helping students enderstand the
world from a faith perspective”. Between 1992 and 2002 these colleges gained a 67% increase in student numbers. The
CCCU website advertises better retention rates than the national average and states that in 2003 the US guide to the
best colleges has recognized nearly all the CCCU colleges, most being rated as excellent value financially.
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Christian Reformed Church 2

Reformed 1
Missionary 1
Evangelical Covenant Church 1
Evangelical Free Church 1
Total 101

All three North American colleges or universities selected for more detailed analysis in this study
are described on the CCCU website as having no official denominational affiliation. The
Australian college is an affiliate college of the CCCU and could also be described as multi or

non-denominational.

An examination of the course offerings of 90 evangelical colleges listed on the CCCU website
was conducted in 2004. Of the 101 colleges listed at that time, relevant information at eight was
unable to be accessed. The three Canadian colleges were excluded from the website investigation.
The course offerings at 90 North American colleges were therefore investigated through their

websites.

Of the 90 colleges remaining:

22 offered a Graphic Design concentration in a BA with an art major.

9 offered degree majors in Graphic Design

1 offered a BA in Computer Graphic Arts

18 offered Graphic Design or multimedia options within qualifications such as
Communication Arts, Advertising or Digital Media.

42 offered no graphic design or at most one or two design units in other course areas.

Two colleges offered more than one of these programs

These figures show that more than half of the colleges included Graphic Design or a related area

as an important part of their course offerings.
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Identifying some reasons why students may want to come to evangelical
Christian colleges

A small survey of a limited sample of graphic design students at four Protestant evangelical
colleges was conducted in 2004 as part of this investigation. Although this very small sample
cannot be assumed to be representative of students in graphic design courses in evangelical
institutions, it does support other research on why students chose to attend Protestant evangelical

institutions.

Students who responded to the survey were all majoring in graphic design, or a related area such
as digital arts or digital media. This survey included simple demographic information on the
students, and asked questions on church background and attendance, and the reasons for choosing

the college they were attending. Following are the results.

Students surveyed:

Azusa Pacific University 13
John Brown University 14
Messiah College 9

Australian college 13
Total 49

Numbers of students who came from a background that included Christian church attendance or

who currently attend a Christian church outside of the college or university.

Aust. College — 11/13
APU - 10/13
Messiah — 8/9

JBU - 12 /14

Number of students who answered the open-ended question, ‘Why did you choose to attend this

college?’

JBU 12/ 14
Messiah 9/9
APU 7/13
Aust. College 10/13
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Responses to ‘Why did you choose Aust. Coll JBU Messiah APU Total

to attend this college?’

Cost 4 4
Recommendation 4 2 3 6
Small class sizes 2 1 3
Quality of lecturers/high standards 2 3 1 2 8
Atmosphere 1 1 1 1 4
Scholarship/financial aid offered 1 2 2 5
Christian college/beliefs of college 3 7 5 4 19
Type of courses offered 2 5 4 1 12
Study abroad program 1 1 2
Accepted into course 1 1 2
Offered degree level program 1 1
Location 4 5 3 12
Size of college 1 2 1 4
Sense of community/caring 2 2 1 5
Diverse student body 1 1
Courses would be easier 1 1

Most students who answered that question gave a number of reasons for choosing their college.
The highest number of responses concerned the Christian orientation of the institution. The
Christian orientation of these colleges and universities is clearly a vital factor in attracting the
kinds of students who are seeking the kind of faith based education that they provide. Longman’s
report on Macguire’s 1999 study distinguishes one question that clearly divided the matriculating
students who were bound for Christian colleges: "On average, how many times are you in church
on a given week?" "More than once a week" was the response given by 87 percent of the
matriculants”. 96% of the matriculants who entered Christian colleges answered ‘yes’ to the

question “Is a Christian atmosphere on campus important to you?” (Longman, 1999)

Baylis reported on a study of 1994 graduates of 37 CCCU institutions, surveying 2469 alumni.
More than 90% of CCCU alumni indicated that maintaining personal Christian discipline was a
goal or objective that they felt was "essential" or "very important” to them. More than 85% of the

alumni also rated as "essential" or "very important" being involved in a local church and being
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involved in Christian service. Being involved in evangelistic outreach was selected by almost
59% as "essential” or "very important." More than 98% attended religious services, more than
91% maintained daily, personal devotions, more than 88% shared their faith with another person,

and more 84% participated in small group prayer and Bible studies. (Baylis, 1996)

The small survey conducted as part of this investigation suggests that for many of these students
the critical combination of factors that lead to enrolment was the offering of a specific course that
they wanted to study and the Christian orientation of the college. In fact, in this small survey
taken, a combination of high standards and the offering of a specific course elicited most
responses. This suggests that it is not just the Christian values or course components, but perhaps
the critical combination of the kinds and quality of courses offered and the religious orientation of
the institution. These responses also support the idea, which will be more fully discussed in
Chapter 6, that these colleges are changing and becoming places where professional courses and

intellectual rigour is an increasingly valued component of education.

Also supporting the importance of the academic standards and courses to students is a study by
Beyerlein (2004), who found that Protestant evangelical students are equally likely to get a degree
as those from other religious groups with the exception of Jews and more likely to gain a degree
than those from Protestant Fundamentalist or Pentecostal traditions. 7 It is likely that one of the
main reasons students attend these colleges is much the same as the reason they attend any

institution — desire to gain a good education and get a job at the end of it.

The size of the college, its atmosphere and sense of community is also important. Christian
colleges in general have a reputation for being nurturing communities and are places where
students frequently chose to come because of the *“ ‘community atmosphere’ and the quality of
interaction between staff and students.” (Grey, 1999, p.13) Bohus et al found in a study of 11
North American evangelical colleges that were members of the CCCU that a psychological sense
of community was positively correlated with spiritual well being and religious commitment in
these institutions. “[Clampus life is engineered to foster and make possible the active and
consistent pursuit of spiritual growth and Christian character development among students.”
(2005, p.22). '®

'7 Beyerlein distinguishes between evangelical, Pentecostal and fundamentalist traditions. In this study, Pentecostalism
is assumed to be part of the wider evangelical movement.

'8 Bohus et al also found that participation in campus activities with no explicit Christian orientation, such as
government, athletics, media and choir, did not correlate positively with students’ psychological sense of community,
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Why do Protestant Evangelical Colleges and Universities offer Graphic
Design Programs?

The relationship between graphic design degree courses and evangelical Christian educational
institutions is not a simple one and there is a complex mixture of reasons why these institutions
offer graphic design courses. The growth, expansion and success of evangelical Christian colleges
and universities today has depended upon a number of factors and among these is the popularity
of their course offerings. Operating the type of programs that are in demand in both secular and
Christian sectors of the market is a distinct advantage and one that gives them relevance and

access to students who might otherwise have gone elsewhere for their education.

Interviews with a small sample of faculty and staff from four evangelical Christian colleges or
universities do not provide definitive answers as to why these courses are offered in Protestant
evangelical institutions as a whole. Responses of faculty and staff members do however, suggest
reasons for graphic design courses being introduced in those institutions, and these also support

other more general studies cited earlier in this chapter.

Graphic design courses are sometimes introduced in these colleges for largely practical reasons.
There may be a demand from students or a perceived market for the courses. When asked how the
program started, a lecturer in one evangelical Christian college stated that “there was student
interest/demand, and then I was hired there as a means to run the program.” (College A) Faculty
and staff are usually concerned that there will be attractive employment outcomes for students.
Often the reasons why graphic design courses are offered correspond to the reasons they may be
offered in secular organizations, such as a ready market and the availability of resources and
staffing. In some cases they grow out of other courses such as fine arts. At the Australian college
the graphic design course developed out of the visual arts course because “more people wanted to
do it” and “it was more practical, students could get jobs.” (College D). At this college, subjects
were offered in graphic design within the diploma in creative arts (art) and became so popular

that a degree course in graphic design resulted. A respondent at another college, when asked if he

and they stated that “although these activities provide a setting where students can relate to the institution or interact
with fellow students, they do not necessarily provide what is needed for the development of a stronger sense of
community.” (Bohus p34)]
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had a set of guiding principles that he uses for developing curriculum, said “not really...because

on one level I know that this is what the student needs to get a job.” (College C)

Although in most cases graphic design courses in a particular college are not exclusively serving
the church organizations to which they may be linked, or even other church organizations, the
visual communicative practices in Christian organizations gives educational institutions an
additional imprimateur for running such courses, as the churches themselves constitute a market
for graduates of graphic design courses in Christian colleges. While there is usually no direct link
between the offering of degree level graphic design courses and the churches that these
institutions they may service in producing graduates with graphic communication skills, the
colleges must be responsive to the needs of Christian churches and denominations because of the
demand for graduates from those organizations. Many students want this kind of education and
are seeking employment within church organizations. Graduates can be employed by larger and
higher profile churches or design studios that service them, regardless of their denominations,

One faculty member stated that

the percentage [that find work] in Christian organizations would be lower simply
because there is not as much work to be found, although many churches are now
coming to understand that visual communication is as important to the work as
music ministry. Some of our students start their own [Christian based] companies.

(College A)

Such courses also perform a logical function for the churches and parachurch organizations that
may hire these graduates, producing designers who may take up roles that promote, and enhance
the image of these organizations and so assist them in their ability to sell and promote their
services and to spread the gospel message effectively. Competent designers are valued in church
organizations. On a broader level there is also the notion that graphic design may assist in a more
contemporary way in converting people to Christianity and so indirectly plays a part in
evangelizing. Evangelicalism is strongly connected to the idea of redeeming all of society, and so
graphic design courses provide a valuable means of visual communication, and further

legitimizes the offering of these courses.

Yet there is no evidence in the interviews conducted in four educational institutions that

conversionism has been a motivating factor behind the introduction of graphic design courses,
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and the reasons why the colleges offer such courses are often only tenuously linked to the mission
of redemption in which these Christian organizations engage. Religious socialization as well as
conversionism is seen as a way to fulfill the mission of evangelical organizations (Florey, 2002),
and providing wide ranging courses for evangelical Christian students is part of this socialization.
The successful outcome of keeping Christian students in evangelical environments is clearly
reflected in the results of studies. Railsback (2006) conducted surveys of freshmen and seniors at
hundreds of college campuses and found that evangelical Christian students attending CCCU

colleges are more likely to hang on to their faith than those attending secular colleges.

Although there is less evidence in interviews conducted with faculty and staff at four Protestant
evangelical colleges that graphic design courses are seen primarily as training for Christian
ministry or for work in church organizations, ministry is seen as one among a number of reasons
for offering the courses. One respondent in interviews conducted spoke of the course as assisting
churches in media outreach, community relations and advertising. Other reasons for the
involvement of management and faculty in graphic design courses were given by two staff
members: a desire to improve the standard of graphic design produced by Christian organizations,
and the desire to have more effective role models for evangelical Christians in the media industry.

This will be discussed further in chapter 7.

But having established that they want to offer these courses, colleges support their ‘unique’
missions by aiming to offer them with a difference. The course content in graphic design itself
may not necessarily be different in the studio practice or workshop component, but what is seen

as different is not the work itself but the context. A staff member at college D put it this way:

One of the things that makes it different is the context in which you pursue a task.
[Welsee ourselves as creatures in the image of God...in a capacity given by God

[who creates a] remarkably beautiful divine nature within us. (College C)
He believes that students in any department or course must ask the question of their work: “ Is
this piece of work God honouring? Does it bring glory to God?” This equates to putting it in a

different frame of reference, doing the work for a different purpose.

The evidence from these interviews and other research supports the idea raised earlier in this

chapter that students coming to these colleges and universities want training at a high standard for
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particular career outcomes, but they want it with a difference. If evangelical Christian
perspectives were not important to students and their sponsors, such courses would be unlikely to
survive in these smaller and more marginal environments. Protestant evangelical organizations
want to synthesize faith and learning. Both goals are present — that of wanting to be able to offer
students a place as highly competent career professionals in their field and that of wanting to

provide an education that includes evangelical Christian influences and components.

The institutions offer environments where evangelical Christian students can train as
professionals, and they provide an evangelical Christian environment. They also need to be
responsive to student demands, and today this means gaining a degree that has wider
applicability. In reality, evangelical Christian organizations are given more prestige, status and
power through the offering of degrees. There are practical reasons for running such courses, as
have been outlined, but these institutions are also aware that an important part of their mission is

to educate the evangelical Christian and to advance the gospel message.

Perceived influences of Protestant evangelical churches and
denominations, and their relationship with higher educational institutions
offering these courses

Within evangelical Christian colleges and universities there are very real differences in
denominational emphasis. As has already been pointed out, Evangelism crosses traditions and
many denominations are represented by evangelicalism. Founding denominations and religious
traditions have an impact on Protestant evangelical colleges and universities, and evangelical
organizations may vary considerably in style and doctrinal emphasis. Some of the evangelical
colleges that offer graphic design at undergraduate level are fairly strongly attached to the
denominations that are linked to them, while others have a more independent stature. The four
institutions that are highlighted in this study are multi-denominational or non-denominational,
and the advantages of such a stance are considered in chapter 3. Those institutions that are multi-
denominational are usually fairly structurally independent of their founding and supporting

denominations, and have their own missions and place with higher education.

Most Protestant evangelical educational institutions have a complex relationship with sponsoring

churches and denominations, and the Christian story is filtered through the cultural forms and



practices to which it adheres. A comparison of multi or non-denominational institutions and those
that are strongly aligned to individual founding denominations would be an important addition to
the knowledge base in this area, but while these traditions are important in understanding each
institution, it is not within the scope of this study to pursue an examination of these traditions and
their impact in any depth. However, writing on evangelical higher education which includes the
influence of traditions and founding denominations have been provided by others such as
Marsden (1998) Burtchaell (1998) and Hughes and Adrian (1997).

Each of the four institutions singled out for more detailed examination in this study comes from a
very different tradition. In the USA, Messiah College was founded by Pietists. The Training
School for Christian Workers that became Azusa Pacific University by Quakers (Friends) and
John Brown University by an individual that had been converted through a Salvation Army rally.
A short summary of the history of these organizations is included in Appendix A. The Australian
college has multiple denominational influences that include a well known Christian denomination
in Australia, and the Christian Life Movement in North America. All of these institutions are now
multi-denominational, and base their distinctive identity on a broadly evangelical Christian

doctrine.

Not all religious activity is based in the churches and Christian educational institutions are also
centres for the communication of religious knowledge. Indeed, in Australia some churches are
moving towards conceiving of schools as congregations. Christian higher educational institutions
perform many of the same functions as churches; they train, provide community, they are
purveyors of religious knowledge and they evangelize. This has been part of their distinctive
history in the USA. “Colleges often became centers of religious revival where direct efforts were
made to evangelize students, something that was not permitted in the common schools.” (Elias,
2002, p.184). They have their own particular style and an established relationship with the

external world.

There is no evidence to suggest that these colleges are responding directly to the directives of
denominations or founding churches by offering graphic design undergraduate courses. These
higher educational institutions have their own trajectories. They are not simply part of the
tradition of the churches, but reflect their own rich histories. They are however, influenced by the
faith perspectives and traditions of their founding denominations as well as others to which they

are connected, and they do respond to external forces, both secular and religious. Their
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denominations will play a part in the style and general orientation of the institutions — and play a

part in determining whether they are called to resist, confront or engage with society.

Conclusion

This chapter has provided an overview of Protestant evangelicalism and courses in higher
education offered at Protestant evangelical colleges and universities other than for theology and
ministry training. It has explored some of the reasons why education outside of theology and
ministry might exist at these kinds of institutions, as well as some of the reasons why graphic

design courses may be offered in a number of them.

This chapter has shown that Protestant evangelical colleges and universities aim to offer a very
different kind of education to secular universities, even in a commercially oriented course such as
graphic design. They may offer graphic design programs for largely practical reasons, but they
cater for students with different needs and values. The fact that they have very different missions,
and these missions include training for all of life, and not just a career, gives them a wider
purpose and mission that means they may comfortably offer many different kinds of courses,

including such courses as graphic design.

Many of these evangelical Christian colleges in Australia and the USA are now embracing
specialist courses such as graphic design aimed at particular career outcomes. The purpose of
these courses is not necessarily to provide training for life, for Christian ministry or to produce
graduates for employment in various Christian organizations, but they are training for
employment in specialist fields for organizations, both secular and religious. As has been shown,
there is a very complex mixture of reasons why graphic design courses may be offered at
Protestant evangelical colleges and universities, and a number of reasons why students may wish
to enroll in them. Some are linked to the religious mission of the colleges, while others are
pragmatic and influenced by their position in the higher educational community. Yet these
colleges aim to offer courses with a difference, and all courses provide religious formation, as

evidenced by a number of studies on colleges and universities related to the CCCU.
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The next chapter will provide a theoretical framework for this study. It will review the literature
on Protestant evangelical higher education that has been most important in framing the arguments
in the study, and explain a number of different theoretical and philosophical approaches that
informed various aspects, both broad and specific. It will explain some of the theories employed
in this study, and give reasons why they were used. It will provide a summary of relevant writing
in religion in general, Protestant evangelical education in particular, and graphic design and

visual culture as appropriate to this topic.
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Chapter 2

Theoretical Framework
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Introduction

The theoretical framework for this thesis is situated within a body of work on Christian education
and more particularly on evangelical higher education. Reference will also be made as
appropriate to writing in the fields of visual communications, design education, theology and
ethics, including newer research in some of these fields in recent times. This chapter will explain
a number of the major themes relating to this topic that have emerged through, or have been

influenced by, the available literature.

There is a limited availability of relevant literature from Australia, and most writing on
evangelical higher education comes out of North America. It has been deemed necessary in this
study to establish wider perspectives, partly because of the need to better understand the field of
evangelical higher education in Australia, but also because this topic is concerned with the broad
social systems that encompass higher education, Christian education and graphic design
education. Sociological theory has been employed to draw some of the ideas in this framework
together. It has been influenced by post-structural sociological theories, particularly those of
Pierre Bourdieu. Ideas about how social organizations behave within their culturally specific
settings have been influential, including the way they change or resist change. Post-structural
social theories facilitate the interrogation of social process at its broadest and also at its most

intimate - that is, at the level of the interaction between people.

This chapter will interrogate the literature in these fields from the perspective of why Protestant
evangelical institutions might offer graphic design courses, how they might be different and what
might make them successful. It will firstly investigate, through the literature, some of the reasons
why these courses are offered. It will then examine reasons why they have the potential to
flourish in Protestant evangelical institutions, including their compatibility with social ideals and
expectations. It will also review, through the literature, the changing nature of evangelicalism,
and the secular forces and controls which might militate against the success of these institutions
and the courses they offer. It will use social theory to respond to this through the work of
Bourdieu, Stacey and de Certeau. It will then examine some of the issues in graphic design
education generally that may be important for these institutions to consider, and cite relevant

literature which supports the personalized methodology employed in this thesis.
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Protestant Evangelical Higher Education

Much of the available literature on evangelical higher education in North America comes from
writers with a highly involved evangelical faith based perspective. "Students need Truth, who is
by his very nature loving and personal.” (Monroe, 1999, p.193) Some writers have a distinctly
modernist agenda, emphasizing the importance of Christian higher education as imparting
meaning, and placing all knowledge in under the juristiction of a Creator God. This provides a
mandate for a broad based education within evangelical institutions, and suggests why such
institutions would run courses other than theology and ministry. (Holmes, 1999, 2002) “The
Creator calls us to exhibit his wisdom and power both by exploring the creation and developing

its resources and by bringing our own created abilities to fulfillment”. (ibid. p4.)

Many writers evidence a belief that evangelical higher education is a separate enterprise to
secular higher education and see its religious dimensions as setting it apart.. "It is not a call to join
the mainstream on its own terms either, or to let the world set the agenda." (Carpenter, 1999, p.
115). Some are critical of university education and its narrow focus, and see evangelical
education as radically opposed to secular education (Wolterstorff, 2002) (Sloan, 1999).
"Professors who serve in Christian universities need to be... people who wake up in the morning
with a desire to spend the day advancing God's reign in every possible way.” (Gushee, 1999,
p.150) There is a desire to explore an effective interface with the secular academy, yet still
emphasize finding ways to operate distinctively in evangelical Christian education. "By
demonstrating an understanding of our contemporary post-Christian culture, we are then able to

engage that culture with a measure of credibility" (Dockery, 1999, p.178).

Theological concepts are often employed by these authors as points of justification or support for
educational philosophy. "A Christian theology of education has no alternative but to be self-
critical....because its understanding of Christ's death is a 'No' to the adequacy or self-sufficiency
of any human endeavor before God." (Thatcher, 2004, p.180) Other writers suggest broader
theological frameworks for evangelical education. The integration of faith and the disciplines is a

recurring theme, expressed for example in a discouragement of "the scholar who attempts to be
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Christ-like in action ... but fails to see the connection between her Christian faith and her
academic discipline, taking on a thoroughly naturalistic approach to learning while only
interjecting a Christian proof text now and again." (Pressnell, 1999, p.125). Holmes proposes four
approaches to the integration of faith and learning — attitudinal, ethical, foundational and

worldview (Holmes, 2002).

All of these writers provide important indicators of the way that evangelical higher education is
perceived by those who are involved in the field, and give a sense of the reasons why such
courses as graphic design might be established in evangelical colleges and universities. There is a
view of their enterprise as life changing and pervasive, and of education as part of the mission of

Christian evangelical churches and denominations.

A number of other writers take a less personally involved and a somewhat more objective stance,
although their work is still generated from a position within the field of evangelical or Christian

higher education.

Hamilton and Mathieson (1997) posit four models of engagement with faith within Christian
higher education— The Convergence Model, The triumphalist Model, the Value Added Model and
the Integration model. These models are aimed at understanding how Christian colleges integrate
their faith based knowledge at different levels with other fields and how they see the faith
elements positioned within them. Smith (2001) examines at the idea of innovation and
interdisciplinary education in Christian colleges. Heie (1997) explores ways of understanding
evangelicalism in education and making the integrative project more effective. Hughes and
Adrian (1997)have assembled a number of writers from different traditions to investigate the
links to various faith traditions and what those traditions have to offer higher education from both
theological and historical perspectives. These writers have discussed salient issues for this thesis,
and offer a depth of interpretation as to how the faith and the disciplines may be more effectively

combined.

