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Abstract
This article presents a case study of a compulsory first-year undergraduate communication degree subject (Language and Discourse) that combines critical discourse analysis, genre and multimodality studies with the teaching of radio production. Using audio/radio as its primary focus, the subject is delivered to over 700 students per semester and aims to produce communications professionals whose everyday practice is informed by an understanding of how theory and practice work together. Described here are the rationale, pedagogical approach and early outcomes of this subject through qualitative research methods including interviews with key course designers, tutors and students. In this subject students produce genre-diverse radio/audio pieces that reflect an understanding of complex theoretical concepts, such as Foucault’s work on discourse analysis. The article concludes that radio has a distinctive part to play in the teaching of language and media studies to large cohorts of students using the skills and resources brought to the subject by a generation of digital natives.
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Introduction: Why radio should be part of teaching language and discourse?
This article presents a new model for the teaching of radio, language and media studies to large cohorts of undergraduate communication degree students. It does so by describing how one university integrates radio production with the study of discourse, genre and multimodality, using radio as an example of socially constructed media practices. In the first case it could be read as a response to the many challenges facing contemporary media educators: pedagogical, economic and technical. But its wider overall aim is to encourage others to share and expand their teaching of radio to a broader range of students using a combined theory/practice approach.

The role of practice-based radio classroom work has already been addressed in this journal (Price-Davies et al. 2004; McClennan 2004; Wall 2004) but we believe that our case study extends that important discussion by asking: what would happen if all communication/arts students, not just those studying radio/audio, were given the opportunity to understand the conventions, the devices and the language of radio? How would students create texts with the language of audio rather than conventional written text?

Unsurprisingly, there is no data available on the number of radio production courses taught across Australian higher education institutions, nor is there information about the mix of radio studies included in journalism, media arts, cultural and media studies.

But in Australia, as in Europe and North America, universities are feeling the effects of the world economic downturn and this is impacting on the range of subjects offered in most degrees. More specifically in 2012 Australian universities adopted a deregulated funding model that required them to compete against each other for students’ enrolments to shore up government funding shortfalls. In anticipation of the new model universities began to cut courses that were not attracting students while increasing numbers of students were enrolled in the more popular subjects. Although enrolments in the communication degree described here remained healthy, subjects that required a high level of technical support and resources, like radio production, were wound back or converged with other media production courses.  
For example, in 2008 in Journalism and Media Arts and Production (MAP), the two undergraduate degrees that offered radio/audio subjects, there were five audio-/radio-based production subjects available, three in MAP and two in Journalism. In 2013 only one audio subject was offered in MAP and no stand-alone radio subjects at all offered in Journalism. This is not to say that audio/radio disappeared from Journalism but rather radio/audio and video are now combined in single subjects – effectively halving the attention given to each medium.

Student profiles are also affecting subject design. While many students express the view that listening to radio is more a practice of their parents’ generation, current undergraduates are a generation of digital natives who regularly access sound-based media. As described by Jo Tacchi, ‘They talk about podcasts, MP3s, streaming audio and late nights sounds of comedy and sci-fi listened to through headphones on digital audio channels’ (2012). This audience for what she and others describe as ‘radiogenic technologies’ (Tacchi 2000) supports the argument that there is a new generation of audio consumers and that skills once taught only to radio students should also be included in the education of all students intending to work in the communication professions.
Many students now enter university with the capacity to use a range of simple, affordable digital recording and editing technologies. This case study demonstrates how, by building on this existing digital literacy, students’ capacity for independent learning and employing low cost technologies and freeware, it is possible to develop a teaching strategy that enables hundreds of communication students to acquire basic audio recording and editing skills in the context of critical media analysis.
The subject Language and Discourse uses radio as a core reference to address wider themes such as language, representation, genre, voice and performance, and requires students to create audio works using a minimum of resources. It aims to combine radio/audio practice and radio studies with critical discourse theory to produce communication professionals for whom theory and research are an integral part of their everyday professional practice.