A number of other writers provide a critique of secular university education, situating the
Christian and secular academy apart, and are concerned to explore how Christian education is
different. Some view the entrenched empiricism and rationalism in the university system as
opposed to their own ideals (Sloan, 1994) (Poe, 2004). Theissen (2004)gives a defense of the idea
of the Christian university. Elias (2002) suggests that the Greek educational ideals that pervade
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the educational system are slightly different from the Hebrew-Judaeic ideals that influence

Christian education.

Wuthnow attempts to understand Christian education in relation to the wider social movements
and theories of the declining influence of denominationalism. He views Christianity as “part of
the web of significance in which we locate ourselves.” (1993, p.212). Wuthnow’s dimensions of
faith (1993) have provided a way of bringing together many diverse ideas, as well as a means of

coding and categorizing various aspects of the data collected in interviews.

These authors have identified issues of importance in evangelical higher education, and
illuminate why these institutions might offer specialized and professional courses, but also of
what might be different about them. They evidence a different worldview, one in which religious
knowledge is not perceived as belonging only to the religious sphere but is assumed to be

pertinent to the whole of life.

Evangelicalism and the Potential to Flourish

Evangelicalism itself is part of this investigation. Why such courses as graphic design might be
compatible with the ideals of evangelicalism gives a sense of why such a course might operate,
and the investigation has started with a definition of evangelicalism by Heie (1997), following

Bebbington (1994).

How Protestant evangelical organizations can prosper without withdrawing from the world or
setting themselves apart from industry and commerce has been at issue in this study.
Evangelicalism in the USA has remained strong, and can be seen to have particular resonance and
synergy with the ideals of American society (Kyle 2006). Weber accredits part of the success of
sectarian Protestantism as associated with the sacred duty of the individual to work towards the
increase of his wealth, as an end in itself (the ‘spirit’ of capitalism). "[O]ne's duty consists in
pursuing one's calling and that the individual should have commitment to his 'professional’
activity”. (Weber, 1905:2002, p.13). The rise of capitalism and Protestantism were thus
inextricably lined together. Hoover explains that the potential for personal transformation in

religion can be seen as compatible with financial success and consumerism as transformative
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themselves. “This exaltation...fitted neatly with the new language of the marketplace” (Hoover

and Lundby, 1997, p.91).

This has implications for professional courses like graphic design in evangelical Protestant
Christian colleges and universities, and the reasons why they might offer them. As part of the
‘American ideal’ courses like graphic design with their commercial orientation have a great deal
of resonance in Christian colleges in the USA, because of their compatibility with widespread
cultural aspirations and ideals in that country. There is a synergy between the characeristics of
evangelicalism, the cultural and economic aspirations of stakeholders in these institutions and the
nature of graphic design education.. Some aspirations and ideas in Australian culture have

marked similarities to North American culture.

Noll has addressed the topic of evangelicalism in tertiary education, asserting that evangelicalism
is a pragmatic tradition and "...evangelicals in general have trusted their sanctified common sense
more than formal theology, systematic study of history, or deliverances from academically trained
ethicists." (1994, p.160) They have not been concerned with intellectualism, but with getting on

in the world, and this is a reason why a practical course like graphic design would fit their ethos.

Evengelicals tend to position themselves with the prevailing culture rather than separate from it.
Niebuhr describes the ways that various Christian denominations and organizations are positioned
in relationship to the prevailing culture (Niebuhr, 1951: 2001). His concepts of Christ against
culture, Christ of Culture, Christ Above Culture, Christ and Culture in Paradox and Christ
Transforming Culture have defined the different stances of religious organizations, and are still

valuable in understanding the interaction of these organizations with prevailing social systems.

However, according to Noll, Protestant evangelical colleges and universities have undervalued
intellectual achievement and made naive and uncritical assumptions about the world. The result
has been that evangelical educational institutions have not only lagged behind the secular field,
but have not established sophisticated intellectual frameworks for understanding issues of
relevance today. He locates these issues within the history and context of evangelicalism, and
discusses the ways in which evangelical educational institutions might reclaim some of this
territory (Noll, 1994). This study has drawn widely upon the work of Noll, particularly in relation
to recent changes in evangelical institutions that emphasize the pursuit of excellence. It highlights

the fact that these institutions are part of a changing educational scene.
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A number of recent research papers have also been helpful in understanding particular facets of
tertiary Christian education or Protestant Evangelical Colleges and Universities. These studies are
mostly quantitative investigations, by Baylis (1996), Parker (2007), Beyerlein (2004), Railsback
(2006), Bohus (2005), Lyon( 1999, 2002) Mallard and Atkins (2004).

Many of these theorists have been an important source of information on why graphic design
courses might be successful in Protestant evangelical institutions. They also offer pointers as to

how they might operate and what might be different about them.

Forces and Conflicts

In today’s higher educational landscape, these Protestant evangelical institutions do not stand
alone in the courses they offer. They are part of the wider educational systems, and so it has been
considered necessary to examine how they respond to forces operating on them. Higher education
exerts direct controls through its power over the system, hegemonic forces and also more indirect
forces that operate from within, and how they remain separate in the face of the forces of secular
higher education, and social forces generally is pertinent to this research. The ability of these
courses to survive and in some cases prosper attests to the strength of evangelicalism and its

ability to adapt to the world around it.

Education, Power and Knowledge

External forces play a vital role in influencing change in Protestant evangelical higher educational
institutions, and in the potential for success of graphic design courses they offer. According to
Bourdieu, any newcomers to a field, or those who want to offer some kind of difference in the
education they provide, rely on the assistance of external forces. “When newcomers [or new
courses like graphic design courses in Christian institutions] are not disposed to enter the cycle of
simple reproduction...they cannot succeed without the help of external changes” (1993, p.57).
“Producers or products”, Bourdieu argues, “that are not in their right place, are more or less

bound to fail.” (ibid p.95). This thesis therefore places some aspects of Protestant evangelical
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higher educational institutions within this larger discourse, especially as related to higher
educational systems in the USA and Australia, and this is particularly relevant to chapters 4 and
5.

In the case of Protestant evangelical colleges and universities, these external factors include the
increasing openness to a plurality of voices in higher education, the commercialization of higher
educational sector and the increasing specialization of fields of knowledge. Within religious
education, they include changes to the structures of denominations and religious organizations,

and to religion and its place in society.

There are many factors that militate against change in evangelical Christian institutions. They
have long established traditions and trade in different kinds of knowledge and ‘capital’. Bourdieu
contends that educational organizations have a tendency to preserve their systems as kind of
‘structural inertia’. (Bourdieu 1993, p.123) On the other hand, Protestant evangelical colleges and
universities have a pressing need to be relevant, to interact with contemporary society, and to
provide the kind of education that will allow graduates to take up positions in their respective
fields in secular industries as well as ‘Christian’. They also want to be seen to take their place
equitably in the field of higher education and not appear inferior. Graphic design courses are one

measure of their relevance.

This is a period of rapid change in religious higher education, as well as in higher education
generally. As Protestant evangelical organizations adopt the same kinds of courses, the same
kinds of standards and sometimes the same sources of funding sources as secular universities,
they are faced with forces that push them towards the same values and ideals. Within this
dynamic position, their traditional values and beliefs can conflict with academic ideals, and their

academic structures as well as their original goals and missions can be modified.

Christian evangelical institutions maintain a tension between following the establishment and
stepping out, which can generate conflict. However, conflicts and dilemmas are not necessarily
counter-productive. In Complexity Theory terms, disruptions to the normal pattern of relating are
critical to the creation of new knowledge, and change takes place where there is a tension
between conformity and deviance, between consonance and dissonance (Stacey 2001, p.74). In
the current climate of rapid change in higher education, disruption and conflict can be generative.

How evangelical Christian colleges and universities can find a place that is different, negotiate
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and deal with conflict, and at the same time adapt and grow within the wider sphere of higher

education is of critical importance to their future, and central to this investigation.

Broadly, Bourdieu’s theories have facilitated an understanding of the kinds of power relations
that are present in all educational systems, - public and private, religious and secular. Secular
universities as well as Christian colleges and universities are understood as controllers of the
‘sacred’ knowledge of their fields. They ‘acculturate’ people in various ways, operating through
“the whole system of visible or invisible constraints which constitute ... the action of imposing
and inculcating a legitimate culture.” (Bourdieu, 1977, p.108). The ability to consecrate
knowledge means “the power to impose the dominant definition of reality” (ibid p.101), and in
higher education, the secular academy holds this power in relation to what it means to award an

undergraduate or higher degree.

The secular academy ‘trades’ in such ‘capital’ as objective, theoretical and rational knowledge,
and consecrates universities as the most appropriate way of transmitting it. Smaller and more
marginal institutions, such as Christian colleges and universities, have to interact with and
respond to more dominant secular forces, and how they do this significantly determines their

place in higher education. They also have to find ways of asserting their difference.

Christian evangelical colleges and universities are increasingly following the secular academy in
various ways, including the pursuit of similar academic standards and cultural ideals. (Marsden,
1994). How much this may be the result of factors over which they have little control, how much
it is a considered appraisal of the benefits of such change, and how much the secular academy is
followed because it appears to be the most legitimate repository of knowledge will be further
explored in chapter 5. Boudieu asserts that “the paradox of the imposition of legitimacy is that it
makes it impossible ever to determine whether the dominant feature appears as distinguished or
noble because it is dominant.....or whether it is only because it is dominant that it appears as

endowed with these qualities and uniquely entitled to define them.” (1984b, p.92).

Systems in higher education and in Christian organizations impose order and control, and at the
same time individuals become ‘normalized’ through this process that has no ownership. In this
regard, Foucault’s theories point to the way that individuals often accept various ideas as normal,

and fail to question their usefulness in their own environments. Bourdieu echoes these sentiments.
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“Of all forms of ‘hidden persuasion’, the most implacable is the one exerted, quite simply, by the

order of things.” (1992 p.167).

Some of the structures imposed in higher education generally, highlighted in chapter 5, are
powerful instrumental or hegemonic forces that govern behaviour. Balderston (1995) and Barnett
(2003) conduct analyses of today’s universities, and Barnett critiques the way that universities are
managed, examining some of the ideologies and mechanisms of control that are changing
knowledge in higher education. At the same time, forces that impose ideas around what
constitutes acceptable practice in higher education, including ideas about excellence and
academic rigour, exert influence on how Protestant evangelical organizations view themselves

and operate.

Controlling procedures also stifle difference and produce homogeneity. These practices are
reflected in the growth of administrative structures and increasing emphasis on criteria for
measurability in today’s universities. Foucault calls these mechanisms 'dividing practices'. "[T]he
power of normalization imposes homogeneity; but it individualizes by making it possible to
measure gaps, to determine levels, to fix specialties and to render the differences useful by fitting
them one to another." (Foucault, 1977, p.184). Christian colleges have the potential to operate
their courses in a more distinctive way, but how much they can and do within the context of
higher education depends on their ability to understand and negotiate these complex

environments.

The secular drift

A number of writers in the field have attempted to explain the drift of Christian higher education
away from their religious ideals. Marty suggests that this drift is not imposed from without, but
“when 'autonomy'....becomes divorced from its rootage in divine Being, the secular drift makes
its way without needing to be dependent on anything militant.' (2003, p.57) Some of the writers in
this area have seen the secular drift as a choice, a lack of opposition to or an embrace of the
secular. “Throughout the twentieth century religion's cultural displacement was expedited by
Christian leaders who chose to sacrifice religious identity at the altar of relevance and acclaim.”

(Haynes, 2002, p.10).

57



Burtchaell and Marsden have provided important critiques of Christian tertiary education in the
USA and the processes of change in which it is engaged. Both deal in different ways with the
issue of the loss of religious ideals and values in Christian educational institutions. These very
broad, far reaching surveys of Christian tertiary education in the USA seek to understand meta-
trends and propose reasons for changes. Burtchaell describes the process of attrition by which
Christian colleges are losing their distinctive religious perspectives as they come into contact with
wider social values, indicated by a turning away from their original principals and sponsoring

denominations and following the ideals of the secular academy.

This was the context in which so many Christian colleges and universities became
ashamed of their mandate to house, serve, and criticize their sponsoring
communities. To justify it they invoked the need for diversity, thereby depriving
their churches of their intellectual ateliers, and depriving the nation of diverse

campuses. (1998, p.833).

The importance of strong links to various faith traditions is emphasized by both Burtchaell and
Marsden, and Arthur also proposes that the development of a sense distinctiveness relies at least

in part on a direct and continuing influence of sponsoring religions (2006, p.13).

Burtchaell considers the idea of specialization in the academy.

One result of the narrowing definition of each faculty member's academic interests
was an education that might include very little of the history, philosophy, and
theology required to give them a disciplined perspective on their own scholarly
pursuits. (1998, p.836)

According to Burtchaell, the specialization of courses has caused a disconnection with their own
Christian identity through their lack of understanding of the roots upon which their identity was
forged and this lack of critical analysis has caused a degradation of their identity to * one of

morals, then piety, then manners, then class or ethnicity or nationalism.” (ibid.)

Marsden charts the progressive weakening of Christianity in higher education, and the changing

attitudes and values within the institutions by their major stakeholders.
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Protestants were in the process of declaring the whole nation their church, and with
no institutional church in the picture the primary locations for Christianity lay in
individual experience and in public morality. Neither of these provided any
institutional basis for maintaining distinctive Christian theological principles as a

factor in education. (Marsden, 1994, p.410).

Although the theories of Burtchaell and Marsden explain the trend towards secularization in the
Christian academy, and are in many ways critical of the way religious organisations have
approached tertiary education, they do not offer convincing explanations of why and how
educational institutions sometimes resist this trend and in some cases grow and succeed as

religious organizations within a secular context.

This study proposes some alternative ideas as to how and why this growth and resistance might
take place despite the interaction with contemporary society, and even despite the waning
influence of denominational ties and historical traditions, which are further discussed in chapter
3. How these institutions find a place of their own in the wider field of higher education depends
on how these issues are negotiated, and evangelical organisations can and sometimes do prosper

and flourish.

Secularization and Privatization

Despite the drift towards secularization in the academy, religion, especially right wing religion, is
clearly returning to the public sphere. Casanova challenges the view that “religion's only choice is
either futile resistance or accommodation, which ultimately entails capitulation, and [that]
accommodation - that is, secularization- necessarily means privatization." (Casanova 1994,
p.163). Such theories demonstrate that evangelical Christian institutions can establish a place for
themselves in the public sphere, while still growing, succeeding and maintaining varying degrees

of differentiation from secular higher educational institutions.

Some secularization theories have included the idea that all forms of religion are irrational and
the assumption that the developed world is in the process of divesting itself of outmoded belief
systems that are religious in character. (Weber, 1905:2002) Other theories of secularization do

not necessarily see religion as disappearing, but see it relegated to the private sphere; "the
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secularist position is clearly antagonistic to religion because it seeks to eradicate the influence of
religion, except perhaps in the purely private sphere." (Arthur 2006, p110). Casanova states that
the core of the theory of secularization proposes the “functional differentiation and emancipation
of the secular spheres — primarily the state, the economy, and science -from the religious sphere
and the concomitant differentiation and specialization of religion within its own newly found

religious sphere.” (Casanova, 1994, p.19).

While clearly some form of secularization is a process that many higher educational organizations
are undergoing, there are a number of theorists who have challenged the idea that secularization is
an inevitable consequence of the interaction of religious organizations with society. Theories of
secularization are now being widely questioned, as religion assumes a stronger and more

powerful place in public discourse.

Those versions of the theory of secularization which begin precisely with such an
unfounded assumption and conceive the process of secularization as the progressive
decline of religious beliefs and practices in the modern world are indeed reproducing
a myth that sees history as the progressive evolution of humanity from superstition

to reason, from belief to unbelief, from religion to science. (Casanova 1994, p.17).

Many evangelical educational institutions are defying this trend towards the increasing
privatization of religion and take their place more equitably in the public sphere. One way they do
this is to offer courses such as graphic design. Of relevance to this study is the fact that some
institutions resist neat definitions and operate contrary to the predictable trends. How they do this

is expanded in chapters 3 and 7.

Durkheim asserted that the secular and sacred have to remain separate and in opposition. This
theory implies that the way that Christian colleges maintain this separation through their
supernatural beliefs is considered a reason for their success and survival. (Aldridge, 2000),
(Berger, 1969) Yet the ‘sacred-profane’ division has certainly been shown as not to be as absolute
as Durkheim claimed that it was. “There was ample ambiguity, flexibility, permeability and often
outright confusion between the boundaries” (Casanova, 1994, p.13). There has always been
fluidity between the boundaries of what is sacred and profane, and this continues into the present
in the activities of evangelical religious organizations, and can be seen in the offering of such

courses as graphic design. Dualism, though, has survived in various ways, through the practices
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of institutionalized religion, and it has helped drive organized religion into the private sphere.
“What is important to realize is that the dualism was institutionalized throughout society so the
social realm itself was dualistically structured.” (ibid, p.13) Such dualism though can be an

advantage, in setting institutions apart.

Many evangelical traditions have a public quality and this is part of their modus operandi and
success. This factor means that the boundaries between evangelical Christian and secular
education are fluid. In assessing what aspects are fluid and permeable and what are distinct, these
ideas have been an important reference point. While Durkheim saw the beliefs and practices of
religion as set apart from the secular, others see the relationship between the sacred and the
secular as complementary. “The religious also forces the sacred to address and return to the
secular.” (White, 1997, p.43). There is an ongoing relationship between the sacred and secular,
where meaning is changed when the forces of the sacred and the secular collide, and this is felt
within the conversations between stakeholders in Protestant evangelical institutions. It is also a

reason why courses such as graphic design might find a home in Christian institutions.

Restricted versus Large Scale Production

Some of Bourdieu’s theories have facilitated consideration of why Protestant evangelical
institutions have the potential to not only survive, but to succeed and grow in a direction of their
own. They assist in explaining how these more marginal participants in higher education can
maintain a distinct identity in the face of the strong influence by the secular academy. With the
addition of ‘secular’ type of courses like graphic design it is even more salient, because they need
to maintain their autonomy and difference while still interacting widely with the broader culture

and its technological systems.

Where Christian tertiary institutions introduce graphic design courses, it could be supposed that
changes that take place within them will conform to and in some cases lag behind those in the
larger field of secular tertiary education. However, Bourdieu contends that smaller organizations
that have a more independent stature are potentially more autonomous, and therefore can be
quicker to respond to changes around them. Educational institutions that service a particular and

small (restricted) niche of the population do not have to appeal to a mass (heteronymous)
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audience like the mainstream universities do and often do not have the burden of heavy and
unwieldy bureaucratic structures that must be maintained. Bourdieu asserts that fields of
competition that are more closed are potentially more autonomous. “The autonomy of a field of
restricted production can be measured by its power to define its own criteria for the production
and evaluation of its products.” (1993, p.115). Evangelical institutions can be seen in some ways
to have more fluid and independent structures, and this gives them particular advantages that will
be more fully explicated in chapters 3, 5 and 7. Such automomy however, depends on a
‘closedness’, and openness to the directives and ideas in higher education more generally will

change their ability to remain autonomous.

Going On Together

A large part of the theoretical framework for this thesis has been concerned with the way that
people interact and practice religion together. The reasons for this has been the idea that a
distinctive religious philosophy in an institutions requires ‘active co-operation’ (Durkheim) on

the part of stakeholders.

It has been deemed necessary in this study to enlarge these perspectives by looking at literature
concerned with various socio-cultural aspects of Christianity itself, situating ideas about
Protestant evangelical higher education in a wider field of religion and religious education. The
constraints of this sociological study mean that many valuable theological viewpoints cannot be
presented or expressed. Naturally, this neglects vast tracts of theological inquiry, from St
Augustine to liberation theology. However, a number of writers who have investigated social and
cultural topics from a theological point of view have been cited, especially those concerned with
themes of relevance to Christian education:, (DeVries, 2001), (Thiessen, 2004), (Poplin, 2005).
Tangential reference is made to the theories of H Richard Niebuhr, whose work relates to the

socio-cultural dimensions of Christianity (Niebuhr, 1951: 2001).

On the socio-cultural aspects of religion, Durkheim has provided a larger vision of the way that
religions work and how individuals participate in them. These theories attest to the fact that
people make meaning and use religion in various ways for their edification, spiritual sustenance
and connection with community, and they have focused on the discursive nature of religious

structures.
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In evangelical Christian education there is a continual interaction that takes place around various
aspects of Christian belief. In the conversations people have, the ‘speaking the faith’ as part of the
‘acting out of the faith’ is of vital importance. People act out religion, making it real in the acting
of it and in the constant creation of it through repetition. “Society cannot make its influence felt
unless it is in action, and it is not in action unless the individuals who compose it are assembled
together and act in common. It is by common action that it takes consciousness of itself and

realizes its position; it is before all else an active co-operation.” (Durkheim, 1912:1976, p.418).

This action takes place in real situations as part of what individuals and institutions do to keep
their worldview alive and sustained. The social aspects of religion are created primarily in
conversation. “It is in conversation, in the broadest sense of the word, that we build up and keep
going our view of the world." (Berger, 1969, p.43). This has been a particular focus in this thesis
in understanding what might be different about these courses and how they might operate, that

draws upon theories of culture and religion, and relates especially to Chapters 7 and 8.

Practising religion in community is vitally important because it necessarily re-creates it
continually and it also ensures its survival. Practice and thought are the two manifestations of
religion but perhaps practice is the most universal and permanent manifestation and practices can
shape beliefs (Pauw, 2002). Thus changing practices will also affect the religious values of the
institutions. Practices offer identity and a sense of belonging, and changing practices can change
identity. They ensure that the religious values of people are kept alive, with evangelical
institutions operating in much the same way as churches do. This is part of the creation of their
sense of ‘place’ in the world. People, acting in common reproduce and at the same time create the
faith that they espouse, and this is the reason why such active co-operation has been a theme of
this thesis and the reasons why the research study focuses on open ended interviews in four
evangelical institutions and the comments of faculty members. This is discussed in Chapters 7
and 8.

A place for themselves

De Certeau provides another perspective for viewing the way that individuals and institutions

interact to successfully negotiate a place and move forward together, and the way they relate on
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an everyday basis. Protestant evangelical higher education may be seen as more marginal in
Australia than the USA, but it is still by no means part of mainstream higher education there. One
can visualize Protestant evangelical colleges as ‘small players’ in the wider world of higher
education, marginal to the field and rather easily subverted. An open, and mutually agreed way of
expressing the faith is a prerequisite for such a place to be created. ‘Speaking the faith’ is a way
to provide one’s place and identity, and an important part of this investigation as explored in

Chapter 8.

Individuals who are part of sub-fields such as evangelical Christian education engage in
unconscious processes that give them empowerment, meaning and identity, using tactics and
strategies in ‘subtle combinations’ that ‘play with the rules’, compensating for differences and
finding ways of attaining individual and collective goals and needs (1984, p.54). Everyday
practices are organized around a vast array of small procedures, which are not ritualized or
formalized around ideologies, and are not dependent on principles which are able to be
verbalized. These are ways in which people produce meaning, ‘making use’ of what is available

as a ‘bricolage’ (ibid, p.48).

Rather than being entirely subjectified, people act in ways that give them power, and De Certeau

proposes "the enigma of the consumer-sphinx’, which is based on consumer practices.

[It is] characterized by its ruses, its fragmentation (the result of the circumstances),
its poaching, its clandestine nature, its tireless but quiet activity, in short by its quasi-
invisibility, since it shows itself not in its own products, (where would it place

them?) but in an art of using those imposed on it. (ibid, p.31)

Using de Certeau’s analogy of ‘resistance’ in consumerist culture, evangelical educational
institutions may use the dominant culture, poaching the products which are available for their
own use (such as graphic design courses) but using them in a different way — artfully, for their

own ends and purposes.

People in organizations, according to de Certeau, impose strategies of distinction on themselves

and others in an effort to define and identify their place in relation to others.
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As in management, every 'strategic' rationalization seeks first of all to distinguish its
'own' place, that is, a place of its own power and will from an 'environment'......It is
an effort to delimit one's own place in a world bewitched by the invisible powers of

the other. (1984, p.36).

Religious knowledge becomes the hallmark and a rallying point for such a sense of place and
power for evangelical educational institutions in contradistinction to secular educational systems.
The language that people use to go on together gives force to these arguments. The sense of place
created in evangelical Christian environments will assist each institution to define its own place
of power through its knowledge structures. These theories give a sense of how these institutions
operate, and the evidence for this is gathered from the interviews in four evangelical institutions

offering graphic design courses.

Symbolic capital

Evangelical educational institutions do not have to attain a complete separation from the secular
sphere to retain and affirm their own identity. In this thesis, Chapter 7 deals with the way that

institutions retain their separateness as well as integrating knowledge.

Protestant evangelical colleges and universities provide not only academic education but a means
of belonging and community for faculty, staff and students. Because not everyone in an
organization has the same beliefs and values, how people in a Protestant evangelical institution
find ways of ‘going on together’ in a coherent and cogent way is a key to maintaining their
identity, and their evangelical Christian identity conversely is a means of distinguishing them

from other educational institutions.

The processes of interaction between individuals do not usually involve intentional movements
towards certain goals, but are contingent upon circumstances and responsive to continually
emerging conditions. Humans usually act spontaneously, on the basis of what is felt or what
seems to be appropriate to the circumstance. "We speak into a context not of our own making,
that is, not under our immediate control" (Shotter, 1993, p.4). Such everyday knowledge is
created by people having a ‘sense’ of the best response or things to say or do in any given

circumstance, and is what Shotter calls ‘knowledge of the third kind’. It is this ‘sense’ that creates
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the patterning that becomes the knowledge generated within the colleges and describes them at

any point in time.

The stakeholders and constituents of Protestant evangelical colleges orient themselves in the
positions they occupy, according to Bourdieu, so that they will achieve certain goals or ends
without having conscious knowledge of why they do what they do, or how they achieve these
goals, through what Bourdieu describes as the habitus (Bourdieu, 1980). 19 People interact with
each other in a manner that contains many incompatibilities and inconsistencies, and
organizations hang together in a loose way as individuals daily negotiate their values and beliefs.
How this is outworked in Protestant evangelical colleges and universities is significant, as each

institution’s beliefs and values, and those of the staff and students, creates and reflects its identity.

According to Bourdieu, symbolic capital is “economic or political capital that is disavowed,
misrecognised and thereby recognized” (1993, p.75). All educational institutions produce the
conditions for the misrecognition of truth by imposing meanings which appear as legitimate, but
are in fact based on the power relations that comprise these institutions. In any educational
institution, values and the structures which support the educational programs are usually accepted
unquestioningly as ‘the order of things’ by both students and faculty. In those areas where the
educational values and core beliefs of the institution differ from those of individuals, people,
Bourdieu asserts, misrecognise inconsistencies and incompatibilities as a form of unconscious
collusion, in order that the organic functioning of the whole organization is maintained. Staff and
students relate to each other according to their own interests and beliefs, but acknowledge and
defer to the mission and values of the institution whenever and wherever necessary. Thus there is
a pragmatic political or economic function to this unconscious collusion. Organizations hold
together, through a tacit acknowledgement of the differentiating and distinctive factors that bind
them, and this will be further explored in chapter 8, where the discussion focuses on how these

courses are run.

' The habitus encompasses “systems of durable, transposable dispositions, structured structures predisposed to
function as...principles which generate and organize practices and representations that can be objectives adapted to the
outcomes without presupposing a conscious aiming at ends or an express mastery of the operations necessary in order
to attain them.” (1980 p.53)
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Joint Dialogue

This study considers a number of reasons why some Christian colleges and universities enjoy
prosperity and growth while others are diminishing and dying, why some are remaining
committed to their original religious ideals and others are becoming more secularized, and how
professional courses like graphic design contribute to the mixture of forces and dynamics that
operate within the colleges. Many theories point to the idea that these factors are not to be
understood solely by the exposition of external forces, historical variables or decisions made at
higher management level. It is within the interpersonal relationships between human beings that
salient explanations for structural change and cohesion can be found, and addressing the

interactions between people will provide richer perspectives.

Stacey’s ideas point to the fact that it is in the emergent process of relating that organizations
develop at all levels, continually. These concepts, based on Complexity Theory, move away from
an instrumental, systems-based approach towards more fully acknowledging the relational nature
of knowledge creation. This approach views relationships as “transient processes in which human
futures are perpetually constructed” (Stacey, 2001, p.3), and contends that “individual and social
relationships arise continuously, together.” (ibid p.8) This idea suggests that human interaction
should reflect the operational principles of the organizations, and vice versa. Therefore, the focus
on individual faculty responses to the way that teaching and learning takes place in these

institutions will reveal much about the organization as a whole.

The knowledge creation in organizations is not separate from individuals and human minds.
“Mind/self and society are all logically equivalent processes of a conversational kind” (2001,
p-88), and one doesn’t create the other. Human interaction forms itself into narrative like themes
in a self-organizing process: “communication ...does not rely on rules of any sort as the ultimate
source of order in human action” (ibid p.130). What it means to be a ‘Christian’ in a religious
organization and what it means to train as a graphic designer are formulated moment by moment

in conjunction with others.
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Shotter contends that knowledge and knowledge creation emerges not in things that people do,
(human actions) or things that happen to people outside of their agency in particular contexts
(events) but in joint action, with an ‘openness to being specified or determined by those involved
in it’ (Shotter, 1993, p.4). Joint action occurs "in dialogue with others, when one must respond
by formulating appropriate utterances in reply to their utterances." Neiman echoes these ideas
from a religious perspective: “ Human life and practice, even the life and practice of the most
autonomous individuals, is shaped in dialogue.” (1999). This takes the emphasis off both the
individual and the context, and sees the emphasis placed on the process of communicating, which

is the basis for many of the ideas behind this thesis, but especially chapters 7 and 8.

Evangelicalism and Higher Education in Australia

While there is a growing body of research on evangelicalism in school education, it has been
difficult to source information on evangelical Christian higher education in Australia — very little
has been written and very little research has been conducted. It has however, been helpful to have
some historical critiques and analyses on religion and religious education in Australia that have
included evangelicalism — from Thompson (1994), Phillips (1981) Breward (1993) and Dickey
(1994) in particular. Lohrey has given an insightful general perspective on evangelicalism and its
influence on young people in Australia. Despite its relatively small size, this growing field of
evangelical tertiary education in Australia is ripe for research and debate. It has naturalized
aspects of modern North American evangelicalism yet the smaller environment and its different

history calls for a real in-depth analysis on its own terms.

Graphic Design Education

Graphic design sits in an interesting hiatus between art, commerce and science. Each institution
finds a place for it that suits their broad philosophy and understanding of how courses might

operate and why graphic design might contribute to their academic offerings.

Images play an important role in retelling stories and naturalizing meaning and so are vitally
important to Christian organizations. Human beings communicate and understand the world
through symbol systems, and in Christian organizations, symbol systems have been integral to

what it means to be a Christian since the early church. Older symbols are being overtaken by
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newer symbols that are related to popular culture and technology, and these are shared with all of
society. People may not make institutional distinctions between the parts of their cultural selves
that are touched by transcendent as opposed to material symbols. Meaning on both levels can be

encountered anywhere, anytime. (Hess, 1999)

Graphic design is concerned with image making and identity. Two writers who have produced
some salient work in the area of Christianity and visual culture are Morgan and McDannell. They
both reinforce the idea that people experience images as real within the framework of their
personal knowledge. ‘“Religious images and the worlds they assemble remain reassuring only
insofar as the epistemological apparatus on which they rely can be submerged and naturalized”.
(Morgan, 1998, p.17). Images create a devotional space and graphic design can have a part to
play in the image making of religious organizations, and the images created are already
potentially naturalized because the designed world to a large extent is the real world for

Christians and non-Christians alike.

Reality varies across audiences. Those churches that can work within the framework of popular
culture make the kinds of images that resonate with their constituents. Sharing of cultural
symbols through the ‘distinctive use’ of common cultural materials (Tanner, 1997) is even more
pronounced in this day of technopoly, where resources are globalized and pervasive. Many
church organizations have opted for newer visual symbols and old symbols are losing their
potency. Christian colleges that run graphic design courses have already been able to capitalize
on the fact that design is naturalized in the wider society and now also within churches and

church structures, and the courses have the advantage of resonating with their values and beliefs.

By offering graphic design courses, institutions can participate in the making of image and
identity. Why they offer them and what might be different about these courses is at issue. This
study has also investigated some writing on issues in design education that might cause them to
operate differently. Of interest has been some writing that forms connections to ethical behavior
in design education, education generally and theology. Roebben has explored religion and the
curriculum attesting to the way that christian ethics might be integrated into courses. Bunge has

also explored ethics from a Christian perspective.

A number of writers who come from secular perspectives are now addressing design as it relates

to contemporary visual practices. Especially for young people, the artificial world (the designed
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world) is experienced as real. Human beings increasingly live in a designed world and relate to
designed objects, and for many the artificial world is the ‘natural’ world. “No longer are ‘real-
world metaphors appropriate because our real world is now filled with electronic mediation.”
(Schaaf, 2000) Simon has sought to construct a Science of Design that emphasizes the important
place of designed objects in contemporary life. (1996) These ideas are important too for
evangelical colleges to consider, because an artificially constructed world now seems natural to
younger people and it is one that might potentially collide with a divinely created natural world.
The frenetic pace of change in the designed world means ‘eternal’ values which Christians
espouse may clash in a world where things are ever renewed and is this is part of the discussion

of this thesis, but in particular of Chapter 4.

The debate over moral and ethical issues relating to design is beginning to be more generally felt
in some writing in the higher educational community. To what use should graphic design be put?
If it is a powerful creative force, then business and commerce is perhaps not its only effective end
use. Within this dialogue and debate over graphic design has been a renewed interest in ethical
and moral issues. The power and influence of designers in society means that they now have a
social and not just an instrumental role. (Marshall, 1999), (McCoy, 1990, McCoy, 1997) The
social and ethical responsibilities of designers have been brought to bear on visual
communications and technology (Postman, 1993) (McCoy, 1997) and on corporate identity and
branding in the marketplace (Klein, 2001, Giroux, 1994). Klein and Giroux describe the

pervasive and often hegemonic aspects of corporate branding.

These explorations by secular authors bring them somewhat closer to ethical debates that have
been going on for years in Christian education. Design theorists are connecting design with a
number of knowledge areas because design is about the relationship between people and artificial
environments, so constructing an ethics of design has become a topic for investigation (Findeli,
2001). The increasingly controlling, atomizing and depersonalizing aspects of technology has
been debated (Postman 1993). Others are searching for more ethical uses of technology. Stein

(1999), for instance, has explored how the internet can be used to benefit the disadvantaged.

Critical theory as it has been influenced by literary theories, cultural theory and philosophy has
constructed a broader basis for thinking about art and design, and graphic design has become
viewed as a culturally situated practice, where meanings are not eternally fixed but constantly

changing. Semiotics and post-structural theories have emphasized the polysemous character and
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connotative value of images (Baudrillard, 1993) (Barthes, 1977) (Kress and Leeuwen, 1990) and
the changing nature of visual design in the context of youth culture (Fiske, 1989) (Hebdige,
1988).

It has been helpful to investigate ideas surrounding the impact of graphic design and popular
culture on the changing world and changing practices for Christian colleges and secular
universities. Theories of visual culture including various sociological and theoretical aspects
have been considered. (Jencks, 1995), (Stephens, 1998) A number of theorists and writers have
worked on philosophical aspects of visual culture have been instrumental in bringing ideas
around graphic design into play in this study, in particular Baudrillard, Barthes and Lyotard, who
have helped portray the kind of visual world that graphic design plays a part in constructing.

Lyotard explains the paradoxical and conflicting work of the designer, who on the one hand is
producing art that is intriguing and aesthetically pleasing, and on the other in serving the interests
of trade and commerce. (Lyotard, 1997) Baudrillard proposes the idea of simulacra. “Simulation
is no longer that of a territory, a referential being or a substance. It is the generation by models of
a real without origin or reality: a hyperreal.” (Baudrillard, 1988, p.166). Communication takes
place on a cultural level as symbols break free from their referents and only reference each other.
The aesthetics of consumer culture offers seductive experiences to the viewer and the deep basis
for the establishment of meaning becomes lost, and this has relevance for Christian organizations
that use and employ contemporary visual symbols in their worship and identity. The eternal and
unchanging values of evangelical institutions may be inconsistent with the constant change that is

part of the disposable culture which surrounds us, emphasizing fashion and the surface of things.

Graphic design is dependent on the use of the latest technologies. A great deal has been written
on the impact of technology on design and while this is not a major theme of this thesis, its social
and cultural effects impact graphic design programs in Christian evangelical institutions.
Baudrillard describes the way that visually seductive images created by computer programs in
graphic design appear to offer an infinite variety of possibilities, but this may have little to do
with innovation and real difference. “there is a fundamental antagonism between the continual
self transcendence of technical invention and the closedness of a system of recurrent objects and
forms beholden to the goals of production.” (Baudrillard, 1996). The choice of hardware and

software is often contingent on other factors apart from its usefulness or applicability, “such as a
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need to match or exceed the capabilities of competitors or a need to interface with other

stakeholders.” (Schaaf, 2000, p.338).

Changing perspectives on graphic design will not only influence courses in secular universities
but also those in evangelical Christian institutions. The work of all of these diverse theorists and
writers have contributed to an understanding of issues that might affect the position of graphic
design courses in evangelical colleges, as they illuminate graphic design and visual culture and

the ethical implications and changing practices in this area.

Non-Rational, Personal and Artistic Knowledge

Within the limitations of this topic, the spiritual and substantive dimensions of religion cannot be
investigated in any detail. Whereas spirituality can be part of a religious tradition, it is usually
associated with a personal characteristic or holistic life stance.”” However, non-rational ways of
knowing connect to spirituality and religious experience, and are concerned with creativity and

artistic forms of knowledge.

Non-rational ways of knowing are also connected to graphic design courses because graphic
design has an artistic dimension that links it with creative, aesthetic, and intuitive forms of
knowledge, and so there is a strong connection between forms of design and religion. Art-making
and the imagination have transcendent qualities, and some would argue a spiritual dimension.
‘Through our games and our arts, we momentarily transcend social structures to play with ideas,
fantasies, words, paint, and social relationships *“ (Goethals, 1997, p.125). How aspects of
spirituality as accessing greater wholeness and authenticity can apply to education in general has
been researched by Tisdell, emphasizing “the role of imagination... to narrate and compose an
approximation of something of the truth of ...larger reality.” (Tisdell, 2003, p.56).

Csikszentmihalyi’s work on the optimal or ‘flow’ experience and Beardsley’s work on aesthetics

20 Spirituality has been defined as the “experience of conscious involvement in the project of life-integration through
self-transcendence toward the ultimate value one perceives”, whereas religion “assumes some realistic posture before
that ultimate reality” (Schneiders 2003). Religion normally denotes ‘institutionalized patterns of belief and behaviour in
which certain global meanings... are socially shared” (ibid) and it is on religion and its socially shared meaning rather
than any spiritual dimension that this study concentrates and relates to educational institutions.
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encompasses aspects of creativity that also connect with aesthetic experience, the imagination and

creativity. >'

There has been a tendency for secular universities to situate knowledge within a conceptual,
cognitive and theoretical framework, and they have been less comfortable with courses like visual
arts and graphic design, that have an artistic component which is difficult to assess and measure.
Polanyi asserts that "an art which cannot be specified in detail cannot be transmitted by
prescription, since no prescription for it exists.” (Polanyi 1962, p.53). Dewey states that “the artist
does his thinking in the very qualitative media he works in, and the terms lie so close to the object

that he is producing that they merge directly into it.” (1934:1979, p.16).

Krane outlines some conditions for artistic knowledge that may conflict with technological
knowledge, describing art as existing in a state of “risk and uncertainty” (1990, p.37). Deleuze
claims that thought is usually understood as concept creation. This, he asserts, does not have “any
pre-eminence or privilege since there are other ways of thinking and creating, other modes of
ideation that, like scientific thought, do not have to pass through concepts.” (Deleuze and
Guattari, 1994, p.8). Affects and percepts, artistic and emotional ways of knowing are also ways

of thinking that are creative and have the potential to generate new knowledge.

Such concepts are of interest and relevance to an exploration of graphic design, including the
reasons that it has developed in particular ways and for particular reasons that are historically

situated (Fry, 1988) and how it has adapted to its position in higher education.

Because graphic design sits between commerce and art, graphic design education includes such
notions as creativity and innovation and at the same time service to commerce. Ways of knowing
apart from the objective, scientific and rational have a natural synergy with design, and also with
evangelical Christian education. Such concepts relate to the links between religious, artistic and
practical forms of knowledge. Further research could provide a more holistic viewpoint in

exploring the natural connections between spirituality and art, and their relationship to aspects of

21 . . . . . . . . .
‘Flow’ is essentially creative and is aligned with a “state of deep concentration [where] consciousness is unusually

well ordered. Thoughts, intentions, feelings and all the senses are focused on the same goal. Experience is in harmony.”
(Csikszentmihalyi, 1990) Beardsley asserts that "There is often a very special refreshing feeling that comes after
aesthetic experience, a sense of being unusually free from inner disturbance or unbalance. And this may testify to the
purgative or cathartic or perhaps sublimative effect.” (Beardsley, 1958, p.560). Gotz equates this to religious
experience "When you become united with a wave...you feel like you're in total harmony with the divine at every
level”. (Gotz, 2001, p.114).
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Christian education that could be used as a basis for framing curricula and underpinning teaching

in courses such as graphic design.

In situating this thesis in the sub field of Protestant evangelical higher education, it is clear that
there are limitations in current literature that restrict the investigation of the how, why and what
of graphic design education in these institutions. The prevailing literature takes various
theological, social and historical perspectives on education in these Christian environments. Some
give a sweeping overview, while others discuss more specific theological perspectives. However,
what is largely lacking is a viewpoint that includes these ideas, but also seeks to understand how
individuals are both influenced by their positions in the field and influence the field itself. In
investigating the how and what of graphic design education in these institutions, this study

contributes to this debate.

Graphic Design and Visual Culture

While there has been a large body of research and writing on graphic design, much of it has
concerned design history, the cognitive processes of designers at work, design methodologies and

scientific type of studies on graphic design.

Salient accounts of historical influences in the area of graphic design in Australia have been
produced: (Thomson, 1997), (Heller, 2001) in the USA; (Caban, 2002) (Caban, 1983), (Bogle,
2002), (Young, 1985), (Erickson, 2000), (Fry, 1988), (Timms, 2002). Relevant aspects of
education at the Bauhaus have been evaluated. (Wick, 2000) (Winkler, 1994). Epistemological
perspectives on graphic design and assistance in determining where graphic design is situated in
the field of design have been written - (Meggs, 1998), (Margolin, 2002), (Cooley, 1988). Sparke
has addressed some of the historical, social and cultural aspects of design in general. (Sparke,
1987, Sparke, 1986) Buchanan has written on design education and its place in the field of
design (Buchanan, 1999, Buchanan, 1990, Buchanan, 1998) and Farrelly has written on studio

culture in design education. (Farrelly, 2005)
Deleuze uses the concept of the rhizome to describe the interconnectedness of thought, and a

machinic universe where everything plugs into everything else. It is a biological system where

there are multiple and interconnected branches but no basis from which the branch issues.
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Designers work in an unsystematic way and ‘problematize’ rather than solving problems that are
given. Deleuze rejects the importance of “notions such as universality, method, question and
answer, judgment, or recognition, of just correct, always having correct ideas.” (Deleuze, 1997,
p-13). This is especially relevant in design, where problems are indeterminate, and there are a
multitude of paths to solutions. "True freedom lies in a power to decide, to constitute problems
themselves." (Deleuze, 1991, p.15). Rather than a linear technique for finding solutions to
problems, “[t]here’s no longer an origin as starting point, but a sort of putting into orbit, the key
thing is how to get taken up into the motion of a big wave.” (Deleuze, 1997, p.121). This
represents a way of looking at design that has been supported by pragmatic research on cognition

in recent times. Such notions are helpful in formulating ideas around problem solving in design.