In an article that looks back on the last ten years of radio studies research, Kate Lacy (2008) warns radio researchers against distancing radio from other media and asks, if in our eagerness to let radio have its day in the academic sun, we fall into the trap of emphasizing radio’s distinctiveness over its similarities and connections with other cultural forms?’
. This case study illustrates one approach to integrating radio material into a broader communication landscape and in doing so, attempts to shift radio away from the ‘ghetto’ of journalism and connect it to the broader study of language. 
Background to the subject Language and Discourse
It would be misleading to suggest that concerns about the vulnerability of radio production and radio studies were the rationale for the design of this subject. Rather, Language and Discourse was intended to be a subject about language.
Professor of Media and Communication and Dean of the Faculty of Arts and Social Sciences, Theo Van Leeuwen, says that his first consideration in the design of the course was to redress a crucial gap in the communications programme. ‘Ever since I came to UTS it did strike me as odd that language, which does seem to play an important role in communication, was not on the agenda at all’ (Van Leeuwen 2010). The subject was conceived from the outset to be a pedagogical space where students not only analyse language but, as Van Leeuwen says, ‘make and do things with language’.

From this initial conception the subject was developed by a multi-disciplinary team of academics. These included Professor Van Leeuwen, a leading authority on multimodal discourse analysis, Dr Michael Olsson (the subject coordinator), an information studies researcher, and Eurydice Aroney, an award-winning radio broadcaster and lecturer in journalism. All aspects of the subjects design (the lecture content, the tutorial exercises and the assessment items) drew on the combined expertise of the team members.
The institutional context for the development of the subject Language and Discourse was a restructure of the communication undergraduate degree programmes at the University of Technology, Sydney, for the 2009 academic year. UTS staff were invited to participate in the design of new subjects and quickly embraced the opportunity to recognize changes to technologies and their applications for teaching and learning.

As organisation’s increasingly use multimodal communication to reach internal and external audiences students leaving university will need to be able to use the approaches pioneered by social networking software for their personal and business communication. (
Brumberger quoted in Kandlbinder and Caines 2009)
The restructure’s aim was to shift the emphasis of the communication degrees towards a generalist more rounded education. This in turn led to a reduction in the number of specialist professional subjects. It’s important to acknowledge that the new subjects reflected media industry moves towards convergence. Nevertheless the physical squeeze of radio journalism reduced the scope for undergraduate students to explore a range of radio genres and radio studies material. Cultural studies and media arts subjects continued to include radio studies material, but there the focus was on sound, and the audio elements of visual media or sound performance modes rather than radio/audio broadcasting and production.

Although radio was not the only medium to shrink following the degree restructure, the consequences for radio were more serious than for film and video because radio has traditionally assumed a secondary role in journalism and media studies: 

As media and cultural studies developed in Britain in the 1980s, radio was relegated to being an episode in broadcasting history, or a second-string practical subject. (Lewis 2000)
Lewis links this neglect of radio with the lack of research opportunities for radio scholarship and a dearth of public commentary and critical discourse about radio. Lewis and others (Garner 2003; Dolan 2003) have also argued that the oral nature of the medium and the lack of access to radio archives have also played a part in limiting the teaching of radio to a ‘uncritical reproduction of broadcast technique’ (Lewis 2000) in UK universities. The concern for radio scholars in the current environment is that economic pressures and convergence will exacerbate the neglect of radio content in higher education.

Many Australian universities, including UTS, could equally be accused of limiting radio to an ‘uncritical reproduction of broadcast techniques’ (Lewis 2000). Journalism degrees are often fiercely vocational, with journalism students and staff valuing practical skills over theory. The history and development of radio recording and broadcasting technologies, cultural histories of reporting and journalism techniques, listening practices and audiences, and even the political economies of radio broadcasting, are seen by some as somehow independent of and even extraneous to creative and professional media production.

In many cases students are seen as preferring journalism courses that employ industry-experienced staff, and universities often employ high-profile working journalists as sessional staff who originate from workplace cultures that have little time for theory. Such an environment makes it difficult for journalist academics to reconcile practice with theory in their teaching. This practice versus theory divide in university journalism courses has been long debated (Compton et al. 2001).  

But the debate is not without its contradictions.  For example media industry employers expect university entry-level cadets to come equipped with a journalism or communications degree while being highly critical of the same degrees.

While we do not argue that subjects like Language and Discourse replace the need for more focused radio journalism production subjects, we do believe that the now wide adoption of digital technologies, combined with radiogenic technologies – including online audio resources and platforms – make it possible for radio to be considered more widely as a teaching and learning text.