Cognitive theories have been influential in uncovering the thought processes of designers and
there is a large body of work in this area. They are particularly important because they inform the
teaching of design and the construction of methodologies, and these issues are further examined
in Chapter 4. Some studies in particular: (Cross and Clayburn-Cross, 1996), (Lawson, 1990,
Lawson et al., 2003), (Candy and Edmonds, 1996) and (Roy, 1993) have been relevant to this
thesis. Cross has also written more widely on various aspects of design. Schon has described the
way that designers work, emphasizing reflection-in-action and the dense, argumentative nature of
practice in design and has been partly responsible for taking ideas about design in this thesis away
from a prescriptive linear direction. (Schon, 1984) Dorst has recently added weight to these ideas

(Dorst, 2006)

Newer research regarding methodologies for teaching graphic design have been discussed (Raein,
2004). Karmiloff Smith’s model of representational redescription is a different perspective, in
understanding the mind’s ability to exploit different kinds of knowledge. She proposes “the
existence in the mind of multiple representations of similar knowledge at different levels of detail
and explicitness.” (Karmiloff-Smith, 1995, p.22). This suggests that the mind is working in a

number of ways at different levels.

The notions of objectivity and rationality upon which the modern university is founded in some
ways directly opposes these ways of thinking , and this is particularly relevant to themes of
chapter 4. Polanyi provides an incisive critique of objective stance of the modern university. “We
abandon the cruder anthropocentrism of our senses- but only in favour of a more ambitious

anthropocentrism of our reason. In doing so, we claim the capacity to formulate ideas which
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command respect in their own right, by their very rationality, and which have in this sense an
objective standing." (1962, p.3). Rather than being based on logical and objective principles,
academic disciplines actually rely on what Polanyi describes as ‘personal knowledge’. The field
of higher education as well as all discipline areas, including graphic design, similarly initiates
practitioners into paradigms of substantive belief. "this personal co-efficient, which shapes all
factual knowledge, bridges in doing so the disjunction between subjectivity and objectivity.”
(1962, p.17). ‘

Kuhn contends that observation and experience cannot alone determine a particular body of
belief, and “an apparently arbitrary element, compounded of personal and historical accident is
always a formative ingredient of the beliefs espoused by a given scientific community at a given
time.” (1984, p.4). Such ideas challenge the supremacy of objective, rational and empirical

knowledge and point to the validity of other ways of knowing.

It is clear that designing is a non-rational and creative enterprise, and that prescriptive methods do
not provide an adequate framework for teaching it. What is needed is a different way of
understanding design education. Whether Protestant evangelical institutions take a different view
of teaching it and operate in a different way are questions related to this research, and are

discussed in chapters 4 and 7.

Conclusion

This chapter has explained the theoretical framework employed in this thesis. It has explored
some of the connections between the topic of this thesis and the literature in the fields of
Christian education, evangelical education, design and sociology. It has been concerned with the
interface between secular and evangelical Christian education, examining some of the powerful
forces, both internal and external, that influence education in Protestant evangelical institutions. It
has employed other theories to outline some of the reasons why these institutions may succeed in
offering courses with a difference. It has focused on social and symbolic systems in order to more
broadly explore the place of Protestant evangelical institutions in the field of higher education,

and the kinds of challenges and dilemmas these institutions face.

76



This chapter has revealed, through different theoretical ideas, that there are a number of reasons
why people and evangelical institutions might offer graphic design courses, and different ways
that they may operate them. It suggests through an examination of the available literature that
notwithstanding the very strong forces operating upon these institutions that push them towards
the homogenized higher educational system, there are reasons why they may succeed and grow in
a direction of their own. Some of the issues that might be of importance in this direction have
been discussed, including ideas surrounding graphic design and its place in higher education,
religious and artistic knowledge and the positioning of these courses. How the courses operate,

and whether they do operate differently is part of the continued exploration of this thesis.

This framework has also highlighted some of the kinds of conflict that can produce change in
these organizations. It has shown how change can occur for various reasons, some of them
outside of an organization’s control, and others for less obvious reasons, such as a failure to
question ideas that may seem to be the most appropriate. An emphasis has been placed on
individual relationships, using communication as a primary tool and explanatory device. This
chapter has also considered why this thesis has focused on religion in practice. Some of the ways
in which Protestant evangelical institutions can assert their difference have been outlined,

especially those that relate to non-rational and artistic forms of knowledge.

The next chapter will discuss the changing nature of practices in Christian organizations, and in
particular Protestant evangelical organizations. It will examine the way these organizations are
responding to the changing culture around them, adopting many mainstream practices.
Mainstream practices can in some cases be used to consolidate and strengthen Christian
organizations while not having a major impact on their essential differences. In this sense,
interaction with the wider society and culture can produce a kind of imbrication rather than a
merging as these institutions take elements from mainstream culture and naturalize them into

their own environments.

Some churches and religious organizations are growing and surviving well. How evangelical
organizations retain their own distinctive religious character and prosper in the face of increasing
interaction with society is one of the major themes of the next chapter. Protestant evangelical
institutions that offer graphic design degree courses are part of the wider arena of evangelical
Christianity, and the social systems that legitimize cultural activity in this arena also influence

Protestant evangelical higher education. Interaction with evangelicalism gives Protestant

77



evangelical universities and colleges an imprimateur for operating graphic design courses, even

where they are not directly servicing evangelical organizations.
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Chapter 3

Visual Communications
and Protestant evangelical organizations
in the age of consumer religion
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Introduction

Many Christian church and parachurch organizations have been pro-active in incorporating
contemporary visual communications, including graphic design, into their operations. Although
graphic design may seem to be the provenance of secular culture, evangelical organizations are
now using it in many ways to give them marketing advantages and a more contemporary and
relevant social image. The changing expectations and changing cultural practices of Protestant
evangelical churches have called for new strategies that assist them in conveying their messages

more effectively.

Within Christian organizations, graphic design plays a role in the selling of faith. It is selling
unique and different kinds of dreams and positioning religious experience and the idea of
Christian faith as worthwhile and culturally relevant through the attractive ‘packaging’ of its
products. Advertising and marketing of faith based institutions can become a means of branding
particular churches and particular kinds of churches, and this contributes to their success and
growth. The expectation of sophisticated promotion and marketing today is so strong that church
organizations that do not engage in competitive visualization are at a distinct disadvantage. There
is a social expectation that information of all kinds will come in an attractive package, and if it

does not, the information may be judged as inferior.

In the larger and more high profile Christian churches the era of amateurism has ended, shifting
the culture from one that accepts the ‘willing worker’ to a culture that demands professionalism
and higher order specialization. There has been a transition towards an ethos that values
excellence and professional accomplishment in visual practices. This culture of professionalism
also becomes a way of separating churches and church organizations from each other, as only the
bigger, more commercially oriented ones are able to take on the gathering and garnering of the

necessary talent and its attendant costs and infrastructure.

This has relevance for Protestant evangelical educational institutions that offer graphic design
courses as well, because their graduates serve, at least to some extent, the needs of the church
based organizations that use graphic designers. A number of Christian organizations actively give

precedence to employing graduate designers from Christian educational institutions. For many of
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these, a Christian faith and/or training within a Christian organization are essential or desirable
selection criteria. Conversely, many graduates of Protestant evangelical colleges and universities
wish to use their design skills in some kind of service or outreach in Christian ministries, and
courses that lead to employment in larger church organizations are also desirable for students.
Although a minority of graduates of the courses offered in these colleges will gain employment in
church related organizations, churches and Christian higher educational institutions with

undergraduate programs in graphic design are linked, either directly or indirectly.

While some of the reasons these courses are offered are no different from the reasons secular
institutions may offer them, these institutions also need the assistance of a religious culture that
supports their legitimacy and consecrates the courses as worthwhile in evangelical Christian
environments. The existence of a robust evangelical Christian sub-culture that gives an
imprimateur to such enterprises ensures that these courses are socially sanctioned and
appropriate. The fact that they are there is an indication that they have a place in the wider culture
of evangelicalism. It makes such courses acceptable for both the educational institutions and the

students who enroll in them.

This chapter will explore how graphic design and the technologies it uses are being incorporated
into the visual practices of Protestant evangelical churches, and have become part of changing the
way that churches relate to their constituents and to the wider society. It will discuss many of
these changing visual practices, including the introduction of new forms of visualization such as
web based design, media arts and corporate identity. It will compare newer church practices in
visual communications with more traditional church practices, and link them to the style and

identity of Protestant evangelical churches.

The wider question that is posed in this chapter is how evangelical organizations can interact in a
fluid way with contemporary culture without losing their distinctive emphases — the things that
set them apart. It has been suggested that the interface with advertising, marketing and mass
culture impacts Christian organizations by making their distinctive practices weaker, so that they
tend to be absorbed more easily into the wider culture. (Burtchaell 1998, Marsden 1998). How
they are able to formulate ways of keeping their differences, offering their constituents a separate
and singular faith experience and at the same time using the cultural equipment of the wider
society to resonate with younger generations of Christian believers and church-goers is therefore

a relevant question.
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It is a relevant question for Protestant evangelical educational institutions as well as churches.
They are religious organizations that interact with society in their own right, and have the same
need to maintain a fluid interface with culture while having distinctive differences to offer their
constituents. The addition of graphic design to their course offerings will affect them in various
ways and some of the issues raised in this chapter will be taken up in subsequent chapters,

especially chapter 7, and applied to evangelical colleges and universities.

Visual communications in Christian church organizations

Visual communication has always been important in religious organizations. In a way that the
written or spoken word cannot, visual images orient the viewer in the world, using richly encoded
knowledge to establish connotative meaning. (Barthes, 1977) The visual allows people to situate
themselves in relationship to other things, constructing a visual consciousness (or perhaps
returning to one). Visual codes are ways of ‘reading’ the world, and can orient people to places
and concepts in a more relational way than the written and spoken word. “This code, writing, also
ignores our ability to find spatial and temporal connections between objects in the world.”
(Stephens, 1998, p.63). Images corroborate words, but also extend meaning beyond them. Some
writers believe that more succinctly than ever before, changes in cultural identity give primacy to
visual knowledge, and “the manner in which people have come to understand the concept of an

idea is deeply bound up with the issues of ‘appearance’, of picture, and of image.” (Jencks 1995,

p.1).

Images are richly encoded, and in a society that uses visual codes to navigate a course through the
complexity of information available, images can have more power than words. Images are
immediate and polysemous, able to convey many layers of information publicly and
simultaneously (Barthes 1977). At the same time, the image has come to assume a more
pervasive cultural role. Simply the act of looking can contribute to religious formation and
constitutes a powerful practice of belief. “While words are lost in the telling, images can stand
and serve as testimony.” (Morgan, 1998, p.1). Graphic design is a collaboration of images and
words and so is especially salient in churches where words and images have corroborated each

other for centuries.
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The use of visual design and symbolism is not a new direction for churches, which have
employed symbols such as the cross, fish, grapevine, lamb, bread and wine as visual markers and
metaphors since Christian communities were first formed. Church buildings, priestly robes and
stained glass windows came later, but are also visual symbols with common meaning that
reinforce and strengthen communities of faith and also define social adherence and class identity.
Visual images, along with spoken words and text, have a distinctive and important role to play in
the construction of Christian identities. “[I.]Janguage and vision, word and image, text and picture
are in fact deeply enmeshed and collaborate powerfully in assembling our sense of the real.”

(Morgan 1998, p.5).

Although the use of distinctive visual imagery is usually more associated with Catholic, High
church Protestant and Orthodox traditions than mainstream Protestant, the use of various types of
visual communication has never been absent in Protestant worship. Contrary to the argument that
since the Reformation, the Protestant tradition rejected the use of images, Morgan states that
“because images were generally linked to words of one sort or another, there is hardly a time in
the history of Protestantism when images were not part of Protestant practices of belief.”(Morgan
2001, p.49), (McDannell 1995, p.14). Even churches that emphasize piety and eschew
ornamentation and decoration in church buildings have constructed visual identities built sparse

and spare design elements that contribute to understanding the meanings of their practices.

While the use of visual imagery has a long history in the churches, now in the 21¥ century many
visual practices have taken distinctly contemporary forms. Graphic design and related visualizing
practices help to re-package Christian symbolism and give Christian organizations new kinds of
visual identity in relation to their faith practices. These are less and less symbols that are aligned
with old power structures but are often borrowed from mainstream culture, and necessarily
interact with it. At the same time as newer visual symbols become more powerful, older symbols
lose some of their significance, and are being replaced by potent new visual symbols of power,
more aligned with contemporary culture. Traditional Christian symbols such as the cup, challis
and altar are visual codes and metaphorical devices that form a particular way of ‘reading’
religious ideas and these have a diminished presence in many churches in light of changing social

practices.

Along with these, visual symbols of status and class such as traditional churches, stained glass

windows and priestly robes have also been somewhat diminished. Newer worship services often

83



take place in contemporary structures without these older symbols. In Australia for instance,
many regular worship services are not held in traditional style churches at all, but in community
halls, and even warehouse or factory buildings, or purpose built churches that appear more like
auditoriums or entertainment centres. The old icons and symbols of power in Christian churches
that were more aligned with class structures are now weakened, as cultural practices change and

some of the more traditional power structures lose their potency.

Visual Communication in Contemporary churches

As design expands into new areas such as animation and the merging of TV, video, screen design,
the technologies become ever more influential. Only those churches and those educational
institutions who embrace it will attract a youth oriented consumer market that is enculturated to
accept these terms of reference. New visual symbols of power speak of economic progress, youth
culture, upward mobility and relate to the technocracy, the newly powerful. New symbols of
power include those that are particular to the churches themselves as in the past, but many that are
shared by all of western culture, such as wide screens, multimedia design, DVDs, websites and

other electronic resources.

Technologies and the things they visually present are immensely powerful forms of
communication, and this involves not just the content but the manner of presentation and the
medium used. "[Alppearances are not just on the screen through which experience is
communicated, but they become the experience." (DeVries, 2001, p.11). Many church
organizations have recognized the importance of new media and these are also vehicles for the
development of new forms. Visual codes abound on wide screens, in video equipment, upbeat
graphics and flash imagery and these codes are part of the way that churches are changing their
image. It is understandable why church organizations would want to facilitate new ways of
offering these important means of symbolizing meaning. The transcendental nature of the new
media is suited to religious experience because it is less bound by time and place. Churches need
to "recode themselves in the new system, where their power becomes multiplied by the electronic

materiality of spiritually transmitted habitus." (ibid, p.13).

Graphic Design and the Passing Parade

Because graphic images are by nature transient they need to impact people quickly. Lyotard

(1997) asserts that people now experience themselves through ‘events’, a series of situations that
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are temporal and of short duration, and that graphic design generates such events. They are
performances, and graphic artists need to offer people these kinds of events (p.42). They are
picked up in print, seen in passing on billboards and on TV, computer and digital projector
screens. Graphic design generates excitement and interest, but the kind that is temporary. The
graphic edge speaks the language of lifestyle and display, where the new can be constantly
changed, reshaped and replenished. In graphically designed objects, the importance is the thing
that the graphic design points towards; values, cultural ideals and identity. It is the art of
association. Connotative meaning will extend design to its social and cultural context and
integrate sensuality, heightening colour and shape, carrying messages about what is exciting and

new. (Barthes, 1977)

In this tactile culture of stimulation, graphic design is an attractive vehicle for the visual
expression of ideas in persuasive and public form. Graphic design can be seen as an utterance or a
speech act. It is a way of making sense of material but further than that, artifacts of graphic design
have the quality of rhetoric. In the same way that rhetorical speech or writing has the intention of
producing an effect, graphic design seeks to convince, (Lyotard, 1997) using aesthetics and
surprise to do this. It is an ideal vehicle for presenting persuasive messages about religion and

faith to an increasingly sophisticated audience.

Graphic designers have a part to play in constructing this passing parade where the search is
always for the new, exciting and different. Baudrillard suggests that we now live in the hyperreal
world of simulacra, where words and images break loose from their referents and float, where
signifiers refer only to other signifiers, and what is emphasized is the surface of things. (1993).
The knowledge of eternal truths that Christian organizations claim to offer may conflict with the
transience of graphic design, reflecting the opposition between consumer practices and deep
truths and complex meaning that Christian organizations seek to evoke. From the perspective of
people both inside and outside of church organizations, church organizations may seem as
commercialised as any other kind of organization in today’s visual marketplace. The deeply held
values that religious organizations espouse may be seen to be trivialized as they adopt mainstream
cultural practices. Some believe that this interface with contemporary culture may result in a loss
of religious values, as the interaction with wider social forms pushes the churches away from

their original ideals and traditions. (Burtchaell 1998, Marsden, 1998)
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On the other hand, others believe that these newer kinds of contemporary visual practices may be
as meaningful and relevant to those that use and understand these forms of communication as
traditional ones. Traditional Christian visual symbols themselves have always related to the social
values of the time. Newer ones, for those who understand them, are full of signifiers that perform
similar functions. Hess (1999) asserts that people often have ‘encounters with transcendence
even in the midst of highly commodified, mass-media permeated texts’. Whether religious
experiences are engendered through traditional iconography and ritualized ceremony, inspiring
contemplation of the deep mystery of Christianity, or through ephemeral visual practices eliciting
excitement and spontaneity, formation can happen in many different ways. Religious
organizations are in a state of change, and many church practices recognize and reflect the

changing face of religion by offering new ways of mediating between their faith and their culture.

Multimedia and visual display within contemporary churches

The style of worship in many evangelical Christian churches borrows and interfaces quite freely
with popular culture, particularly a version of youth culture, using the latest technologies, music
forms, creative arts, even clothing and merchandise. This has been a particular feature of
churches from the Pentecostal tradition in Australia, emphasizing experiential worship styles.
Many other churches, including evangelical churches from different traditions, have adopted
similar practices, as congregations of this style find resonance with a younger audience. This style
suits churches that emphasize personal response and personal action. Some of the features of
contemporary worship services are barely distinguishable from mass culture events, such as youth

festivals, dance events and rock concerts.

The new media technologies, including screen design using electronic data projection are
perfectly suited to contemporary Christian religious practices in evangelical style churches.
McDannell contends that church services have always been ‘multimedia’ events, ‘arenas where
speech, vision, gesture, touch and sound combine.’” (1995, p.14). Like cinema, it has the potential
to solicit “synaesthetic experience, integrating image and sound, figures and voices.” (Bal, 2001,
p-259). The sensual richness of the traditional worship experience is transformed in contemporary
services, where stage musicians and congregation join in song, movement and dance, as images
and words appear together on screens. Contemporary style music and multimedia become part of

the production values and the audience enters into the performance, through the drama of singing,
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shouting, clapping, raising of hands, bodily movement, often associated with a heightened state of
excitement. Derrida asserts that it is through the process of ‘spiritualization-spectralization’ that

“the essence of the religious reproduces itself.” (2001, p.61)

Visualisation through multimedia and screen design in some church services affirms the
contemporary relevance of the event and is part of its performative aspect. Multimedia design
combines image and text, linking the sermons and lyrics of songs with reinforcing images. Type
and image are not fixed but are replenished constantly, as text, symbolic illustration, photographs
and video intertwine on screen. Images corroborate the spoken or written word, establishing a
continuity between what is seen and what is heard. This movement constructs a bridge where
what is gone is finished, and meaning is made in the moment. The static, permanent and

unchanging is replaced by the ubiquitous ‘now’ of performance.

In large congregations where music and sermons are videoed and played in real time on large
screens, the speaker assumes a ‘larger than life’ proportion, lending augmented credibility to his
or her authority. The members of the congregation become performers, part of the visual
production of the service. The worshipper enters into a ritual where everyone plays a role, and
enacts in unison its communal and corporate manifestation. The dramatic and theatrical aspect of
church service suspends the ordinary, creating liminal states that are replete with possibilities.
“permanence is only permanent possibility - never given once and for all.” (DeVries, 2001, p.8).
Theatre in conventional and traditional church services has always transformed the everyday,
transporting the viewer to a place outside of their normal experience. The new worship spaces
and their attendant technologies perform a similar function, becoming part of the religious

experience.

Beyond the Church Walls: Identity in the age of branding

Many churches are now producing their own DVDs, interactive CD’s and other visual material
that are sometimes sold separately, so broaden the influence of the church through the extension
of visual reinforcement beyond the limitations of church services. Graphic designers are usually
involved in all of these areas. The internet and particularly websites are an important and
effective way that church organizations use new media. While TV and radio have been high

profile aspects of the ministry of some large churches, the internet is available to virtually all

87



churches. A high priority is placed on internet access by most churches as they make their
message available to the world and their parishioners, both for general advertising and to
publicize events. Electronic media carry transcendental qualities that are not of time and place.
"[A]ll wonders are on-line and can be combined into self-constructed image worlds." (DeVries,
2001, p.13). Not all evangelical churches will interact with contemporary culture in the same

way, but many of those that do have found their appeal to a younger audience has grown.

An examination of websites from media savvy churches reveal high production values, indicating
that these churches invest heavily in graphic design and copywriting services for the web.”
Professional photography is often used, focusing on ministers and guest speakers, as well as
members of the congregation and scenes of excited crowds of worshippers. The raised hands that
exemplify experiential worship become part of the recognizable iconography for Pentecostal style
churches and these images are often incorporated into their websites. Web programs can be used
to create moving images and are used in many of the websites of larger churches to generate

interest and excitement. Photomontage is widely used, linking images together.

Websites of church organizations become differentiating factors. Use of image manipulation
programs such as Photoshop and vector programs such as Illustrator perform this function of
making Christian groups relevant and socially meaningful, and separate out those that control the
technologies from those that do not. Others are now going further and establishing distinguishing
qualities through even more sophisticated technologies. Flash or other motion graphics programs
are now becoming de rigeur, as is the integration of video footage. Programs like Flash employ
the moving image and animation, and this more sophisticated form of technology is a way of
separating those with more power and status, power enough to employ high level expertise to
generate slick and exciting design. Organizations that want to establish their contemporary
relevance need to push the technologies to their limits because of the tacit messages they convey

about their relevance and identity.

Home page navigation bars especially in evangelical style churches are heavily weighted towards
personal opportunities for the reader to participate with headings like ‘networking’, ‘seminars and
conferences’ and ‘connect groups’. The websites create a feeling of community, with many

options for involvement by parishioners and those who may be interested in joining. Interest

22 Church websites examined include Hillsong, Christian City Charch, Dayspring, Destiny NZ., Harvest, Christian Life
Centre, Totegrity.
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groups become forms of community that replace older geographic communities and larger
churches have the ability to encompass numbers of smaller communities. Music, media and
television links are common on the navigation bars, as are links to training colleges operated by
some churches. These websites foster choice, give opportunities for purchase of products and for
personal development and personal involvement, while at the same time generating a corporate

sense of belonging.

By comparison, the more traditional older style churches tend to produce websites that are
primarily aimed at being informative, and advertising set services and events. In these sites,
photographs of church buildings may be featured, rather than professional photographs of
smiling, enthusiastic parishioners and large congregations. Websites in many of older style
churches are often designed ‘in-house’ or by ‘willing workers’ in the church, rather than by
professional designers and have lower graphic production values. The types of groups and

activities they offer may be more limited.

Biographical details of speakers and pastors are prominent in the more youth oriented, media
responsive church websites, and individual church leaders sometimes assume the quality of
‘superstars’, with professional portraits and designer appeal. In the website of Hillsong, a high
profile Pentecostal church in Sydney, attractively posed studio shots of the two senior pastors
appear in almost every section of the website. “The effect, if not always the original intent, of
advanced branding, is to nudge the hosting culture into the background and make the brand the
star.” (Klein, 2001, p.32). Keeping the church and its pastors in the foreground assists the rise in
importance of individual churches. In this case the brand is the individual church and its pastors,

and nudged into the background is the links to the denomination and its cultural traditions.

Apart from websites, a plethora of other promotional material is marketed by many of these larger
churches. Music CDs and DVDs are popular and the standard of cover design, as well as the
music itself, often rivals that in the secular music industry. Clothing and other forms of
merchandise, videos, interactive CDs and DVDs of sermons, events and lifestyle options such as
health and fitness all use graphic design in various ways. Those larger churches that use television
as a mass communication tool may also engage designers in the production of images for the

corporate identity and design of credits for the program.
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Logo design has both internal and an external significance. Internally a logo operates as a symbol
or badge around which the congregation can rally. Externally it becomes a form of branding, an
identifiable code whose connotation may be contemporary and relevant or outmoded. The name
of the church will be transformed from a piece of text to a richly encoded typographic form that is
easily recognizable as the corporate identity of the church. Logo designs are an important
synthesis of word and image. Older logos often use the visual language of the old class system —
coats of arms, formal cross, serif type, and have an institutional and depersonalized feel. In
contrast, many new church logos are personal and informal, such as that of Hillsong which has a
handwritten feel and a personal, loose and friendly image. Logos work through constant
repetition. Foucault argues that repetition limits the chance element in discourse and compensates
for it ‘by a multiplication of meaning’, one of the procedures by which the production of

discourse is ‘controlled, selected, organized and redistributed’ (Foucault, 1984, p.109).

Graphic designers now operate in all of these areas and more, including corporate identity, print
media, web design, interactive design, information design, screen design, motion graphics and
animation design. Graphic design plays an important part in making the church organizations at
once personal and corporate in style. Design through mediation assists new authorities to rise, and
gives power and pre-eminence to those that can attain such authority, while those that do not can
be correspondingly diminished. Graphic design has a role in selling particular brands and in

building identity and belonging in Christian organizations.

Evangelical style and the age of the individual

The use of contemporary visual practices as a tool to attract audiences is not new in Protestant
evangelical organizations. Historically, a number of evangelical traditions had the style of ‘grass
roots’ movements, linked to personal appeals to the public for conversion using charismatic
preachers. These have had an impact on religious practice especially in the USA but also in the
United Kingdom, through the great evangelical revivals or awakenings in the eighteenth and
nineteenth centuries and featured “charismatic evangelists calling persons to religious rebirth,

conversion, and regeneration through dramatic and emotional preaching.” (Elias, 2002, p. 160).”

% in Australia, these awakenings in the nineteenth century had an effect as well through the visits of charismatic
speakers in the Jate 19% and early 20" century, and evangelical visitors were influential even juto the mid twentieth
century through ‘crasaders’ such as Billy Graham.
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Organizers in these revivals used whatever means were available to promote their meetings,
including print advertising, and broadcast media, for persuading the public to come to forums,
meetings and services whose primary purpose was conversion. Kyle states that evangelist
Whitfield in the C19th “utilized the best marking techniques of his day — pamphlets, newspapers,
magazines and other printed materials”, understanding that “religion was a commodity to be
marketed” (2006, p.35). In doing so, they promoted preachers and pastors as stars. The religious
revivals in the 18th and the early 19th century “promoted a new style of leadership - direct,
personal, popular and dependent much more on a speaker's ability to draw a crowd than that
speaker's place in an established hierarchy." (Noll, 1994, p.61). Weber ascribes such a
characteristic to Protestantism more generally: "It is the religious qualities of the personality, not
some erudite knowledge, that gives legitimacy to the leadership of the congregation- all the sects

’”

within Protestantism have fought for this principle.” The revivalists messages were “intimately
aligned with populist ideals and often had an anti-aristocracy, anti-authority, and anti-learning

tone.” (Kyle 2006 p.36).

Part of the modus operandi of many evangelical organizations was to go out to the public, rather
than expecting the public to come to them, and revival events were often traveling tent shows and
more reminiscent of stage performances than church services. They were a different kind of
visual experience — more linked to ‘low’ or mass culture theatricality than the sensuality and
richness of ‘high church’ experiences and their attendant theatricality. High church Protestant,
Catholic and Orthodox churches in contrast, often have a theatricality that is staged, formal and
codified where personal response is clearly ordered and ritualized. Evangelical services were also
theatrical but allowed for a certain looseness and spontaneity. They dispensed with the trappings
of formal religious display and a ‘low culture’ approach was part of the successful style of many

of them, particularly Pentecostal churches.

The individual had a different part to play, as it was the personal response to the gospel message
that was of crucial importance. Religious deregulation in the USA meant that denominations had
to appeal directly to individuals. “They had to convince individuals, first, that they should pay
attention to God, and, second, that they should do so in their churches and not elsewhere. The
primary way that many evangelical churches accomplished this task was through the techniques
of revival — direct, fervent address aimed at convincing, convicting, and enlisting the individual.”
(Noll, 1994 p.66). Marsden makes the point that for dispensationalists "[t]he important spiritual

unit was the individual. The church existed as a body of sanctified individuals united by
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commitment to Christ and secondarily as a network of ad hoc spiritual organizations.” (Marsden
1980, p.71). To gain attention to their services they used the same principles and techniques that
were available in the wider society for doing so, including not only their direct preaching style,
but also promotion and advertising. Such communication at a popular level was not unlike that
used in advertising and promotion today in many evangelical church organizations, rhetorical in

style and directly communicative.

The evangelical tradition thus has a natural synergy with aspects of the new communications
media and style. Evangelical churches particularly have developed effective ways of
communicating the gospel message, in simple form but through slick performative and visual
means. They have used simple direct messages rather than complex theology. New media
practices are not conducive to complex theology and in contemporary evangelical churches
theological ideas are usually presented in a manner that facilitates a logical and simple
progression. “Popular Christianity depicts reality in ways that are capable of being grasped by a
wide range of people” (Hatch, 2003, p.91), flattening out complexity. Mass communication
techniques themselves affect popular religion, moving it away from theological discourse and

towards a more simplified message, often with emotive content (Hoover, 1988, p.44).

Religion today is becoming increasingly defined by the individual search for identity, and people
are seeking an experience authentic to themselves. They may go from church to church or may
belong to no church, but gather their religious experiences from the broadcast media, other
parachurch networks and groups, or though lifestyle options. Hoover states that it is less about
beliefs “than it is about behavior and how specific behaviors are directed towards acquiring ideas,
symbols and resources from which one can craft a consciousness unique to oneself.” (Hoover,
2001, p.152). Designed and designer symbols become part of the crafting of a ‘designer
consciousness’, as the visual impact of culture expands. These are vehicles that have
singularizing, individualizing and privatizing effects. (de Vries, 2001, p.17). Engebretson uses
the term "Cafeteria Christianity" to describe the spiritual eclecticism in Australia, where choosing
or rejecting churchgoing, choosing or rejecting a spiritual system or constructing one's own,

becomes the same as choosing any other commodity (2003, p.109).
However, despite the increasingly individualized nature of contemporary religion, a vital element

in spirituality of young people is its connectedness, its relational and communal character. While

there is no doubt that organized, denominationally oriented religion is declining in today’s
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spiritual marketplace, some churches are growing strongly, especially those that are attuned to
these needs for personal fulfillment as well as providing a communal sense of belonging.
Religion may have a privatized aspect but it takes place in communal forums. Many evangelical
style churches have afforded the individual much personal freedom while still offering a sense of

community and common identity through beliefs and practices.

To integrate possibilities for individual fulfillment and provide an opportunity for a communal
experience, many churches have broken away from the need to satisfy denominational adherence,
and cumbersome bureaucratic structures. Denominationalism is declining, and "declining
denominationalism has made it easier for mobilization to occur across group boundaries."
(Wuthnow, 1993, p.156). Communal and organized religion also exerts a powerful sense of
connectedness and belonging. Through adherence to a larger individual church rather than a
denomination, individuals can understand themselves in relation to others, and have opportunities
for group experiences and the advantages of belonging to a community of faith. In some larger
churches smaller interest groups become the communal expression of religion that satisfy the

individual needs of parishioners.

Many evangelical churches can offer participation in lifestyle that is not incompatible with the
goals of personal success in economic terms. In some evangelical and Pentecostal churches the
emphasis is on material rewards, personal fulfillment and self esteem, often associated with the
idea of the ‘gospel of success’ or ‘prosperity doctrine’, although by no means all evangelical

churches espouse such values.

In the USA, working towards success and pursuing one’s calling, including wealth creation, was
seen as an ethical practice and a virtue. (Marsden 1998). Weber asserts that the ‘spirit of
capitalism’ in the USA relied on the Calvinist idea that it was “the duty of the individual to work
towards the increase of his wealth, which is assumed to be an end itself” (1905, p.11) and success
in worldly terms was positively associated with Protestant church membership. The ‘spirit of
capitalism’ that has been present in evangelical practices has resonated with changing cultural
practices in Australia. More traditional religious ideals in Australia spoke a different language
more aligned with older values, where consumerism and economic success were not aligned with
church culture. Some of the older more establishmentarian churches have come from traditions
that looked upon poverty as a virtue and did not see financial success as linked to Christian

religious ideals. Ideas that brought success and religion together were not as firmly entrenched in
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the Australian culture as they were in the USA, although this is now changing in some

evangelical churches.

Not only has the style of Protestant evangelical churches been generally less formal, but their
organizational structure has been looser. They are inherently less bureaucratic. They network
rather than build upon a pyramid style structure. Hoover points out that one of the advantages that
the evangelical and fundamentalist churches have had is that they are less institutionalized and
have “a freewheeling, independent character, supported by loose networks of associations and
agencies, many of them involving communication activities” (1988, p.45). They have had
responsive and flexible structures, always emphasizing the authority of personal and individual
salvation and so were less tied to denominational structures. Flexible structures meant that they

could change direction easily and adapt to prevailing conditions.

Church organizations whose structures could fit into such individualized contemporary paradigms
were likely to prosper, as they had more resonance with popular culture, particularly youth
culture. More traditional style institutions have been slower to embrace contemporary practices.
Weighed down by denominational and establishmentarian structures, they rely heavily on
continuity of practices and traditional rituals. They have not been as responsive to these changing
cultural forms and have often lagged behind the more successful church organizations at their
peril, because the attracting of young people depends upon the flexibility and currency of their

practices, and the ability to change in a timely and responsive way.

Newer forms of display and branding suit the individuated, personal and activity oriented style of
evangelical churches. Evangelical churches, with their looser networks and denominational
allegiances have a natural advantage in this kind of branded world. Popular forms of visual
expression have been especially comfortable in evangelistic organizations where particular ‘low
cultural’ style has always been prevalent. Their emphasis on conversionism, activism and
biblicism has meant that one of their primary aims has been to present the gospel message to
individuals in ways that as many different kinds of people as possible could understand. Many
churches in the evangelical tradition have been able to accommodate popular culture and its
visual forms quite successfully and have been much more responsive to contemporary
communicative practices because of the synergy between their own style and that of many aspects

of contemporary culture.
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Strategies of Visual Distinction in Church cultures

Some church groups find it more ideologically difficult to incorporate contemporary forms of
visual communications into their organizations. Most need to interface with the wider culture,
especially youth culture, in order to grow, but other values and orthodoxies may prevent them
from embracing such practices. Some of Bourdieu’s theories give an insight into the reasons why

this may be so.

More culturally conservative church organizations may find it difficult to engage in current
practices involving visual communications. Some churches still have a suspicion of current
communication practices that are aligned with the wider culture, and if their ethos is based on the
old symbols of power, they may find it much harder to also embrace such new forms. They may
also be those involved in hierarchical structures and bureaucracies. “in conditions of crisis...the
most privileged individuals...[are] the slowest to understand the need to change strategy and so to

fall victim to their own privilege.” (Bourdieu, 1984a,p.24).

Their structures may be such that they have competing or conflicting values which take
precedence. In Bourdieu’s terms, organizations and individuals have certain forms of cultural
‘capital’ invested in the way they operate. The more the cultural ‘capital’ of a church is invested
in its traditional power structures, the less it is able to engage with contemporary cultural forms,
its ‘capital’ being restrictive in character. Bourdieu describes these as anti-economic economies
based on the refusal of commerce, where a product that is not commercially viable on the mass
market may be deemed to be a success within its ‘autonomous sub-field’. In religious practice the
idea of rejection of worldly gain and possessions in a Christ like manner may equate to an ethos
that contains a strong imperative to embrace simplicity and poverty, to reject conspicuous
consumption and thus run counter to ideas surrounding consumerist values. Bourdieu describes
this as a game of ‘loser wins’, where “triumph on the symbolic terrain” means loss on the

economic one.” (Bourdieu, 1993, p.169).

Yet in today’s culture, where increasing individuation and increasing choice in religious
perspectives means that adopting a Christian faith can still mean success in the economic terrain,
the game of ‘loser wins’ is much less appealing, and the church organizations that are more
culturally conservative are often those in decline. Those churches and church organizations that

can embrace contemporary consumerist practices and still offer worshippers a well defined
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spiritual dimension are much more likely to succeed. And those churches that can succeed are
likely to use graphic design and other symbols of contemporary culture and still retain their core
values. In Weberian terms, "those who became involved [in capitalism] got on...those who carried

on in the same old way were compelled to tighten their belts." (Weber, 1905:2002, p.22).

In Christian religious organizations in Australia, there is no one clearly dominant group, but some
of the newer style evangelical churches are growing rapidly. One of the most relevant religious
divides today is between those churches whose older style practices representing continuity and
tradition, and the newer style practices representing ‘difference’ and cultural relevance. The
‘new’ Christian as defined by contemporary media and positioned by contemporary church
cultures is relevant to the wider culture, success oriented, technologically savvy, and
sophisticated. Practices are about establishing “the legitimate vision of the world...about what
deserves to be represented and the right way to represent it.” (Bourdieu 1993, p101). Such

dynamics drive contemporary style churches and older style churches further apart.

The flexible interface with contemporary culture means though that contemporary youth oriented
churches need to find other ways to distinguish themselves from secular groups and other
Christian groups, lest they merge and lose their uniqueness. They need cohesive and consensual
practices that relate to and interact with the wider culture but at the same time allow them to

remain differentiated.

But in order to represent a “legitimate vision of the world”, religious organizations have to
establish difference in more than simply style. In highly contemporary and technologically
sophisticated churches and educational institutions, it is often the scriptural or doctrinal
conservatism that organizes identity, fixes boundaries and defines group culture against the
external world and other church organizations. Doctrinally conservative church organizations
have the ability to move fluidly through contemporary culture because they are held together by a

literal biblical hermeneutic position that does not impinge on that ability.

In more liberal and pluralist Christian cultures, where the boundaries between the beliefs of the
group and the external world are less defined, it is often the traditional social and cultural
conservatism rather than scriptural and doctrinal conservatism that orients the group in opposition
to other church groups and the external world, and gives them their identity. Church organizations

that are more ‘liberal’ or inclusive in philosophy and embracing of many points of view need to
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spend time debating ideas and theology, to establish where their truth lies. The need to be
inclusive may prevent organizations from taking as definite a stand doctrinally because they feel
accountable to many different voices. Inclusivity and the need to encompass a variety of beliefs in
collaboration with the wider society is a limitation that takes time and energy, and constrains

people from moving on together.

Today’s divide between the churches is increasingly between the liberal left and the conservative
right, rather than along denominational lines. The boundaries between themselves and the outside
world are philosophically and ideologically less demarcated and therefore they may find it harder
to maintain their identity successfully as a stronghold against a changing world. Niebuhr (1951)
distinguishes between those groups that profess a position of ‘Christ against culture’ and those

that take the position of ‘Christ of culture’.

Evangelical churches have an advantage in contemporary culture. They are at the same time
doctrinally conservative and culturally relevant. With their conservative doctrinal position that is
characterized by a more literalist interpretation of the biblical scriptures, they can interact
successfully with the practices of contemporary culture without compromising that position
because they have set clearly delineated boundaries between themselves and secular society.
Core doctrine may not be agreed by all in a particular church organization, but it is exoteric,
easily recognized and respected, and not as open to multiple interpretations, and thus provides a
strong point of differentiation. So their more conservative doctrine gives them an enhanced

chance of success in a rapidly changing cultural environment.

Their position as evangelical organizations with a conversionist and activist emphasis also gives
them a stronger and clearer delineation of their own ideals against those of the rest of the world.
They are more likely to view the world as a dichotomy between themselves (the saved or
converted) and others (the lost), and view the conversion of non-believers is a primary goal. This
mission also allows evangelical organizations to understand the boundaries between themselves

and others as clearly demarcated.
This notion challenges the argument of Burtchaell, who asserts that the interaction with

contemporary culture is a factor in the declining religious influence in evangelical church

organizations. Burtchaell states that
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Because these evangelicals do not function as a church or even a denomination, and
do not take it as an evangelical task constantly and corporately to re-discern and
restate and reapply and re-defend the faith once delivered to the saints, as individuals
and as congregations they are pulled in and out like kelp on the irresistible tides of
the public culture. (1998, p.777).

Public culture is indeed an irresistible tide but one through which many church organizations
have been able to chart a successful course. Evangelical organizations have often been able to
maintain their religious core precisely for the reasons given above. Their currency in terms of
popular culture and the task of redefining and defending their faith are not necessarily mutually
opposing notions. The tides of popular culture do not necessarily drag the colleges into
secularized waters because they can successfully and clearly differentiate themselves both from
other Christian organizations and from secular culture by their explicit value systems and

doctrine.

Church organizations can dispense with other forms of cultural differentiation, including rituals
and practices that are associated with denominational adherence without damaging their religious
core, because a conservative doctrine and their conversionist emphasis gives them a distinct
advantage in contemporary society. This theme is taken up in chapter 7, and will be discussed in
relationship to graphic design courses at four non-denominational evangelical colleges and

universities.

Evangelical Colleges and Universities

For all of the reasons that Protestant evangelical churches have a distinct advantage in interfacing
with contemporary culture in today’s society, Protestant evangelical colleges and universities
share the same advantage. A number of evangelical style colleges or universities are non-
denominational or inter-denominational. They usually have a high degree of autonomy and this
means that they are not usually subject to restrictive influences imposed by their sponsoring
denominations. They can attract students from a number of Christian religious backgrounds, cross
boundaries and their interaction with contemporary culture means that there is little

incompatibility for them with professional and consumer oriented courses like graphic design.
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This interface is particularly necessary in Christian colleges where courses like graphic design are

operating in a manner that is not much different from graphic design courses elsewhere.

Burtchaell (1998) describes the gradual process of secularization in Christian colleges and
universities of different traditions and denominations, as changes to their academic status, staff
and student demographics drives different agendas that gradually lead to a disengagement from
their denominational ties and traditions. Burtchaell sees the declining links with denominational
traditions as one of the main causes of secularization in these institutions. Arthur agrees. "There
needs to be a direct and continuing influence on the institution by the sponsoring religion....a
religiously affiliated university or college will consequently develop a sense of its own
distinctiveness and difference from others.” p13. However, while all Christian colleges and
universities are subject to strong pressures and influences from secular forces, many evangelical
colleges and universities have been able to retain their doctrinal position in an increasingly

secular educational climate without relying on strong ties with their sponsoring religions.

Azusa Pacific University in Southern California, a non-denominational evangelical institution, is
one of those examined by Burtchaell in his 1998 study. While APU has maintained a pro-active
connection with its related denomination/s, it has a great deal of autonomy to chart its own course
and its ties with sponsoring denominations do not act as a restrictive influence. It is paradoxically
because evangelical colleges like Azusa pacific are not strongly tied to faith traditions and
sponsoring denominations but have maintained a conservative evangelical doctrinal position that
they are more liable to be able to successfully negotiate a place for themselves in both religious
and the wider culture. A clear and easily understood evangelical doctrinal position unites them,
rather than the formal ties to a denomination or tradition. Burtchaell in his examination does state

that Azusa Pacific’s claim to be a ‘Christian’ university is ‘fairly made’ (1998, p.771).

Evangelical colleges offer this same sense of individuality and collectivity as evangelical
churches, and to be viable they have to offer students both at the same time. Many students
attending Christian colleges or universities want to fulfill individual and career desires as well as
gain an education with Christian values that are meaningful for them, and that often means one
that takes place within an evangelical Christian environment. These institutions can’t give
primacy to collective religious ideals at the expense of the career aspirations of the individual.

They work with both and need to walk a line between consumer choice of courses and collective
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values. Education today is a consumer choice and Christian colleges offering communal as well

as individual benefits are more likely to succeed.

The fact that they are often non-denominational or multi-denominational enables them to attract
students across denominations. Because they are inherently less structured, the autonomous and
flexible way that the colleges operated has become a form of de-regulation in the marketplace.
They are less sectarian and not bound heavily by particular denominational structures, and while
they may have been founded by denominational church organizations, many have loosened the
ties between themselves and their founding churches. Some now call themselves ‘embracingly

evangelical’, meaning that they can attract a wide range of students.