What then is Language and Discourse?
Although this article focuses on the audio/radio aspects of Language and Discourse the subject itself is not exclusively about radio or sound. Rather, radio as an established and still popular communication platform is used as a focusing device by which students are given a tangible context through which to contextualize theoretical learning about the nature of language and communication.

We didn’t necessarily talk about all the radio genres, (radio) wasn’t an integral part – it was to communicate with sound. But where that (sound) has come from and where it has been developed into an art or communication form is in radio. (Van Leeuwen 2010)

Thus, radio content is introduced to students in the context of a subject developed around three key concepts derived from the work of Michel Foucault and critical discourse analysis (Foucault 1980; Fairclough 2003):

1. Discourse
· Socially constructed knowledge about some aspect of reality.

2. Genre
· The communicative format in which discourses are inserted.

· Different communicative formats serve different purposes and orient to different audiences.
3. Multimodality
· The combination of modes (means of expression) used in specific media such as print, video, audio.

The teaching of such complex theoretical concepts, especially to first-year undergraduates, is a major challenge. The works of foundational writers, such as Foucault, can not only be densely written but are also grounded in a Continental philosophical tradition that is alien to most students – and more than a few academics! Furthermore, communication students at UTS are traditionally drawn to the programme because of its strong industry focus and consequently have a tendency to regard theory-intensive subjects as, at best, a distraction from the industry-focused subjects they prefer and, at worst, as an abstract and useless waste of time. Language and Discourse was designed to challenge and subvert these student assumptions – and the focus on radio was at the heart of our strategy.

The subject is delivered in lecture and tutorial mode with Van Leeuwen, Olsson and Aroney, all giving lectures drawing on their own research and professional experience. Tutors come from a variety of backgrounds and professions; information and cultural studies, professional radio journalists and sound performance artists work together as a team sharing ideas and information.

The first few weeks of the subject, where students are introduced to the concept of discourse, is where it most closely resembles a traditional theory subject. Students’ first assignment is a conventional academic essay where they analyse the different discourses relating to a topic in two self-selected texts. In doing so they draw on Foucault’s claims that texts produced by journalists, film-makers, researchers and advertisers cannot exist separately from the power relations, the cultural and social contexts in which they are produced (Foucault in Rainbow 1984). For example, a student might compare two discourses of child abuse; a newspaper report on a case of child abuse with a YouTube video produced by teenagers, which parodies parents concerns about cyber stalking. The student analyses these texts using Foucault’s discourse theories, examining the texts for ‘the historically situated rules – the specific socio-historical circumstances that make it possible for certain statements to be understood at certain times’.

Following on from their first written assignment students attend three lectures that focus exclusively on radio. In these lectures examples are drawn from radio to explore the nature of media as a discursive construct.  Students listen to a variety of audio extracts including Herb Morrison’s eyewitness report of the 1937 Hindenburg Airship crash, BBC reporter Richard Dimbleby’s first-hand description of the liberation of the Belsen concentration camp, and episodes from the commercial radio news series March of Time (1931–1951).
 Through examples like these students hear how broadcasting institutions developed over time and created the conditions for contemporary media production and reception.   

Although today we can hardly imagine a time when we didn’t know how to listen to radio or what radio was for, according to Scannell there was such a time:

… programme-making appears… essentially unproblematic. What is done is done according to accumulated institutional experience, well-tested rules of thumb, established precedents etc… but it’s worth remembering that there was a moment when ‘how to do broadcasting’ had in all respects, to be discovered. (1996)

By examining a variety of approaches to radio journalism, in particular during the 1930s and 1940s, students are presented with evidence of how modes of address, scriptwriting, audience and programming were ‘discovered’ not only by the institutions which produced programmes but also their audiences:
In discovering who they were broadcasting to, the broadcasters had to reflect on the circumstances of listening and viewing and the conditions in which these activities took place. They had to reflect on the implications and consequences of the evident fact that although they spoke from one place, they were seen and heard in another. (Scannell 1996)

The lectures then move from historical/genre analysis to an exploration of contemporary radio practices. For example the story of how radio contributed to the safety of a community at the centre of a devastating Australian bushfire in 2010. As part of this lecture, students listen to dramatic audio-phone conversations between those trapped in fire zones and talkback hosts appealing to their listeners for the latest news on the fires.

The final radio lecture shows how a thick file of historical documents can be transformed into a sound-rich audio documentary. The Search for Edna Lavilla (Aroney and Davis in Arrow 2007) is an hour-long radio documentary produced for the Australian Broadcast Corporation. It is a historical investigation surrounding the death of Aroney’s maternal grandmother, who died as a result of a backyard abortion in 1942. The documentary is told from Aroney’s point of view – a granddaughter’s discovery of a dark family secret and the circumstances that surrounded it. Winner of Australia’s most prestigious award for journalism, the Walkley Award (2007), this documentary provides for students a case study in ‘practice-based research’ (Niblock 2007) and a demonstration of reflective practice.

Aroney’s peer review paper (2007)
 about the making of this documentary is required reading for this lecture as is a review of the documentary published in an academic history journal (Arrow 2007). These readings provide students with key examples of discourse analysis of audio texts – a rare occurrence in scholarly research. In using the documentary as a case study, students have the opportunity to explore the ways in which the meaning of archival material is transformed as it is incorporated into the very different genre of a radio investigative documentary.

This transformation of meaning through a change in genres is the focus of the students’ second assignment. They do so by revisiting the discourses analysed in their essay and exploring how they can be communicated in the production of their own radio text. This requires students to apply their understanding of discourse and genre in a practical and professional context in order to write a radio script for a particular context and platform.

Writing for radio requires students to consider the implications of writing for voice-only delivery. In a reading for the course Andrew Crisell explains that radio presenters generally deliver their written scripts as if they are ‘unscripted and impromptu’ (1994). He then distinguishes between this approach and that of a radio news reader, where a slightly more formal and obviously read mode is adopted to reassure audiences that ‘facts’ will not be tainted by improvised performance. In these radio tutorials student learning is not confined to abstract analysis. Students listen to and analyse a range of contemporary radio genres and workshop their own scripts using the built-in lectern microphones provided in all classrooms.

At this point, half way through the semester, the subject shifts focus to the third of its key concepts: multimodality. Although the discourse analytic writings of Foucault and others make it clear that a ‘text’ can be anything from a poster to a conversation, it would nonetheless be a fair assessment that the overwhelming majority of empirical work in this area (including Foucault’s own e.g. [1978, 1979]) focuses more or less exclusively on text in the traditional sense: printed words on a page. One of the underlying principles behind the design of Language and Discourse was that this privileging of print is not sustainable in that it does not reflect the reality of communicative practices in contemporary society. We no longer live in a world where there is a clear distinction between sound and image or music and speech – media in the twenty-first century are multimodal in that they invariably employ several different communicative modes at once.

The lectures draw heavily on the writings and research of both Van Leeuwen and Olsson. Van Leeuwen is a recognized world leader in the field of multimodal discourse analysis. Furthermore, he has written extensively about music as a multimodal discursive construct (Van Leeuwen 1999, 2012), combining melody and the human voice to convey meaning to the listener. Olsson was not only one of the earliest adopters of discourse analysis in information studies (1999) but has a strong research interest in the embodiment of knowledge. Of particular relevance to Language of Discourse was his study of Shakespeare in performance (Olsson 2010, 2012). This study examined performance as a multimodal discursive practice: how theatre professionals use their voice, their body language, costume, music, etc., to not only share knowledge but to build an emotional connection with their audience.

The lectures are themselves highly multimodal. As well as incorporating numerous audio and video clips, other less orthodox elements include Van Leeuwen singing blues songs while accompanying himself on the piano, and Olsson’s Embodiment lecture being ‘unexpectedly interrupted’ by a sword fight between him and a fellow martial artist!

Students’ assumptions about radio are challenged through their exploration of multimodality. It is all too easy to see radio as mono-modal: a medium focused on the human voice. Yet contemporary radio is always multimodal, with even news reporting and talkback radio including sound effects, jingles, background music, etc., as well as the voices of the presenter(s) and guests. Furthermore, radio is an ideal site to explore the relationship between the words that are spoken and the way in which they are said. Understanding this relationship and demonstrating the ability to put it into practice is what students do in their final assignment.

For their final assignment students produce a three-minute sound work targeted for a specific platform, context and audience, such as a particular radio programme or podcast. Since this is the most radio-specific assignment, and the one most relevant to readers of this journal, it is worth describing in some detail.