Evangelical style colleges are deterritorialised in that they can attract students from a variety of
religious backgrounds and locations and provide a brand of Christianity that is easily
recognizable and transferable from one situation to another. Evangelicalism crosses boundaries,
and students can move from place to place and still understand the kind of religious emphasis in
the education they will be receiving. Students can go to an evangelical Christian college and
prepare for a very individualized and secular career such as graphic design, but do so within a
religious environment that espouses religious principles based on conservative Christian doctrine,
that is recognizable and understandable. These colleges can give students communal and social
support and religious nourishment without conflicting with their career aspirations. Now with the
need to operate across denominational boundaries, communities of believers united by the generic

tenets of evangelicalism take on a deeper significance.

Graphic design courses function well within this framework. Graphic design is an important
course offering; it is both a viable career and a possible ministry option. Graduates can make a
contribution to the church organization that they work for or are aligned with, or to the spreading
of the gospel through sophisticated visual practices. Alternatively, graduates can establish a
viable career in the wider graphic design industry. Evangelical colleges can embrace graphic
design courses and also have a possible ready market for graduates that seek employees from this
type of background training. Because graduates no longer need to stay within their denomination,
they have more possibilities in a de-territorialised religious system that is establishing a viable
interface with the wider society. This means that the religious knowledge and experiences they
seek can be available outside of home parish and church boundaries and also outside of their own

denomination.
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Evangelical Christian colleges can offer courses that fit this individualized style and graphic
design is one of those. Even though the colleges that offer these courses may have only loose
links to evangelical Christian churches or denominations, they are part of the same evangelical
tradition, and like evangelical churches, are less likely to have any discomfort with popular
culture and the persuasive, rhetorical character of graphic design. Graphic design is an important
way of articulating and sharing beliefs with others. The fact that visual communications
contributes to the image making of church organizations is a positive factor in legitimizing

graphic design as a viable course offering.

Many students who wish to use their graphic design careers to further the work of church
organizations or to spread the gospel message hope for employment in the future in Christian
organizations. Graduates can support the mission of religious organizations, but also of going out
‘to preach the gospel’ in the evangelical tradition, using the imperative to use any means
necessary to do this, including visual communicative practices. Thus the idea of graduates finding
employment in secular organizations is not incompatible with the ideals and values of evangelical

style institutions.

Visual practices like graphic design have not been incompatible with contemporary evangelical
churches and in many ways are a logical and inevitable part of their changing practices, not
something dissonant but natural and synergistic. Thus the visual practices of churches are
connected to graphic design in Christian colleges and universities, not in a direct way, but by

lending import and providing a range of jobs for future graduates.

Higher education means much more than education for a career. All graduates of higher
educational courses receive an education that exposes them to lifestyle, ideas about meaning,
identity and values, and provides signposts towards the prospect of a position for themselves in
the wider social structure. Educational institutions have a marked effect on the social systems
within which their graduates take up positions because they help to create them. Graphic design
education in evangelical Christian colleges includes acculturation into industries like graphic
design which can help build successful church organizations, and will help define distinctive

evangelical practices.
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Conclusion

Many Protestant evangelical organizations have survived and grown well at a time when in
general, religious adherence is declining. One of the reasons for their growth and success is the
way they interact with the wider culture and they are harnessing aspects and tools of the wider
culture, such as visual communications, to enhance rather than diminish their ability to succeed.
The inclusion of graphic design in evangelical organizations plays an important role in giving
evangelical Christians a sense of having a viable and contemporary place in the social order.
Graphic design also plays a part in separating Christian organizations from each other and makes
their distinctive practices stronger. This chapter has pointed out that the ways that graphic design
has been accepted by or rejected by various Christian organizations has served to differentiate
these organizations in symbolic and material ways, helping some to grow, while others are

diminished.

Protestant evangelical churches and colleges have been able to successfully interact with many
aspects of contemporary culture because of the complementarity of forms of popular culture with
their own values. The history and traditions of evangelism have been instrumental in placing
them in a position that is closely aligned to and comfortable with popular culture and
contemporary cultural practices, including visual communications. Despite the seeming
incompatibility between Christian organizations and these newer visual practices, there are
reasons why they fit well into evangelical Christian organizations, and their populist and ‘low’

cultural style has been a part of this.

These evangelical institutions and organizations can survive well in the interaction with popular
culture because they have the ability to hold on to core tenets of faith that separate them from
mainstream society at the same time as they interact with it. Conservative doctrinal adherence is
advantageous to these evangelical institutions, serving as a rallying point and allowing for a more
fluid uptake of social and cultural mores from the rest of society. The idea that evangelical
institutions that weaken their links with their founding churches will necessarily also weaken
their faith perspectives and succumb to increasing adoption of secular values has been challenged.
This idea will be further explored in Chapter 7 and more specifically addressed in relation to
graphic design courses in Protestant evangelical colleges and universities. Christian church
organizations that embrace contemporary image making and relate their visual identity to current

cultural practices will not only align themselves in various ways to mainstream values and
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beliefs, but these practices will further separate Christian organizations that use them from those

that do not, and contributes to the changing landscape of religion in Australia and the USA.

The next chapter looks at graphic design undergraduate courses in Protestant evangelical colleges
and universities. Graphic design courses have come to the academy as a result of a restructuring
of the tertiary educational system in Australia in the 1980’s and 1990’s. Before that graphic
design was the provenance of the technical and trades colleges and the introduction of graphic
design into the universities have not been without a major impact of its own. It examines what has
happened to graphic design courses since they entered the academy, and evaluates the impact of
graphic design courses in secular universities as well as in Protestant evangelical institutions. In
many ways the skills and trade based underpinning of graphic design courses is antithetical to the
ideas of critical objectivity and distance from the object of study that are embedded in the ethos
and character of universities, and when they have introduced a course whose roots belong in
another environment, change has inevitably occurred. How such a vocational style of course is
remade in the academy’s own image is relevant, as is what they emphasize, what they keep and
what they dispense with, as they both seek to naturalize these courses in their respective

environments.
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Chapter 4

Graphic Design:
From Vocational Education to Higher Education
%:
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Introduction

The way graphic design has come to the academy from vocational education has shaped the
character of graphic design courses that are offered in universities. Because of this, ideas about
graphic design education and methods of teaching design have developed that reflect its history
and background in vocational education as well as newer ideas that have been implemented in
universities. This chapter investigates some of the things that have happened to graphic design
since it articulated into higher education, and considers what relevance these changes may have

for graphic design courses in Protestant evangelical institutions.

The history of graphic design has meant that it has been a comfortable fit with vocational
education which has offered trade based courses, and has had a strong relationship with
commerce as well as links with art and with science. Since graphic design entered higher
education, changes have occurred. The academy has given these courses a different kind of
character, one that reflects academic values. While there have been significant benefits to the
field since its introduction into university education - theoretical underpinning and prestige being
two of them - this has not come without a cost. The skills basis of graphic design courses has
tended to be downgraded and shuffled down the list at the expense of theory. Traditional studio
models are declining in importance and have not largely been valued. Changes have meant that a

different focus has been placed on teaching methodologies.

Just as courses have gone through this period of change and adaptation in secular universities,
they have also been going through such a process in Protestant evangelical higher education,
where they are also a relatively new development. In this process of adaptation and adjustment
they have included influences from both higher and vocational education, as well as elements that
reflect their own unique emphases. To a large extent, Protestant evangelical colleges and
universities have adopted mainstream practices for teaching graphic design. As smaller and more
marginalized institutions, they have been less likely to challenge accepted ideas in graphic design
pedagogy, and many faculty members have brought methodologies with them from previous
positions in secular institutions. Accreditation processes have also played a part in shaping their

character.

Yet although Protestant evangelical institutions are in some ways aligning themselves with higher

education in secular universities when they offer undergraduate courses like graphic design, there

105



are aspects of these institutions that presuppose different outcomes, and some of the newer ideas
in graphic design education are converging towards aspects of education that are their natural
strengths. New ideas in design call for new strategies in graphic design education and some of
these are already sympathetically aligned with the practices and ideals of Christian colleges and

universities.

Contexts of Graphic Design Education

Up until the late 1980°s in Australia, graphic design was taught exclusively as part of the
vocational education system, mostly within TAFE (Technical and Further Education) colleges but
also in CAEs (Colleges of Advanced Education). The Dawkins policy statement on higher
education published in 1988 recommended an expansion of the higher education system to
include “increased opportunities for access by those groups that have not traditionally participated
in higher education.” (Dawkins, 1988, p.4) and among those programs targeted were graphic
design programs. The binary system of education that separated arts and technologically based
courses from higher education was disbanded at that time. The higher educational system was
enlarged to include a number of courses, among them graphic design programs. The arguments
given for the restructure were various, including the idea that “an increasing share of total higher
education resources should be directed to those fields of study of greatest relevance to the
national goals of industrial development and economic restructuring.” (ibid, p.8). Efficiency and
flexibility were other goals, with fewer and larger institutions seen as “a necessary condition for

educational effectiveness and financial efficiency.” (ibid, p.27).

When graphic design courses commenced operating in the academy, they included principles and
methodologies that had been developed over time within the vocational sector, especially those
related to the acquisition of practical skills. These vocational style courses were rapidly subjected
to the prism of higher educational values and ideals, and have undergone a process of change and
transformation since that time. The change has been part of the adaptation that all courses go
through when they come into a different environment, one that needs to establish a place for itself
within the framework of its own values system. In the case of the universities this has primarily

taken the form of an intellectualizing and theorizing of the courses.
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Graphic design courses historically fitted comfortably in the vocational education sector, as they
were essentially trade based courses that were established to produce skilled workers to serve the
needs of industry and commerce. Graphic design has a distinct provenance that connects it with a
number of trades and commercial practices to which it is related, and unlike the fine arts, it has
always been aimed directly or indirectly towards corporate and economic ends. Thomson
contends that graphic design in the United States “evolved at the intersection of printing,
typography, advertising and illustration” between 1870 and 1920. (Thomson 1997), although the
pivotal developmental phase of graphic design in the United States took place between the 1930’s
and 1950’s, fueled by European emigration (Hollis 1996). The increase in manufacturing in the
18" and 19" centuries expanded the market for the purchase of goods and services, placing a new

importance on the role of marketing and advertising and on the printing industry. >

Graphic design is strongly connected to advertising and marketing and the history of those
industries, by association with images that are replicated on posters, billboards, printed point-of-
sale and advertising material, packaging and television. It is also connected through the rise of
mass media to design in newspapers and magazines, the poster and the climate of politics and
propaganda surrounding that history, the history of photography and illustration and the
development of typography. Graphic design has been closely linked to changes in technology
such as the mechanization of the printing press and photomechanical reproduction, and most
recently to digital media, including electronic publishing and the internet. The artifacts - the
products of graphic design - not only reflect the stylistic values of their production, but have been
determined by economic and commercial forces that have shaped and directed the graphic design

industry and that have thus shaped graphic design education.

Graphic design education is not the product of a logical development, but is structured through
the discourses of the fields of both graphic design and education — they are emergent and exigent,
constantly being reshaped by the forces exerted on them, both externally and internally through
agencies within design and design education itself. “Design is not outside of an historical

process but rather it is simultaneously an historical product and agency, rather than an object

24 Some art studios or advertising agencies in Australia, such as Smith and Julius and the Weston Company, were
providing magazine and advertising design for their clients as well as selling advertising space in the early years of the
1900’s. Many illustrators, typographers and layout artists, or artists that could work flexibly across those roles were
employed in the burgeoning publishing industry in Australia by the mid 19 century. Caban, G. (1983). A History of
Australian Commercial Art. Sydney, Hale and Iremonger. In 1882 in Melbourne alone, there were three morning and
three evening daily and seventeen weekly newspapers, six fortnightly, twenty two monthly and two quarterly journals.
Eckersall, K. E. (1980). Young Caxton. Melbourne, Hedges and Bell..
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divorced from history” (Fry, 1988, p.37) Developments in graphic design education have
reflected the massive revolutionary trends of graphic design in the 20" century, wrought by
changes in the structure of society itself. These changes were initiated largely from outside of the
field of design, by the closing and opening up of opportunities created by technological changes,
by the expansion of mass communications and mass culture, and by the reorganization of the
social structure of society that spawned a huge consumer class with expectations of material

wealth and optimism for the future.

Changes to the printing and advertising industries were the impetus for the early rise of graphic
design education. In Australia early design courses were linked to the development of the
economy and productivity (Young 1985). Commercial artists came to assume a position that
concentrated on the visual communication of messages that was largely divorced from the
practicalities of production processes. (Cooley, 1988) This separation heralded the beginnings of
the graphic design industry and the field of graphic design education had its early impetus in

these changes. »

Apart from its strong links to trade and commerce, the aesthetic and visual character of graphic
design has meant that there has also been a connection between graphic design and visual art, and
many graphic design courses in vocational education have also contained an element of
artmaking, especially drawing. Although graphic design has been quick to capitalize on the
computer for design and production, it has traditionally used many of the same techniques and
materials as the fine arts. As a visual medium, graphic design is also related to aesthetics and the
beautification of objects and bears testimony to the symbol systems embedded in objects as part
of meaning making. Seago and Dunne (1999) assert that design is a speech act and as a form of

expression, of art making, it is not simply functional.

The relationship of graphic design to both art and commerce has always been a complex and
ambiguous one. Paul Rand, one of the foremost practitioners of the New York School of graphic
design during the 1950’s, 60’s and 70’s, defined graphic design as “the integration of form and

function for effective communication” (1996). He also exemplified the idealization of art and the

25 The terms graphic designer and commercial artist have historically been used interchangeably at different times
depending on the way designers have described themselves and been viewed culturally. Advertising degrees can
contain a strong graphic design component. Advertising has sometimes been considered a separate field, concerned
exclusively with sales and marketing, but advertising and graphic design are presently becoming more conflated
(Thornton, 1996) pS. Indeed, it could be argued that the link between graphic design and advertising is one of the
factors distinguishing graphic design from other forms of design.
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elitist view of the power of artists (and designers) to create a better world. “Whatever one’s
beliefs, art is commentary, art is revelation, art is the culmination of the creative process.” (ibid,
p.31). He saw no distinction between art and design. “A beautifully designed advertisement,
poster or piece of printed ephemera, assuming that it is both utilitarian and aesthetically

satisfying, is as much a part of the genus art as a painting or sculpture.”

Under the influence of the Bauhaus design school (1919-1933) and the arts schools reform
movement in Germany, the artifacts of graphic design, in the form of poster design, typographic
design, packaging and advertising design, became elevated culturally as aesthetic objects, as the
boundaries between art and design were contested and redefined. The models and methodologies
that came to graphic design education from the Bauhaus have had a profound influence on
graphic design education. Methodologies founded on design elements and principles constituted
an empirical approach, with the emphasis placed on making artifacts combined with an intuitive,
artistic element. Leaders in the Bauhaus tried to establish principles for working and quasi
scientific ways of viewing design, but practice was always the focus. Many teachers became
models and mentors, and fine artists like Kandinsky and Klee also influenced the direction of

design.

Graphic design education has also had a relationship to science through its general connection to
engineering, architecture and other forms of design such as industrial design. The links with
scientific method legitimized graphic design, gave it measurable criteria and informed teaching
methodologies. The idea that techniques could be developed that would make graphic design a
scientifically precise field has been a driving force in graphic design education. Scientific
thinking was also brought to graphic design through its association with the persuasive business
of advertising. “Design was no longer simply a matter of adding decorative flourishes to enliven
the text but a carefully planned scheme of persuasion based on the results of experiments in visual

perception and ‘rules’ derived from them” (Thomson 1997, p.35).

Graphic design has thus had a relationship with commerce, art and science but the emphasis was
on serving the industry and its clients. There has in graphic design education been more emphasis
on form and translating ideas from the ‘brief’, and usually less on the artistic and aesthetic aspects
of designing. Buchanan sees design as being “pulled simultaneously in three directions by jealous
guardians.” He argues that it is connected to engineering and the natural sciences, because

designers are “properly concerned with making products that work”, to art and aesthetics because
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designers are “properly concerned with the form and appearance of products”, and to the human
sciences because designers are “properly concerned with communications and the relations

between products and people” (Buchanan, 1990)

In the vocational education sector, what it means to teach graphic design has always included
ideas from science, art and commerce. In general, the vocational sector has been a comfortable
place for graphic design, although sometimes these ideas have clashed. Graphic design education
has become more complex with its introduction into higher education. The universities have

applied their own schema to courses, and have followed their own directions.

The gap between practical and theoretical knowledge in the universities:
privileging ‘knowing about’ over ‘knowing how to’.

As part of their modus operandi, secular universities have traditionally traded in a specific form
of ‘cultural capital’. This has been theoretical capital, especially in the humanities, where
‘knowing about’ or ‘knowing why’ took precedence over ‘knowing how to’, or over participating
in action in different fields of knowledge. The idea of practice in the sense of techne, of making
and doing, has been a less comfortable arena for the universities. Universities have, especially in
the humanities, encouraged the idea of objective distance from the object of study. This reflects
the basic meaning of university education, as well as a climate in Australian education that has in
recent times stressed significance of the intellectual structure of all practical things and the need

for an intellectual backing to training at the expense of skills training.

While the trades and technical colleges in Australia still offer graphic design courses, the
integration of graphic design into the university system in the 1990’s meant that the role of theory
attracted new attention and invigoration, whereas practical or workshop components were often
consigned unchanged from technical courses into their new context or were downgraded. The
practical aspects of designing were often assumed to be simply skills development, and received
little attention, so they were often carried over from technical education largely intact, were

unexamined or were diminished, further emphasizing the split between theory and practice. Some

26 On the other hand, there has been an automatic distrust of the ‘ivory tower’ by vocational sections of the community
in Australia. At present there is a bit of reversal going on, with more encouragement of vocational education by
Australian governments and a change in climate towards vocational knowledge
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of the difficulties that graphic design had in integrating into the academy were “an academic bias
in favor of traditional text-based forms of scholarship, a prejudice against making ...as an
academically respectable pursuit, and a profound ignorance of the role of design in modern life.”

(Doordan, 2000, p.13).

There has been a trend over the past twenty years for practitioners as teachers of design being
replaced by “scholar/designers who are organizing original theories of communication and
experimenting with non-commercial solutions” rather than vocational training for future
designers (Thornton, 1996, p.5). There has been a dichotomy between making and
intellectualizing, and graphic design as a practical activity often continues to be downgraded in
the universities. Theory and practice sit alongside each other but are often not well integrated,

with the practical components sometimes playing a support role.

Yet much research evidence suggests that the activity of designing plays an integral role in the
thinking processes that form the practice of design. Schon argues that the act of making is an
essential feature of the formulation of mental constructs, rather than the two being viewed as
separate entities (1984). The designer, in a process of appraisal, action and re-appraisal,
constantly reflects on his or her own work and applies theory to practice, changing directions all
the time in the process of making. Many believe that any framework for design education must
take more account of the importance of ‘making’ and ‘doing’ and the immersive nature of design

practice.

Evidence from studies on successful innovative product designers emphasizes the importance of
practical knowledge. Mike Burrows, racing bicycle designer, states that “Designing ‘between my
ears’ and drawing on paper did not provide sufficient feedback; it was the thinking ‘with my
hands’ that was essential.” (Candy and Edmonds, 1996) Raein (2004) describes theoretical
subjects as based on intellectual and cerebral activities that are divorced from the visual and
spatial learning styles that art and design students prefer, which are based on the process of

making, are interactive and employ a range of multisensory techniques.

Despite such evidence, some educators and theorists have called for an increase in the theoretical
components of the courses in universities, and a decrease in the studio based components,
including the learning of time consuming computer programs. “There are opportunities to free the

curriculum of much traditional making, and to enrich the curriculum with a wider range of
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knowledge acquisition.” (Durling and Griffiths, 2000, p.34). Others question the idea of a course
‘free of much traditional making’, asking “what have we gained if the next generation of

designers understands the context of design but isn’t very good at designing?”’ (Swanson, 2000)

Demise of the Studio Model in graphic design education

In the university system today, it is sometimes less likely to be ‘master-designers’ who are
teaching in graphic design programs and more likely to be researchers/academics. Faculty have to
deal with the gap between old and new knowledge, and faculty members who are not competent
technologists or practitioners in design are often required to direct and organize learning

experiences.

There has been a movement away from the traditional pedagogical foundation for graphic design
based on the idea of “studio”, which has been a strong component of more vocationally oriented
courses. ~’ In the traditional ‘studio’, work was overseen by ‘master’ designers rather than
academics and involved a ‘community of practice’ where students were given a deep and
immersive grounding in the discipline itself. Polanyi (1962) states that “connoisseurship, like

skill, can only be communicated by example, not by precept” (p.54)

By watching the master and emulating his efforts in the presence of his example, the
apprentice unconsciously picks up the rules of the art, including those which are not
explicitly known to the master himself. These hidden rules can be assimilated only
by a person who surrenders himself to that extent uncritically to the imitation of
another. A society which wants to preserve a fund of personal knowledge must

submit to tradition. (ibid, p.53)

In today’s learning environment, these means for learning the tacit knowledge of the field are
sometimes forgone. Vygotsky asserts that learning occurs in community and is best achieved
when the teacher is involved but not acting as expert so much as mentor (1962). Students also
assume the role of tutors and peer experts, as they pass this knowledge from one to the other

(Harland, 2003). The idea of modelling, which has been an important part of the system of

27 The National Art School in Sydney is currently fighting a bid to take it over by the University of New South Wales —
fearing the loss of the studio (or atelier) model upon which it was founded.
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knowledge in the vocational system in graphic design for so long, is under greater threat in the

universities.

There has been substantial value placed upon the importance of credentialism in higher education.

Farrelly suggests that

In contrast with most disciplines, the best and most revered studio masters are
usually those who engage interestingly in practice, or volubly in debate, or both.
Such people are almost never full-time academics and do not, therefore, collect
PhD's so the habitual doctoro-philia of universities automatically excludes them

from all but the most trivial of teaching posts. (Farrelly, 2005)

Now that teaching staff are less likely to be practicing designers themselves, and traditional
apprenticeship methods no longer dominate professional training through the “concepts of
situated learning and cognitive apprenticeship” (Dearn, 2004, p.7) students are liable to miss out
on the tacit knowledge of the field, and “the gap between the official university curriculum and

the nature of learning in the profession may be significant, though often unacknowledged.” (ibid)

Practice and Theory in Protestant evangelical colleges.