Taking their individual scripts as a starting point, students work in small groups to recreate one single script that reflects and combines their disparate discourses. Experience has taught us that the best way to group students is according to genre; those who have written a radio drama script are teamed with other radio drama students, news journalism with news journalism, etc. In this approach we are building on the students’ previous research into a particular genre and acknowledging their listening preferences.

In undertaking this assignment, students develop a much more sophisticated appreciation of the complexity of radio genres and of the multiple discourses that inform contemporary radio practice. They come to understand that even apparently informal, conversational genres, like breakfast radio or talkback, are underpinned by a range of discursive rules – accepted practices that have developed over time. They come to appreciate that radio listeners come to any particular broadcast with an array of existing discursive literacies – knowledge and expectations built up through their previous listening experience. They learn that they must understand and draw on their potential audiences’ discursive literacies in order to produce an effective sound piece.

The sole technical recording equipment provided for the course are six podcast recording booths with fixed microphones and computers. In 2012 these podcast booths were used by approximately 700 students in the last month of the semester. Use of the recording equipment in the booths is demonstrated via online video tutorials.

Students are encouraged to adopt a ‘layered’ approach to production, where voices are recorded without ambient background noise and then sound effects, music, etc., are added in post-production. They are encouraged to perform all voice roles in their productions, but in some cases are permitted to persuade friends and family to contribute, especially where older voices are required. In grading the assignment tutors and students are made aware that the authenticity of the script is more important than professional voice delivery.

In editing their work, students are encouraged to use simple software such as Audacity or GarageBand. Online technical support in the form of a discussion list is moderated by senior students and a range of how-to manuals are made available online.

One of the outstanding differences between Language and Discourse and former production subjects offered in the degree is in the delivery of technical skills and equipment resourcing. Besides the podcast booths, there is no equipment provided, neither is there face-to-face technical training in either recording or editing techniques, and yet student feedback results show that there is no difference in student satisfaction with the availability of resources in this subject compared to media-rich postgraduate subjects, such as broadcast journalism, where technical resources and training are provided in class and to a much higher degree. This has been one of the most surprising results of the subject.

Students also recognize and appreciate the integration of theory and practice within the same subject. Many students single out this point in their student feedback survey comments: 

I liked that it focused on strong theoretical elements – in particular Michel Foucault, but also balanced this with practical elements such as the creation of a radio segment. (UTS Student satisfaction survey, anonymous student feedback comments, 2012)

Along with their audio piece students are required to provide a 1500-word individual critical analysis of the work, its engagement with different discourses, its use of genre and appropriateness for its chosen audience. Students are therefore required to demonstrate the ability to use theory to reflect critically on their own creative practice: a skill we regard as central for a twenty-first-century communication professional.
What students say
So what do the students say? At the start of the course many students confessed that they were not familiar with a range of talk radio styles and formats and yet Van Leeuwen and the other lecturers felt that this could work to the students’ advantage as using radio minimizes the risk of students simply imitating more familiar media modes in their creative work. Students also felt this to be the case:

I think its always beneficial to try a medium where you are n
ot allowed to do certain things so radio is a good example everything is done through sound so you really had to think about what you were doing.

And from the same student:

Because you only had one medium to work with you had to convey your discourse through sound and that really informed my understanding of how discourses are realized – it’s not only the words that are spoken it’s can be how words and other sounds work together. (interview with second-year writing major student, 2013)

Students also reported that the subject changed the way they listened to radio and other talk: 
I only ever listened to radio in the car only as background noise but the radio we listened to in the lectures was different – more visual. I still don’t listen to radio much but that’s my lifestyle but I now understand how spoken word is a different type of storytelling. (interview with third-year social enquiry student)

What students produce
So what did the students make and what did their ‘language’ sound like? A rough breakdown of figures over three years shows that students produced about an equal number of pieces in the news, current affairs, talkback and advertising genres – extending their understanding of the function of genre and the way they are produced in radio formats.

It never occurred to me that the different radio genres were written in different ways- cause you can’t ‘see’ things on the radio it never occurred to me that they had different structures and purpose. (interview with fourth-year writing student)

Some students travelled across the genre dial in the two-and-a-half-minute works so as to include the discourses, scripts and genres of all group members; a minority of students produced experimental acoustic works and documentary. But the most popular genre was the familiar and ubiquitous FM mix of music and entertainment/talk aimed at youth audience. The students were more easily able to adopt the language and voice performance styles of this younger demographic genre and although derivative in style the nature of this fast moving and busy audio formula meant that they used a wide variety of voices and sound in their productions.  This format also had students analysing some familiar youth discourses and in their analysis were able to recognize the assumptions behind them. 