Secular universities offering graphic design courses in the main part are larger institutions that
employ specialists with very particular interests in their own areas of knowledge, and often these
are theoretical rather than practical interests. Because of this, evangelical Christian institutions
tend to miss out on faculty members that have highly specialized knowledge that is at the cutting
edge of theory in the field. They have a much less firmly established research profile. Their
graphic design departments are usually smaller and most do not offer postgraduate qualifications
in design. Nor can they usually offer the kinds of faculty salaries and the prestige of larger state

institutions that might attract the most eminent theorists and lecturers in the field.

Evangelical Christian colleges and universities are also more likely to employ faculty members
who have been designers themselves or are currently working part time in the design field, rather
than researchers. Heie states that in Christian institutions, scholarship and research has been seen

as “a secondary responsibility relative to the primary responsibility of teaching.” (Heie 1997,
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p-256). Virtually all of the staff members in graphic design departments, both full and part time,
that were interviewed in by this author have a practical background in graphic design or a related
area. In general the culture of teaching is usually much stronger than that of research in these
institutions. Wolfe contends that in Christian colleges and universities in the USA, “one can find
an academic culture less completely transformed by the single-minded drive toward theory in the
humanities and data in the social sciences witnessed elsewhere in American academic life.”

(Wolfe, 2002, p.28).

In Protestant evangelical colleges and universities, departments are usually smaller and faculty
members often have to teach over more than one subject area in graphic design. In large public
universities, specializations in various areas tend to preclude involvement by faculty in other
areas of design, let alone across disciplinary boundaries. They are specialized fields with little
interface and becoming more and more so. Class sizes in Christian evangelical colleges are more
likely to be smaller. In most cases they have more of a responsibility to retain the studio model
because these institutions also place a very high value on student- faculty interaction, using

modeling and mentoring as an important differential. This idea is further explored in Chapter 7.

The practical orientation of graphic design courses also suits their Christian ethos. The bible
presupposes less discomfort with the idea of making as a respectable pursuit. The dualism that is
present in secular universities between mind and body, thinking and feeling, knowing and being
is less likely to be a strongly divisive factor in evangelical Christian colleges. In theory,
intellectual ideals should hold no higher value than practical ones, and indeed, can be devalued in
evangelical Protestant institutions. Noll (1993) describes the evangelical tradition as valuing the
pragmatic at the expense of the intellectual. Christian colleges in general have not been founded
on the supremacy of the mind over the body and the inferior position of making and doing to

speaking and writing.

Evangelical Christian education, like its secular counterpart, is based on the Greco-Roman and
Western tradition of education. However, the Hebrew-Judaic tradition, the educational system
emphasizing ordinary lived experience and ordinary life, is a strong thread running though
courses at these institutions, reflecting the biblicism of evangelicalism. Educational ideals in this
tradition are based around living rather than thinking about life. It is socializing and nurturing but
also challenging and criticizing. In the tri-modal version of education composed of teaching by

priests, preaching by prophets and counseling by sages, much of the Jewish basis for education
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through the scriptures consisted of “reading interpretation and application of biblical history,
myth, stories, laws and counsels for ordinary life.” (Elias, 2002, p.7). It is training the whole
person for living, and gives Christian education a slightly different emphasis. Evangelical
Christian colleges also have a tradition of valuing the craftsman as biblically sanctioned. The
Hebrew/Judaic tradition that values the craftsman sees no difference between occupations on the
basis of their intellectual capital. “Jesus was a carpenter as well as a Rabbi: both manual and

intellectual work are noble.” (Bolton, 1999, p.103).

The belief in the unity of knowledge and the idea that all forms of practice are under the
supervenience of God and for the glorification of God are central integrating themes of
evangelical Christianity. It implies that all kinds of knowledge are equally valuable, whether
intellectual or experiential. The applicability of such ideas to graphic design education are
supported by theories of communicative action. Deeper knowledge requires a shift from a way of
knowing by ‘looking at’ to a way of knowing by being ‘in contact’, or ‘in touch with’. This is in

line with what Shotter (1993) calls “an involved standpoint” (p.20).

Christian colleges also suppose that most faculty will have an evangelical faith based background,
as well as expertise in their field. They are united by the common interest in and understanding of
various aspects of Christianity, and many institutions require their faculty members to take
professional development courses in theological areas. A knowledge of theological precepts and
ways of looking at the world is implied that unites and links faculty members together and
provides a springboard for their teaching. This is kind of consensus that allows for more cohesive

departments and connection with students who share the same beliefs.

In comparison with secular university courses, theological perspectives often take the place of
theoretical components in evangelical Christian colleges, which all teach some kind of biblical
studies or moral philosophy units with a Christian focus. These subjects offer different theoretical
perspectives because they involve large questions and abstractions of thought, and they are also
intended to emphasize the interconnectedness of knowledge rather than its diversification. This

means the courses have natural links with interdisciplinary and cross-disciplinary studies. **

% In an accreditation review for an Australian college’s course, the theological components were acknowledged by
secular university academics as taking the place of liberal arts electives.
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On the other hand, the dualism that separates mind and body in the secular academy may be
paralleled in the Christian academy by another kind of dualism between practical areas of
knowledge such as graphic design, and religious knowledge. There is a tendency to equate the
textual and spoken knowledge with intellectual and religious ideas, and separate them from
practical knowledge areas. Despite claims that all forms of knowledge can be integrated with
faith perspectives, often theological knowledge may exist in a separate realm that is hard to

reconcile with knowledge in areas such as graphic design.

Teaching Methodologies for Graphic Design — whose solutions?

Despite the turn towards theory in the secular academy, all graphic design courses contain some
components that are practical or studio based. These may have been given less emphasis because
of their practical nature, but even so, new ideas about graphic design are being considered, and

some relevant and welcome changes are now being implemented.

Yet another layer that has complexified graphic design education as it was inherited from the
vocational colleges is the quasi-scientific methodologies that have been used for teaching studio
based subjects. Methodologies that have been associated with teaching graphic design in
vocational education have come to graphic design from other design areas such as engineering
and industrial design. There has been an assumption that all design had a scientific basis, and the

methodologies associated with it could be transferred from one area of design to another.

Scientifically based knowledge has been a comfortable fit in the vocational colleges and to some
extent the universities, which champion positivist ways of knowing and often credit science with
“the sole reliable method for knowing anything at all...[which can] alone can provide a valid, all
—encompassing view of reality.” (ibid p.5) These frameworks for guiding thought, predicated on
the ideas of the objective and observable, are ubiquitous, and non-scientific and/or non-rational
bases for knowing are usually greeted with much more suspicion. Scientific knowledge lends a

form of legitimacy, and one that is also more easily controlled, managed and assessed.

% Graphic Design can’t be equated with other forms of design. In other forms of design it has been important to
understand the way things work, but not so much in graphic design. Although all design disciplines have
commonalities, many believe that graphic design should be considered as a separate entity rather than viewing it as a
variation of all forms of design. Kroes contends that “it seems implausible that it will be possible to construct a
domain-independent theory about design processes™ and “an analysis of the design process of technical artifacts should
therefore take into account the specific nature of those objects”( Kroes 2002 )
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The most widely implemented techniques for the teaching of graphic design in the vocational
sector have been associated with ‘problem solving’ and have involved the idea of a structured
linear design process, beginning with the client ‘brief’ (‘the problem’), research and analysis,
action, evaluation, reflection and repeat, or some more complex but ultimately similar variant of
this ‘design’ process, until a ‘solution’ could be found and visually represented (Lawson, 1990,
p.27). * This approach to design education has been adapted from vocational foundations and is
still widely employed as a paradigm guiding the implementation of workshop methodology.
These methodologies seemed to suit the idea that graphic design was a serious, clinical and
scientifically legitimate activity and they steered graphic design programs further from the realm
of art and towards engineering and science. They were practical and assessable, and didn’t have

to deal with the open-endedness of design solutions.

However, there appears to be little basis for the use of quasi-scientific problem solving
methodologies in graphic design education and it is even questionable whether designers solve
problems at all. Dorst (2006) argues that design problems evolve in the design process, and that
the design problem shifts and is not knowable at any specific point within it. The linear process
model of studio practice in design then may not represent the thinking and working style of

designers, and in many ways contradicts it.

Much evidence points to the fact that designers do not work in a procedural way at all, or follow
set principles when they design. Studies by Cross (2001), Cross and Clayburn-Cross (1996)
Candy and Edmonds (1996) and Roy (1993) on industrial and product designers question the
validity of this universal model. It appears that all forms of design involve complex, original
outcomes. Cross asserts that “design problems are inherently ill-defined, and trying to define or
comprehensively to understand the problem (the scientists approach) is quite likely to be fruitless
in terms of generating an appropriate solution within a limited timescale.” (1990, p.131). Rather
than following an ordered process, the working and thinking methods used by industrial designers
are shown to be highly individualistic and varied and “there is little or no evidence of the use of
systematic methods of creative thinking” (Cross and Clayburn-Cross, 1996). Roy concludes that

“designers rarely employ formal creativity techniques. ...it is often better to be relatively

30 There are many examples of this type of formulaic approach, but for example, Green proposed three basic stages of
problem solving — identification of the problem (associated with collecting data and information, measuring and
quantifying; proposing solutions “we examine known solutions, we extend our inventive capacity (creativity) both
rationally, by measured logic, or more freely by trial and error”; and testing where “we find out why our solution was
effective or ineffective”. (Green 1974) p13
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uninformed at the early concept stage so as not to be hampered by prior solutions” (1993). The
approach that most designers use is heuristic, involving trial and error rather than a prescribed

strategy.”!

Lawson points out that ‘design problems are often full of uncertainties both about the objectives
and their relative priorities. In fact, both objectives and priorities are quite likely to change during
the design process as the solution implications begin to emerge”. He describes the process as
‘argumentative’, “that is, both problem and solution become clearer as the process goes on.”

(1990, p.88). Schon emphasizes the dense, argumentative nature of design projects.

In designing, things are made under conditions of complexity. Designers discover or
construct many different variables. These interact in multiple ways, never wholly
predictable ahead of time. As a result, a designer must fashion each move to satisfy a
variety of requirements and can never make a move that has only the consequences

intended for it. (Schon, 1988, p.182).

Candy and Edmonds take this argument further and describe this process as ‘problem
formulation’ which is to be “distinguished from devising solutions to a problem that has already
been described and for which the implications for design are understood”’(1996). Cross and
Clayburn-Cross point out that “The clear, generative concept is not simply ‘found’ in the problem
as given, but originated by the designer. It is not a matter of pattern recognition, but pattern
creation” (1996). This resonates with Deleuze’s concept of problematisation — where true
freedom is seen to reside in the power to decide, to formulate problems themselves. (Deleuze,

1991).

From this and other evidence it is clear that traditional methods for teaching design including
problem solving techniques reflect the historical and social conditions of their development.
While these techniques have some benefits — all designing involves research, action and

evaluation of some kind — they do not get at the heart of what it means to design.

3! Lawson cites experimental research by himself (1979) and Agabani (1980) showing that designers began verbally
articulating solutions to a design problem almost immediately after they received the brief, without going through any
formal design research and development process Lawson (1990). How Designers Think. Oxford, Butterworth
Architecture.
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It is clear that the process of designing does not easily lend itself to neat formulas or linear
strategies. There is a randomness and indeterminacy about it that defies mechanistic pathways
and methodologies. It is enigmatic, creative, and imaginative. Formal and linear design
methodologies don’t assist students to grapple with creation of new forms, find optimum
techniques for the generation of innovative ideas or connect their practice with wider ranging
social issues. The emphasis on problem solving techniques results in a further separation of
design from art and from theoretical and philosophical perspectives. Yet the ‘problem solving’
paradigm, despite some modifications, is still the most widely used technique for teaching

graphic design in studio based subjects in both higher education and the vocational sector.

Changing Practices

Some progress has been made in higher education on developing alternative methodologies for
teaching graphic design that reflect these newer ideas. In the past twenty years some innovative
perspectives on design education have been developed, and some writers and researchers have
placed emphasis on replacing these structured but narrow techniques. Although workshop
components of courses have been given far less attention than theoretical, some refreshing new
changes of direction in some of the more progressive educational courses and graphic design

departments are evident.

Many faculty members in secular universities have started to question the validity of linear
problem solving techniques, and to explore methodologies that could replace such techniques.
Some university graphic design programs are starting to place more emphasis on design as a
relational practice and the interconnected nature of design thinking. Techniques that assist
students connect ideas together in more complex ways have been implemented, and drawing upon
knowledge at different levels at once — theoretical and practical, verbal and textual. In some
courses cognitive mapping techniques have been used and these move students away from
thinking in terms of linear models. Poetic and musical forms have been employed as well as
metaphor and analogy. Students have been encouraged to explore their own methodologies in

design.

Those methods that are affective and less structured tend to get at the interconnectedness of all

things. This is a new and not entirely comfortable step for the universities which have been
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dominated by the view of the observer consciousness and the scientific-rationalist version of
knowledge, and where “most religious, mystical, symbolical and artistic modes of thought and
knowing found little place at all ... except as objects of observation and analysis.” (Sloan, 1994,
p.19). The religious and artistic imagination has been synonymous with fancy and the imaginary,
perpetuating “the older dualistic view that science gives knowledge while religion, poetry, and

speculative metaphysics give meaning and feeling tone.” (Sloan, 1994, p.233).

Some are attempting to assist students in working with ideas such as indeterminacy and
uncertainty, and using other less structured methodologies. A framework for envisioning ways of
teaching graphic design that encompass art, ethics, and qualitative ways of knowing is not a
comfortable one for the universities though. Despite postmodern perspectives, the idea of the
“detached spectator observing and interpreting a world of mind-independent objects” (Sloan,
1994, p.215) has never been relinquished as the primary basis for knowing in the secular

academy.

Curriculum Methods in Protestant Evangelical Colleges and Universities

In the four Protestant evangelical institutions examined by this author, the curriculum methods in
the workshop or studio based subjects in graphic design are mostly carried over from the standard
methods in state institutions with no deliberate variation. Many members of the design faculties at
these institutions have taught at secular institutions and some have also worked in secular

organizations as designers of various kinds.

One faculty member stated, “I looked at the curriculum that was already in place from competing
universities and from that I developed the curriculum we’ve got here.” (College A) while another
said, “I had developed a similar program at X University” (College C). A third faculty member
echoed these statements: “I kind of carry over a lot of that.” (College B).

Despite this, as has already been argued, Protestant evangelical institutions are already running
degree courses in graphic design that are different from those offered at secular universities. Their
distinctives are not usually the result of conscious choices, but are a result of their own style and

character, values and beliefs.
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The newer trends in teaching methodologies that have recently gained much more credibility in
the secular academy connects to ideas that already have much resonance for Christian colleges
and universities. The use of metaphor, poetry and music and art making in general mean that
these newer methodologies associate learning with spirituality and with experiential and symbolic
ways of knowing. They introduce multiple components to the learning experience that “create a
more holistic approach to learning, which is more likely to be transformational.” (Tisdell, 2003,
p.214).

Because Protestant evangelical colleges begin from a position that presupposes less discomfort
than the secular universities with experiential modes of knowledge, they are likely to be more
accepting of emotional involvement and an integration of body, mind and spirit. All things that
involve the qualitative — ethics, the visual and performing arts, literature, the personal and
communal — are at home in religious environments, at least in theory. Design as an artistic form
of practice is connected to an experiential basis for knowledge, and to the spiritual aspects of
artmaking that extend knowledge beyond body and mind. Artistic practice is also connected to
spirituality, feeling and intuition. This bringing together of thoughts, intentions and feelings has
been shown to relate to the ‘flow’ or ‘optimal’ experience that characterizes creativity and the
‘Aha’ moment.*” Deleuze argues that thinking is not just conceptual, but "art thinks no less than

philosophy, but it thinks through affects and percepts.” (1994, p66).

The idea of the unification of knowledge is part of the thinking that defines and differentiates
these Christian colleges. Such ideals move knowledge way from the linear and towards a
rhizomic understanding of mind (Deleuze, 1997). Newer thinking that assumes no scientific and
objective way of teaching graphic design that is outside of models for understanding human
behaviour, human needs and human values, brings the teaching of graphic design closer to the

traditional frameworks for teaching that Christian colleges and universities have always espoused.

Christian higher education has been more comfortable than secular higher education in dealing

with uncertainty and the open-endedness of knowledge. The idea that the human project is never

32 ‘Flow’ is the term used by Csikszentmihalyi to describe the integrated experience of self that increases the possibility
for creativity and innovation. It helps to integrate the self because in that state of deep concentration consciousness is
unusually well ordered. Thoughts, intentions, feelings and all the senses are focused on the same goal. Experience is in
harmony. And when the flow episode is over, one feels more 'together' than before, not only internally but also with
respect to other people and to the world in general Csikszentmihalyi, M. (1990). Flow: The Psychology of Optimal
Experience. New York, Harper perennial.
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completed in this life, and that non-rational ways of knowing are an integral part of understanding
are at home in Christian environments. New ideas about how to teach graphic design are
converging towards the kind of education that is the natural strength of evangelical Christian

colleges and universities.

Broadening the conversation: Graphic design and ethics in the
universities.

New ideas have been initiated in the secular academy about design as a social, relational and
ethical activity, transcending the idea of graphic design as a commercial, scientific and artistic
one. Much welcome new thinking have been initiated by some university departments,

broadening the theoretical perspectives on design.

Formerly in vocational education the emphasis was on graphic design as a tool to assist
commercial ventures to communicate messages that would increase sales, but not what that might
mean. This emphasis is now changing, as educators and writers place more importance on the
social and relational role of the graphic designer. This represents an important change from the
former position, where designers were seen as mediating between clients and were assumed to
have a completely commercial and de-personalised function, which was simply to serve the
corporate masters with their skills and aptitudes. **> Now there is a greater understanding that they

are in a powerful position, directing people towards various goals, life-choices and opportunities.

Marshall points out the “need for designers to be far more involved with the development of
content and concepts, and not form alone” (Marshall, 1999, p.63). Designed objects are not
merely seen now as artifacts for commercial consumption but play an important role in shaping
our social and personal identity, and in the interpretation of meaning in our culture. Designers are
moving away from assuming the role of clinically dispassionate operatives. The relational role of
design is assuming a larger importance. All design objects are mediated: “what design offers...is
the capacity to adjust or calibrate or bring into relationship persons and things” (Dilnot, 2000,
p.6). There is now more understanding of its fundamental impact on the fabric of social life and

its interconnectedness with all areas of planning and activity. We live in a designed world and

3 McCoy traces the profession of the graphic designer from the 1960’s through to the 90’s as designers moved from
the position of mere operatives at the behest of commercial clients to more autonomous agents (McCoy, 1997).
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relate to it through designed artifacts. “we are now living a world mediated not by nature, but by

artificial systems.” (Dilnot, 2000, p.2).

Designing is also a social activity, a way that people make meaning in a communal as well as
personal sense (Marshall, 1999). Designers leave their imprint, as they have a significant part to
play in the visual structuring of society. Graphic design is a form of social expression and a
personal form of expression as well. It has a rhetorical, persuasive nature, and meaning is
semiotically determined through heavily encoded sign systems by which people navigate the
social landscape. Designing is used by individuals and groups in society as strategies and markers
of distinction and identification — youth cultures, good taste/class cultures, techno cultures, and
“the manner of using symbolic goods,...constitutes one of the key markers of ‘class’ and also the

ideal weapon in strategies of distinction” (Bourdieu, 1984a)

These newer perspectives on graphic design also carry with them implications about the ethics of
designing. Graphic designers can work in the service of others for financial gains, but can turn
their attention to other directions as well. In an ethical view of design, designers as well as their
clients are responsible for the way their work influences others, which may mean they have to
make choices about certain projects, involving for instance, selling tobacco, supporting
companies that are known to follow unethical practices or behave in an environmentally
irresponsible way. It is not just a matter of which projects are refused, but which are accepted,

and in what way.**

Many university educators are now looking at how to formulate an ethics of design practice.
Findeli argues that designers [and design educators] are not only acting upon the world, (‘creating
the world’), but they are also part of the created world, they are citizens and consumers as well as
designers. As such, they are acted upon by the shifts in the field or world created by the effects of
their work. “In reality, problem and action dwell in the same world, of which the designer is a
part, not only as a professional, but also as a citizen.” (Findeli, 2001) Designers themselves are a

component of the complex web of relationships that constitutes the designer, artifact, the world

3* Some design studios in Australia are now accepting projects that are free or paid at lower rate because of the
messages that they convey. Inkahoots in Brisbane for instance, works for social justice issues and a number of other
causes. A number of graphic design companies such as Digital Eskimo in Sydney specialize in working for charities
and underprivileged groups. This is not something entirely new: social justice, environmental and political issues have
been a part of Australian poster design for the last half century, led by organizations like Redback posters. Although it
is not a new thing for designers to do, there is a new responsibility being taken in graphic design education.
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and the beholder. The process of designing transforms the designer and the society at the same

time.

Ideals and ethics are seen as important within the field of graphic design as well as in design
education. Not making false claims, representing the product in a realistic light, or choosing what
products the designer wishes to represent are aspects of design ethics. Truth in advertising has
always been an issue but it is now more apparent that it is the responsibility of the designer as
well as the client. For educators, the issue becomes the training of students to look beyond the
appearance of the finished product to the process of the work itself, and to become more self-
reflexive in this process. It includes assisting students to view the designer’s role as not only

about reinforcing the social order but also challenging it where it is deemed necessary.

However, these changes in thinking that have been initiated largely at the level of ‘high end’
design, or design theory, and don’t necessarily reflect the overwhelming practice of the industry
or the reality of graphic design education generally. Although more innovative perspectives in
higher education are bringing much new and welcome theoretical reflection to graphic design, it
is still positioned broadly in both the design industry as a commercial enterprise driven by service
to economy and trade. Clients expect the designer to work and produce designs at their behest and
usually very quickly. ** Yet discussions about the autonomy of designers and their place in
society are important in education, which has the potential to change established ideas and
theories. How to integrate this newer kind of thinking into a professional field driven by the

industry and its attendant technologies are continuing dilemmas.

Findeli calls for an ‘individualistic ethics’ of design, arguing that in philosophical terms design
pertains to practical, not to instrumental reason, or else that the frame of the design project is
“ethics, not technology.” (Findeli, 2001, p.11). Yet just what an individualistic ethics means is
open to debate. Design is practiced by individuals but affects people, their collective identity and
life together, and as such it is potentially a communal ethics that is needed. In secular universities
a pluralistic framework implies as many ethical frameworks as individuals and the groups they
serve. No universal ethical codes can apply. In higher education today, a community is primarily
viewed through postmodern frameworks as a linguistic community, “shaped and governed by its

language traditions and its social life-forms and practices.” (Sloan, 1994, p.223).  Situating

35 There are no guilds or real professional bodies in Australia for graphic designers, but organizations such as the
Australian Graphic Design Association serve some of the functions of a professional body.
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communities in language traditions and practices alone precludes the idea of going beyond them
to encompass any larger reality. Often overlooked is the “deep, tacit, participatory knowing that

must be nourished by tradition, communal experience, and social responsibility.” (ibid p.223)

Consensus as to what might constitute an ethics of practice presents some difficulties. Thatcher
states that one of the problems in seeking consensus in values statements is their ahistorical
methods that disregard ‘“historical, social, ethnic, economic and religious differences and
inequalities which constitute the actual society on whose behalf spiritual and moral development
is being fostered.” (Thatcher, 1999, p.37). A consensual approach that encompasses all of
society, according to Thatcher, is difficult to realize in practice, because it is “clearly theoretical,
whatever pragmatic outcomes may be thought to disguise it.” (ibid p.50). Cutting off the roots
and reasons why people act and think together means that there is no basis for a shared platform

for creating an ethics of practice.

It is now becoming more recognized that there is no objective viewpoint from which designing
and teaching design takes place, but it is informed by prior knowledge and commitments. These
can be shaped by different kinds of worldviews and framed by academic institutions and their
beliefs and values. Communities of practice in higher education may be the best place to start

talking about design ethics.

Graphic Design ethics in Christian institutions

In operating graphic design programs, evangelical Christian colleges and universities have the
potential to respond to newer ideas about design by framing graphic design education differently
within their own particular emphases and doctrinal positions. Evangelical educational institutions
are inherently well positioned to consider these issues, and can do so in a way that duly respects

tradition and history because theirs is not an individualistic ethics but a communal one.

There is a whole area of Christian ethics that is a well established field with clearly defined
models and a body of theory to support it. There are opportunities for evangelical Christian
colleges and universities to apply new thinking to graphic design education. In secular

universities, professional ethics are developed by professional bodies — they are ethics that are
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human constructs. The ethics conveyed in Christian education however, are Christian based, and

can offer a different unifying perspective through accountability to a ‘higher court’.

An individualistic ethics such as the one proposed by Findeli relies on the desire and ability of
each individual to frame it and implement it, whereas an ethics in a Christian institution is a
communal enterprise based on traditions and ideals that are understood by those involved in
them. For instance, biblical perspectives can steer people away from an individualized notion of
design. “Liberty in the context of Christian faith is the liberty from self interest and the freedom
to give one’s self away. Capitalism values acquisition, ... and encourages citizens to say of their
possessions, ‘this is mine.’” Christian faith, on the other hand, maintains that all things are God’s”
(Hughes, 2005, p.88). * This encourages an engagement with the ethic of reciprocity and the
assumption of the equal value of each individual, defining ways of treating ‘the other’ ‘as you
would like to be treated’ (Luke 6:31). The belief that God created the world, making all of
creation sacred, might also be a starting point for a design ethic. Narrative frameworks and
structures at the heart and mystery of the Christian story can converge and affect the ways that

designers work.

It is not that Christian institutions have a monopoly on ethical issues, and the same kinds of ideas
may inform curricula in secular universities. However, in secular institutions there are no
communally established or agreed mores and narratives for ideas about ethics. They are
dependent upon implementation by individuals rather than immersed in common doctrine and

values.

These ideas can take a very practical form. Giving to others who are less able or who have less is
an ethical idea that has been firmly entrenched in the curriculum of evangelical Christian colleges
for many years through the idea of ‘service learning’. Service learning is the idea of doing
something for others for which there is no reciprocal fiscal reward — helping the community, or
disadvantaged groups and individuals. In many evangelical Christian institutions, students
undertake projects to provide practical assistance for various community or church groups
through individual or group projects which are assessable tasks in different subjects. In graphic
design this can mean such things as designing posters for particular causes, or creating videos or

websites for charities. More universities are trying to bring service learning into various

36 The paradox of freedom in the new testament is exemplified by the biblical text of “my yoke is easy, and my burden
is light.” (Matthew 11:30)
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programs, including Harvard University in the USA, but this has not been adopted to a large

degree in secular design programs worldwide.

Many evangelical Christian colleges have traditionally integrated the notion of service learning as
an important part of their courses. The framework for their service learning in these colleges has a
long history and provenance, and is further discussed in Chapter 7. Such learning affects both
students and those they serve and is “a form of praxis, a circular activity of action and reflection
(Miller, 2002, p.229). This is an engaged learning. It is also communal, demonstrating “what can
be accomplished by working together as a community”, using graphic design as a tool that can be

harnessed for change and transformation.

What skills will graphic designers need in the future?

A significant proportion of the students emerging today from graphic design undergraduate
courses in Australia will not be employed as practicing designers. As well as those offered in
technical and trades colleges, the number of graphic design courses in universities have
substantially expanded, so now almost every university in Australia offers graphic design,
multimedia, or a related course. A larger population of students entering graphic design courses
means that even fewer students will be absorbed into that area of the graphic design industry in
Australia that is concened with the fechne of designing. Many students enrolling in graphic
design higher education courses may now on graduation take up positions in areas that involve
management and organizational roles in design and in other fields. This has called for new
management strategies in tertiary design education. (Buchanan, 1998) (Durling and Griffiths,

2000).

At the same time, the technological environments have become more and more complex. The
field of graphic design is being further hybridized into subfields such as animation design,
interactive design, information design, web design and motion graphics. Educators have to
determine how to provide the means for students to become familiar with their demanding
technological environments and at the same time provide other kinds of knowledge that might be
needed by those who will not become design practitioners, or make choices between the two.
Despite the requirement for greater technological mastery of ever expanding ranges of software in

these courses, in many cases a reduction of contact hours in studio units has been implemented in
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university programs, as budgetary considerations and pragmatic constraints impact the teaching

hours in courses.

Faced with the uncertainty about future directions, as well as the increasing demands of teaching
the technologies and the cost of resourcing them, a number of university educators argue that
specialist knowledge and training must give way to generic skills that may equip students for the
dynamic character of the field they will be entering. Some scholarship points to a movement
away from traditional graphic design and typography studies towards information engineering, e-

business and emerging fields like design management and service design.

Broader ideas about design are changing the nature of courses, and the characteristics and
attributes of the individual are becoming as important or in some cases more important than what
they can do. Attitudes and aptitudes, such as the ability to work well with others are valuable
assets. Education for the designer becomes concerned with character building as well as skills
acquisition. Graduates are seen to need capabilities such as “flexible thinking, interpersonal skills
and motivation for self-directed and lifelong learning to enhance their ability to communicate,
collaborate and define boundaries.” (Schaaf, 2000, p.340). Collective Intelligence has been
employed to describe the shared insights that come through group interaction, and trustworthiness
is now seen as an organizational criterion for designers (Sanoff, 2007). These have been
suggested directions in an environment where the kinds of jobs that students are being trained for

are unknown and may not yet even exist.

Less time spent in computer laboratories though means that the graphic design computer skills
that many companies require must be often be learnt independently of the courses offered.
Students often take further education at vocational colleges to gain the kinds of computer skills
that might be required. In other words, while the specialisms within design demand greater and
greater time from the student, the practical ability or the intent in higher education to offer them is

diminishing. This creates a further disjunction between making and knowing about.

Evangelical Christian colleges as part of their mandate have always placed a high value on life-
skills and character. These are for other kinds of training than training within the discipline — they
are more about training for life. The building of character, teamwork and unity is part of the
Christian ethos that emphasizes both communal values and the importance of the individual to

God. These Christian colleges have traditionally fostered generic knowledge and skills that have
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been directed towards effectiveness for life, not just for a job. These skills are especially
important now that graphic design education is encompassing the “ability to communicate,
collaborate and define boundaries.” In some areas of Christian education, careers have been a
secondary consideration and ‘character building’ has been a primary consideration. This idea has
been part of the ethos of Protestant evangelical colleges and in many cases is included as

enrolment criteria.

Formerly at an Australian college personal character was a selection criteria, but government
legislation means that this is no longer the case, as government anti-discrimination regulations in
Australia stipulate that selection and assessment criteria cannot include such considerations. In
this environment, academic achievement takes centre stage and other kinds of considerations are
downgraded. While this mandate is changing, the high value placed upon the character and

attributes of the individual is still a priority at Protestant evangelical colleges.

Specialist versus generalist models in the Academy

The tension between what ideally is the best kind of education and what can be offered is one that
all educators have to negotiate. Design is a culturally attuned field and designers will be working
in multiple contexts in the course of their employment, in a variety of areas such as medicine,
entertainment, business, travel, education. A generalist education is now being mooted by some
university educators as a solution to the idea of the interconnectivity of different knowledge areas

in a field where knowledge at many levels is considered important.

A broad education in graphic design is also supported by cognitive research, suggesting that
connecting to and being able to use a wide range of ideas from a number of areas is an essential
component in design thinking. Candy and Edmonds describe it as being “able to move ideas
around from one ...area into another. Designer Mike Burrows said that “one important feature of
the exploratory design thinking was a need to keep a number of channels open in parallel. The
practice was to generalize and transfer the lessons from one item to another— [to] re-
conceptualize” (Candy and Edmonds, 1996) and ‘many problems are solved by analogy.” (ibid
p.77) Karmiloff-Smith (1995)argues that knowledge develops at a number of levels
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simultaneously as people take and re-describe knowledge, using it in different ways in different

domains.

Buchanan emphasizes the need for a broad knowledge base in design courses, to “help students
have experiences before they presume to create them for others”. It is for this reason that he sees
the need for students to encounter diverse subject matter, so that they may begin “to act
practically in the world” (Buchanan, 1999). Graduates often leave their tertiary education with
very specialized knowledge, and “are deeply skilled in some narrow areas, but without a richness
of knowledge outside their immediate specialism that will enable them to make those wider
connections and to think flexibly.” (Durling and Griffiths 2000, p.33). McCoy (1990) proposed
the idea of a pre-design liberal arts undergraduate program, followed by three or four years of
graduate study in graphic design, placing the education of the designer at the level of the most

highly qualified professionals in any field.

Graduate studies in design that follow a liberal arts qualification is much more the provenance of
North American universities, including the Cranbrook School of Design. Australian courses have
primarily adopted the 3 or 4 year specialist degree model. Demand from the market keeps courses
shorter, despite the fact that the ability to train designers takes greater amounts of time. The most
effective directions are not always possible as pressures are placed on courses by students who

want the quickest possible exit strategies.

Evangelical Christian colleges in the USA have traditionally followed the liberal arts model far
more closely. It has fitted their ethos better. Education for the whole person has resonance with
Christian colleges and universities as it fits within the ideal of an education for the whole of life,
and a holistic perspective on education. “it reaches into everything a person is and can be or do.’
(Holmes, 2002, p.9). All of the disciplines are seen in this view to be informed and framed by a
Christian worldview which was based on the conviction that “Christian perspectives can generate
a worldview large enough to give meaning to all the disciplines and delights of life and to the
whole of a liberal education.” (ibid, p.10). In evangelical Christian colleges the principle of the

unification of knowledge permeates all of the disciplines. >’

37 At the end of generalist courses in graphic design there is usually a need for further study at post graduate level, as
graduates of a three or four year generalist degree may not have enough skills to enter the field with a high level of
competency in graphic design. This generalist education makes it harder for students to obtain specialist skills and
knowledge in graphic design without post-graduate study. Postgraduate options are less likely to be available in
Christian institutions so students then must articulate to graduate schools elsewhere. There is no easy answer to the
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This generalist model has also suited these institutions for pragmatic reasons. Even though faculty
members are now upgrading the qualifications, Protestant evangelical institutions are not able to
employ as many faculty members with PhDs. There is a tendency to employ gifted students and
graduates from their own institutions, and to assist their staff in upgrading qualifications rather
than always recruiting externally. These faculty members are more likely to be generalists than
specialists, and Wolfe asserts that they retain more a commitment to the liberal arts and to general
education than the more prestigious private universities because they are more successful in

recruiting excellent undergraduates than graduate students (Wolfe, 2002, p.29).

However, this situation is now changing. Students are expecting an education that will give them

real options in the workplace. *°.

Changes to the field, including technological specialties,
educational guidelines, and government directives have an impact. These colleges are now
beginning to follow the trend towards specialization and can’t ignore the trends and influences in
graphic design education as a whole. In a study of Protestant evangelical institutions, Longman
(1999) reported that only 27% of parents and 14% of students were familiar with the idea of
‘liberal arts’. Most thought that students needed skills to find a job and did not even understand

the idea of a generalist qualification.

Evangelical Christian colleges now require faculty to be credentialed at a higher level and these
qualifications carry certain implications. Many faculty members now have deeper and stronger
ties to their field of study, are talking much more about research. This makes them less likely to
engage in interdisciplinary projects or dialogue with areas outside of their own field. Ultimately
these institutions have to make decisions on the basis of their potential for survival as higher
educational institutions, as well as institutions with a Christian mission, and this has implications

in terms of what they are able to do within the restrictions and constraints that apply to them.

dilemma of offering specialist or generalist courses for any institution but the generalist model is one that is well
aligned to the values of evangelical colleges and universities.

38 Csikzentmahalyi and Robinson in their study The Art of Seeing have determined that there is a difference in the

desired outcomes of courses between fine arts and graphic design students. Graphic design students are much more
focused on a career and financial rewards.
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Conclusion

This chapter has explored some of the ways graphic design education has changed since it entered
the academy, demonstrating how vocational education has shaped it and how the field of graphic
design in higher education has subsequently changed. New cultural ideas and contexts mean that
graphic designers are training for different reasons and to fit into wider social roles than
previously. Directions have emerged that view design as a more ethical practice, with relational
ideas about teaching, more emphasis on personal attributes, and new methodologies being
developed. The social and ethical role of the designer is now being considered, as well as the
most effective ways to address the need for a broad generalist education versus specialist skills
acquisition. At the same time as real advances are being made in graphic design education,
graphic design in the universities continues to be more heavily theorized and this has meant a

downgrading of the skills basis of graphic design.

Graphic design in Protestant evangelical colleges and universities to some extent follows the field
of higher education and mirrors these changes. Evangelical Christian colleges and universities
that offer graphic design degree courses are influenced by both the graphic design industry and

the constraints and influences, both instrumental and hegemonic, in the field of higher education.

Yet, as has been argued in this chapter, graphic design courses in these evangelical Christian
institutions do some things differently despite themselves, because of the inherent stance that they
bring to education. They plug into a history and ethos that is more ‘hands on’ and practice based,
and they are more comfortable than secular universities with non-rational and experiential modes
of knowing. They have a history of dealing with ethical and social issues of relevance to graphic
design, and they have retained generalist academic models for far longer than their secular
counterparts. They have a long history of incorporating life-skills into their courses. The kinds of
graphic design courses that Protestant evangelical colleges and universities have been running are
converging with the latest ideas and theories in the field as a whole. Secular universities are
engaging in wider debates about graphic design education, that see them heading in directions

that in some senses are already being implemented in Christian educational institutions.
In all of these areas, evangelical Christian colleges have been shown to have much to offer and

have characteristics that give them a different emphasis in graphic design education. Yet this is

often happening despite themselves, as a product of their history, ideals and values. There is no
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indication in the interviews that were conducted as part of this research that Protestant evangelical
colleges and universities are consciously attempting to establish their own sense of place in the
field of graphic design education or wrestling with many of these issues. Often they simply want
to offer the best possible undergraduate courses in the same manner as universities, but in a

different environment, with a component of theological or biblical study included.

Some theorists believe that smaller institutions follow the field for reasons unrelated to their
needs, government guidelines, the raising of standards, or even their own constraints. Secular
universities appear to offer the most sanctioned and consecrated forms of knowledge, and
evangelical institutions are motivated by a desire to trade in the same ‘cultural capital’ as the
universities, which define the properties that are “pertinent, effective and liable to function as

capital so as to generate the specific profits guaranteed by the field.” (Bourdieu, 1984b, p.11).

Burtchaell contends that Christian colleges are in the thrall of the academy, and are engaged in
the process of slowly relinquishing their faith traditions to secular thought. He sees this as a
movement not necessarily simply imposed from without, but a process of attrition coming from
within evangelical colleges and universities, and caused by a number of factors, including the
increasing specialization of the faculty, their desire to conform to secular rationalist ideals, and a
rejection of or lack of engagement with the diverse and rich knowledge and practices of their own
faith traditions. He cites a number of examples of this in US, where "in the course of this thinning
sense of self, as the religious lincaments became less substantial, it has been natural for the
college community to gather about other, more empathetic identities. Identities of class, of
ethnicity, and of nationality easily moved in to accompany religion, and then to help ease it aside”

(1998, p.838).

There was no indication in the study conducted as part of this research that faculty members in
Protestant evangelical institutions are rejecting or devaluing the rich and diverse knowledge of
their own faith traditions. However, at the same time as secular universities apply their own
frameworks and are beginning to search for a more holistic and varied intellectual framework that
includes relational and ethical values for teaching graphic design, the trend towards
professionalism and specialization in graphic design courses is beginning to be strongly felt in
Christian colleges and universities, which in some ways are heading the other way towards these

secular academic ideals. This trend will be further discussed in the next chapter.
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There is a degree to which these institutions must follow the directions that are available to them.
Student demands, government accreditation processes and financial considerations play a part in
the kinds of education they can offer. A generalist education for instance, is not a viable option if

the trend toward specialization overrides more idealistic considerations.

There are other reasons why Evangelical Christian colleges and universities may follow the
establishment in the kinds of graphic design courses they offer. They may not be aware enough of
their differences and the advantages they possess, based on their established knowledge in
ministry, theology and ethics, and their educational values and priorities. Their challenge is to
consolidate their strengths and find ways of teaching graphic design courses in an integrated way
that reflect their core values. They can further develop ethical frameworks that reflect their
mission and ideals, they can find ways of more effectively integrating non-rational and artistic
forms of knowledge, as well as strengthening and valuing their practical studio based aspects of
curricula. They can reconsider the generalist style education they have traditionally offered, as
well as develop a greater understanding of the personal skills and attributes of relevance for their

design students.

They need to be involved in graphic design education by engaging in these debates and
discussions, and currently there is little evidence that this is happening. In some ways they are
failing to appreciate the role that their distinctive religious identities could play in future
directions for them in graphic design. These Christian institutions may be missing opportunities
to apply their integrative ideals to the educations of designers in a concerted way in the effort to

offer professionalized courses that equate to those offered in mainstream universities.

Christian colleges have the opportunity to define themselves in relation to their unique missions
and values. Designing in a truly integrated sense for these institutions must include religious
knowledge. If the aim of a graphic design education is to train the student to be knowledgeable in
their field and to include religious knowledge as a value added enterprise, then these Christian
institutions will have failed to achieve their aims and missions in relation to the practice of
graphic design. They will have failed their mandate, but in a deeper sense, if all knowledge is
seen to be the provenance of God, and their Christian view of the world encompasses all
disciplines and the meaning of life on earth. In implementing graphic design programs, the

attempt to fully engage with their distinctive values and beliefs needs to be a high priority.
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The next chapter will pick up on some of the most topical current themes in higher education
today, especially the idea of excellence, which is an ideal that all higher educational institutions
aspire to attain. It will focus on the impact that changes in the wider field of higher education
have on Protestant evangelical educational organizations, and the way that they are taking up the
ideals of the academy as they change and grow. This includes the openness to new ideas, and the
value placed upon of academic freedom. Specialization and the trend towards excellence in
higher education changes these institutions in smaller and larger ways, as they engage with, and
sometimes confront and resist many of the changes that are taking place in the wider field of
higher education. As Protestant evangelical colleges and secular universities respond to the
changes in the field of higher education, some of the issues that confront them are examined and

discussed.
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Chapter 5.

In Pursuit of Excellence
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Introduction

Duderstadt’s 2003 address to public universities in the USA, which was highlighted in the
introduction to this thesis, considered some of the values that all universities may wish to protect
in a time of rapid change. Along with the development of unique missions for each institution
there were a number of other values that were mentioned. “Clearly’, he said, ‘academic freedom,
an openness to new ideas, commitment to rigorous study, and an aspiration to the achievement of
excellence would be on the list for most institutions.” (Duderstadt, 2003) These are shared goals
in higher education, and aspirations for all higher educational institutions, state controlled and

private, secular and religious.

There has been a perception from outside and sometimes within evangelical Christian educational
institutions that many of their courses did not measure up to such ideals. They were seen as
inferior to courses in secular institutions. The standards were perceived as being lower, the vision
selective and narrow, the staff less qualified, and they were seen to be based on narrow sectarian
religious principles rather than objective knowledge and inclusive values systems. In some fields
of study, the academic standards in the past have been lower in these institutions, because these
institutions were engaged in training for reasons other than academic and intellectual. This has
been especially the case in many evangelical educational institutions, where training was
pragmatic and populist, and educational institutions were often originally founded for the purpose
of spreading the Christian gospel message and for various ministry outreaches. Evangelicals have
followed intellectual and academic trends rather than setting them, often relegating academic and
intellectual rigour to a lesser importance in a wide range of programs, and giving primary

consideration to faith based concerns and ideals.

Many evangelical Christian colleges and universities have recently sought to move further
towards the ideals of excellence and academic rigour as defined by the standards of the secular
academy. These institutions are now in a marketplace environment where they are under far
greater pressure to compete. There are demands from outside the colleges, such as from Christian
organizations searching for hig