Our interviews with students later in their candidature indicated that the lessons they learned in Language and Discourse about theory being a powerful tool in understanding the twenty-first-century media landscape were of continuing value:

I found doing L&D incredibly helpful and I find am using critical analysis across all my subjects- it helps articulate my argument.  The main skill I’ve taken from it is that I can engage across all sorts of texts – like a Facebook page, internet meme or the way an article is presented on radio. I can see the vested interests why an issue is presented in a particular medium and how it communicates in a certain way. (interview with second-year social enquiry student)

As it is the audio pieces that most clearly display the subject’s success in combining practical audio literacy with an understanding of language and discourse two examples of student audio work are provided here.
 The first, titled B
ody Hair, is an interpretation of a live FM magazine radio format drawing on the discourses of male and female body image and celebrity. The second example, Chairman Mao, is a comedy work drawing on the discourses of political satire and feminism. Students wrote, performed, recorded and edited both works drawing on the discourses analysed in their individual essays. Through producing work like this students come to understand that audio content is based in language, that audio has its own particular language and generic conventions, and that radiogenic technologies have their own historical, cultural and social discourses.  In other words theory and practice are indelibly connected.
It not only taught us how to use radio as a creative process but by using radio to communicate our ideas made me more aware of the fact that there is not a neutral way to present information it made me more aware of what I’m doing when I’m creating work. (interview with fourth-year writing student)

Conclusion
The success of this subject, with its very large cohort of students from across the communication/arts spectrum, is also a strong argument against the current trend in university education to view teaching about radio as a marginal activity of limited use or appeal to students. The UTS experience rather demonstrates that a focus on radio can be an invaluable strategy in teaching students the value of theoretically informed professional and creative practice. 
Radio is undergoing a profound metamorphosis, in which the conditions of production, the institutional context of broadcasting, and the nature of listening are all being transformed by new technological possibilities and new social practices.  We believe that students from Language and Discourse will be in a position to contribute to whatever radio becomes in the twenty-first century and that by using radio in our teaching we make that possible.
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�Please provide the date and month of the conference.


�Please provide the country of release. When you do this please follow the following format exactly, including connecting punctuation: March of Time (1931–1951, country of release: CBS radio).


�Please provide page range. When you do this please follow the following format exactly, including connecting punctuation: Olsson, M. (1999), ‘Discourse: A new theoretical framework for examining information behaviour in its social context’, in T. D. Wilson and D. K. Allen (eds), Exploring the Contexts of Information Behaviour – Proceedings of the 2nd Information Seeking in Context Conference, London: Taylor Graham, pp. xx–xx.


�Please provide page range. When you do this please follow the following format exactly, including connecting punctuation: ____ (2012), ‘Making sense of Shakespeare: The social information world of theatre professionals’, in G. Widén and K. Holmberg (eds), Social Information Research, Bingley, UK: Emerald, Library & Information Science Series, pp. xx–xx.


�As per journal style et al. is not allowed in the reference list. Please supply the names of all authors.


�Please provide the city location of publisher. When you do this please follow the following format exactly, including connecting punctuation: ____ (2012), ‘Radio in the (i)Home’, in L. Bessire and D. Fisher (eds), Radio Fields, sssssssssss: New Yor�k University Press, pp. 233–35.


�Please provide the type (e-mail, in person, telephonic, etc.), location, date and month of the interview.


�Please provide the page range. When you do this please follow the following format exactly, including connecting punctuation: ____ (2012), ‘Metaphors of voice quality’, in N. Anderson and K. Schlunke (eds), Cultural Theory in Everyday Practice, Melbourne: Oxford University Press, pp. xx–xx.





� Working on the assumption that authentic news interviews were too boring for listeners, the March of Time was a lavish re-enactment of the day’s news using actors, live musicians and sound effects, and clearly influenced by the enormous popularity of radio drama at the time. It broadcast on CBS radio from 1931 to 1951.


� � HYPERLINK "https://soundcloud.com/eury99/body-hair-l-d-1"��� HYPERLINK "https://soundcloud.com/eury99/chairman-mao"��https://soundcloud.com/eury99/chairman-mao�.











